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Research Note

A Case Study on the Effectiveness of
Three Treatments on /I/ and /r/ Phonemes
with a Japanese Learner

Omar Serwor Massoud

Abstract

This research investigates how a Japanese professional made progress in her
production of the /1/ and /r/ sounds over a six-week period. The study considers the
second language acquisition theory on pronunciation activities that help learners
discriminate and enunciate /1/ and /r/ sounds. Three treatment activities address the
participant’s pronunciation difficulty of the respective sounds: minimal pair, gap-
fill activity, and tongue twister. The study found that the participant made a 26.2%
improvement rate from the pretest to the posttest. The pretest and posttest are based
on two reading passages that consist of /1/ and /r/ phonemes words. However, despite the

progress, the study has two major limitations: generalizability and retention rate.

Introduction

The English language serves as a medium of communication for many people
worldwide and, intelligible pronunciation is essential for effective communication.
However, the L1 background of some nonnative speakers (NNS) affect their ability
to pronounce words that are intelligible for native English speakers (NS) for effective
communication. Jenkins’ (2000) Lingua Franca Core (LFC) provides strategies to
address challenges in phonology for NNS to improve the intelligibility of speech, by
addressing aspects of pronunciation such as vowel length, initial consonant cluster, and
stress. It is important for NNS to learn appropriate pronunciation to express themselves
clearly.

This paper looks at the effectiveness of three treatment activities to increase the
learner’s ability to discriminate and enunciate the /I/ and /r/ phonemes. The phonemes
/1/ and /r/ are challenging to produce for many Japanese speakers of English. The
participant in this study has the same difficulty with pronunciation. With this in mind,

three activities are employed to treat the participant: minimal pair, a gap-fill activity,
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and tongue twister.

1. Literature Review

In L2 speakers, accent plays a vital role in feeling respected and understood.
Levis (2005) found that NNS with strong accents faced discrimination in their work
environment as their speech was deemed less intelligible than NS. Also, in some
instances, Japanese who went abroad faced discrimination for not being able to use the
/1/ phoneme (Gluszek and Dovidio, 2010). According to Aoyama et al. (2004), Japanese
learners find it difficult to distinguish the /1/ and /r/ phonemes if they did not learn them
when they were children. Moreover, many Japanese learners also find it difficult to
produce those phonemes (Kinnaird and Zapf, 2004).

Intelligibility of speech is a key component of effective communication. According to
Munro and Derwing (1999) found non-native speakers with a strong accent can produce
intelligible speech that is comprehensible to NS. On the other hand, Yamane (2015),
the accent of NNS can sometimes obstruct communication even when the speaker’s
speech is otherwise comprehensible. This means that misplacing stress or accent on a
word can make it difficult for the listener to understand what is being said. Pronouncing
consonants incorrectly can also impact intelligibility. For example, stressing the wrong
syllable in a word can cause it to be misunderstood, as in the case of “present” being
mistaken for the verb “to present” rather than the noun “a gift.” Similarly, placing the
stress on the wrong syllable in a word with multiple meanings can lead to confusion
about which meaning is intended, as in the case of “record” being mistaken for the
verb “to record” rather than the noun “a record.” While accent may be a factor in the
intelligibility of speech, it is not the only determinant of comprehensibility.

There are several factors that contribute to the difficulty of learning the /1/ and
/r/ phonemes. Age has a big influence on the learner’s ability to learn the /1/ and
/r/ phonemes (Piske, MacKay, & Flege, 2001). Critical period and sensitive period
hypotheses point to age-determinant factors that can prevent a learner from developing
the ability to distinguish between the sounds /1/ and /r/ (Lenneberg, 1967). Furthermore,
learners who learn L2 at the late stage of the sensitive period will have difficulty
developing the /1/ phoneme (Lenneberg, 1967). The Japanese language does not have
certain specific sounds in the English sound system. The Japanese language has a flap
[1] positioned between /I/ and /r/, and it does not have alveolar /I/ and rhotic /r/ (Nogita,
2010). In addition, the amount of L1 use affects the degree of the learner’s accent when

speaking L2 (Piske, MacKay, & Flege, 2001). Finally, motivation and prior experience
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with the L2 can influence a learner’s willingness to learn (Seliger et al., 1975; Piske,
MacKay, & Flege, 2001). These factors can make it challenging for learners to master
the /1/ and /r/ phonemes.

While it can be challenging for many Japanese learners to produce the /1/ phoneme,
studies have shown that some are able to make progress. For example, Japanese
individuals living in the United States for extended periods of time were able to
distinguish /I/ and /r/ sounds like NS (Yamada, 1995). In another study, Japanese
who lived abroad for more than 12 years performed better at discriminating /1/ and /r/
phonemes compared to those who only stayed for three years (Flege et al., 1995). Such
studies suggest adult learners can improve their perception and production of the /1/ and
/r/ phoneme through extensive practice and exposure.

There are various strategies to develop a learner’s pronunciation. One effective
approach is to provide opportunities for spontaneous speaking practice, as this can help
address pronunciation difficulties (Saito, 2012). Additionally, it can be helpful to provide
guidance and structured instruction to address specific challenges with pronunciation.
Jenkins’ (2000) Lingua Franca Core offers a standardized pronunciation system to help
learners achieve intelligibility and reduce discrimination due to not sounding native-like.
Saito (2012) suggests the following steps to treat learners with pronunciation difficulty:
first, identify the areas the learner has difficulty pronouncing; second, do activities in a
controlled setting to raise awareness of the diagnostic area; last, practice spontaneous
pronunciation activities. Combining controlled practice with spontaneous pronunciation
activities, and following this sequence of steps, can be effective in treating pronunciation
difficulties.

There are a number of activities that can be used to improve a learner’s
pronunciation. In pronunciation classes, teachers use minimal pair activities to help
learners distinguish words that sound similar. These activities can help learners develop
their ability to perceive the /I/ phoneme (MacKain et al.,1981; Iverson et al., 2003; Lively
et al., 1993; Logan et al., 1991; Uther et al., 2008). In a separate study, learners who
took a three-week training program on pronunciation using minimal pair activities
were able to recall and distinguish the phonemes /I/ and /r/ after three months (Lively
et al., 1994). That said, recall accuracy was lower for new words produced by unfamiliar
talkers compared to those produced by familiar ones. Also, learners developed their
production skills with the /1/ phoneme. Learners who received explicit instruction and
feedback through one-to-one training could correctly produce the /1/ phoneme (Hattori,

2009). Research has also shown that explicit instruction can be effective in building
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awareness of a second language (Spada and Tomita, 2010). A study by Saito (2013)
found that learners who received explicit instruction on pronunciation but did not
focus directly on the /1/ phoneme, still improved their comprehensibility. Sitoresmi
(2016) found that tongue twisters were a challenging activity to practice under time

constraints, but drilling words exercises improved pronunciation and motivation.

2. Research Question

The study’s objective is to see if pronunciation activities help improve the
participant’s ability to discriminate and enunciate the /1/ and /r/ sounds. This paper aims
to explore the research question: Does the participant improve her ability to discriminate
and enunciate the /1/ and /r/ phonemes with three treatments: minimal pair, gap fill

activity, and tongue twister?

3. Methodology
Participant

Natsumi, a pseudonym for a 36-year-old Japanese woman living in Japan,
participated in a study led by a 33-year-old male researcher from the United Kingdom
in 2018. She first learned English in junior high school and attended an English cram
school for six years. In addition, she traveled to Australia at the age of 17 and used
English for functional purposes such as sightseeing and ordering food. After returning
from her trip, Natsumi stopped using English until she started making foreign friends
online in 2017. In order to communicate with them, she began relearning English and
dedicated several hours a week to studying through voice calls and chatting apps. Her
proficiency in English is demonstrated by her score of 420 on the TOEIC listening and
reading test. Natsumi plans to continue improving her English skills and make more

foreign friends, as well as travel internationally.

Pedagogical Materials

The pretest consists of two readings of 110-word passages designed to identify and
test the participant’s progress of the /I/ and /r/ phonemes. The three treatment activities
were minimal pair, a gap fill activity, and tongue twister. The activities helped the
learner practice the /1/ and /r/ phonemes.

Treatment one, the minimal pair activity, raised awareness of words that begin with
the /1/ and /r/ phonemes. The participant listened to words pronounced with a British

accent by the researcher, repeated them, and checked her accuracy on a worksheet (see
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Appendix E). In treatment two, Natsumi read the gap fill activity out loud and filled in
the appropriate word in the gap (see Appendix F). The sheet lists the correct words at
the bottom of the gap-fill activity. In the free talk sessions, the participant responded to
communication questions such as: Where did you go last weekend? What was the most
exciting thing you did today and why? Can you tell me what you plan on doing next week?
As the participant responded to the questions, she paid attention to how she used the
N1/ and /r/ phonemes. In treatment three, Natsumi listened to tongue twisters sentences
and repeated them (see Appendices G and H). Then, the participant paid attention to
the onset of each word before saying them. She read each sentence at a slow pace and
gradually read them faster. The activity allowed the learner to produce and discern the

/1/ and /r/ phonemes.

Assessment Material

The study’s assessment instrument is based on the participant reading aloud
two passages. The pretest and posttest results are based on the correct and incorrect
pronunciation of words with the /1/ and /r/ phonemes in the selected reading passages.
The collected data was added to a spreadsheet file to see the pretest and posttest scores,
see Appendices.

There are two readings. The first reading consists of 110 words, of which 43 have
the /1/ phoneme. The second passage consists of 110 words with 41 /r/ phoneme words.
The participant read the passages and practiced pronouncing the correct form of the
word. A smartphone recorder application recorded the pretest responses. The participant
received a score based on the number of correct pronunciations of the /1/ and /r/ words. If
the learner produced words with the /1/ and /r/ phonemes correctly, it was considered a

success but a failure if the words are produced incorrectly.

Procedures

This section provides a brief overview of the meetings, including the purpose of the
exercises that were practiced.

Session 1, February 18, 2018: Initial meeting. Natsumi was interested in how her
pronunciation assessment would go. She expressed that her pronunciation was terrible
but understood that the activities were there to help improve her intelligibility. She was
informed that her identity and the performance recordings would remain confidential.
She felt self-conscious about mispronouncing words while reading. As she read the

passage, the researcher listened for words she struggled to say (see Appendix A). The
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researcher used an iPhone 10 built-in microphone to record conversational utterances.
As she read the passage, the researcher took notes of the errors produced. During the
reading, she muttered expressions in Japanese, such as wakannai (I don’t understand)
and muzukashii (That’s difficult), when she did not know how to say certain words. At
this point, it became apparent that she had trouble correctly pronouncing words that
contained /l/ and /r/ phonemes. After the reading the passage on luxury travel on Airbnb,
the researcher had a free talk discussion about how the participant felt about the
reading. She expressed her desire to one day experience luxury travel. While she found
some parts of the reading to be challenging, she was ultimately able to understand it.

Session 2, February 25, 2018: Administer a pretest. Natsumi read the two
passages. The first passage consisted of words with the /I/ phoneme and the second with
the /r/ phoneme. Both passages were challenging to read for Natsumi. She struggled
to pronounce some of the words. When she read, she occasionally paused to think
about how she would say the words to avoid mispronouncing them. The words she
mispronounced are highlighted in the reading passages (see Appendices B, C, and D).
During the free talk, she explained that she struggled with pronouncing words that
contained the /I/ and /r/ phonemes. She found that words with the /r/ onset were more
challenging to produce than those with the /l/ onset. She explained that constantly
switching the tongue’s position was tiring.

Session 3, March 4, 2018: Treatment one. Natsumi was very positive and eager
to participate in the treatment session. We started the session with a free talk warm-
up. Next, she talked about the events that took place over the week. Then the researcher
explained to her about treatment one: the minimal pair activity. After that, the
researcher proceeded to do the activity. First, the researcher gave her the minimal pair
worksheet (see Appendix E). The participant was instructed to listen to the researcher
and check the correct word for the minimal pairs presented. After completing the
activity, the participant stated that it helped her focus on the words that differed only by
the /I/ and /r/ phonemes. During the free talk discussion, she explained that she received
limited instruction in junior and high school and paid little attention to the differences
between /1/ and /r/ phonemes. She asked the researcher to explain how to produce the
N1/ and /r/ phonemes and where to place the tongue when producing such sounds. The
researcher showed Natsumi pictures of the tongue’s position when producing /1/ and /r/
phonemes and how to pronounce them.

Session 4, March 11, 2018: Treatment two. She talked about her week and how

she had practiced the /1/ and /r/ sounds at home using a mirror to direct her tongue. She
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explained that she still finds pronouncing /I/ and /r/ challenging. Then, the researcher
instructed Natsumi about the second treatment, the gap-fill activity like the pretest
readings, one and two (see Appendix F). In the gap-fill activity, the participant listened
to the researcher read the two passages and filled in the blanks with the appropriate
words listed below each reading passage. The objective was for the participant to pay
attention and discriminate between the /1/ and /r/ sounds in a controlled manner.

Session 5, March 18, 2018: Treatment three. During the free talk, Natsumi
explained she had spent time practicing /1/ and /r/ words at home over the week. In
the tongue twister activity, the researcher explained the instructions to Natsumi (see
Appendix H). The researcher then asked the participant to repeat the sentences after
him. However, the participant became agitated and was unable to remember the second
half of the sentences when attempting to repeat them. Additionally, the participant
mispronounced the words and conflated the /1/ and /r/ phonemes in the sentences.
Natsumi explained that this activity was challenging for her. She explained that the
words with /1/ or /r/ onsets were more difficult to say than those with phonemes in the
middle or at the end.

Session 6, March 25, 2018: Administer a posttest. Natsumi was informed
prior to starting the test that the posttest questions would be identical to the pretest
questions. Then, Natsumi read the two passages for the posttest. As she read the text,
the researcher made notes of the words she produced correctly (see Appendix I). Finally,
during the free talk, she expressed her dream to travel the world. She found the posttest

reading passages easier than the pretest one.

4. Results

The data for this study was collected through the administration of a pretest and
a posttest. These tests included two readings, each made up of a 110-word passage
focused on the /1/ and /r/ phonemes. The data collected was used to compare the number
of times a participant correctly pronounced words containing the /1/ and /r/ phonemes
on the pretest to the number of correct responses on the posttest. By comparing these
scores, the researcher was able to determine the participant’s overall progress and see
how much they had improved. The result of this comparison allowed the researcher
to understand the participant’s improvement in her ability to produce the /1/ and /x/
phonemes accurately.

The participant scored 44.2% and 53.7% on the pretest for reading passages 1 and

2, respectively, indicating difficulty producing words correctly when /lI/ and /r/ phonemes
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were the beginning sounds. The pretest scores in Table 1 show that the participant

tended to confuse these sounds, or conflate them.

Test Type | Reading Passage 1 Total Reading Passage 2 Total Overall
obligatory occasion obligatory occasion total score
(number of correct items / (number of correct items / (% correct
total items) total items) items)
Pretest 19/43 (44.2%) 22/41 (563.7%) 41/84
(48.8%)
Posttest 30/43 (69.8%) 33/41 (80.4%) 63/84 (75%)

Table 1. Obligatory Occasion Analysis of /1/ and /r/
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Figure 1. The overall scores for the pretest and posttest

Posttest results indicate evidence of improvement. The participant’s scores on
the posttest for reading passages 1 and 2 are 53.7% and 80.4%, respectively. The
participant’s overall score on the posttest increased from 48.8% to 75% in comparison
to the pretest. The result shows that the participant made some improvement in

differentiating and producing the /I/ and /v/ phonemes (Figure 1).

5. Discussion

The purpose of the study was to determine the effectiveness of the three treatment
activities on the participant’s pronunciation over a six-week period. The treatments
to some extent improved the participant’s ability to discriminate and produce /1/ and

/r/ phonemes. The six sessions followed a three-step process, diagnosing pronunciation
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difficulties, treating the troubled areas, and seeing the level of the process the
participant made. Initially, the participant found the /1/ and /r/ complicated, but as
practice time increased, she showed signs of improvement by the end of the program.

In this study, the research question was: Does the participant improve her ability
to discriminate and enunciate the /I/ and /r/ phonemes with three treatments: minimal
pair, gap-fill activity, and tongue twister? The result shows that the participant made
improvements. The overall score of the participant improved from 48.8% to 75%, a 26.2%
increase from the pretest to the posttest (Figure 1).

In session 1, the participant stated that her priority was the /l/ and /r/ phonemes,
even though she had trouble pronouncing other sounds. Natsumi explained she had
some difficulty with the voiced and voiceless alveolar-fricatives, /s/ and /z/ phonemes, in
the final consonant of a word. For example, she was unsure when to replace /s/ with /z/.
She was aware of the distinction between /s/ and /z/ and produced such sounds correctly
during the communicative activity inconsistently. She also stated that she had trouble
with the voiced labiodental-fricative /v/ phoneme. She added that the /v/ sound was
complex, included in Jenkins’ LFC, and necessary for her comprehensibility. Although
she had problems pronouncing different phonemes, she expressed that focusing on the
pronunciation of the /I/ and /r/ phonemes was the priority. Furthermore, the participant
mentioned a desire to experience “luxury travel” in the future, indicating a potential
association between good English skills and high social status or upward mobility.

In session 2, the participant’s reading of both passages was adequate. Natsumi
frequently confused the /1/ and /r/ phonemes, reading words phonetically and
mispronouncing them as a result. For instance, she pronounced the word ‘realize’ as
Mis larz/. This mispronunciation of the /I/ and /r/ phonemes was also apparent during the
free talk discussion.

Natsumi’s performance during the study was influenced by her fear of making
mistakes. This fear may be rooted in the Japanese cultural emphasis on avoiding
errors. During the free talk discussion activities, Natsumi tended to respond to open-
ended questions in a way that minimized the risk of making mistakes. She formulated
sentences that were easy to produce, given her relative understanding of English. For
example, when she formulated sentences, she used words that were easy to produce
and retrieve from memory rather than recalling ones that had the /l/ and /r/ onset to
avoid making incorrect pronunciation. Natsumi had a good understanding of the correct
forms of these words, but struggled to quickly produce the correct pronunciation during

conversation. This suggests that her fear of making mistakes may have hindered her
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ability to pronounce the /l/ and /r/ phonemes appropriately.

Natsumi had difficulty with the treatment activities as she was unfamiliar with
some words in the reading and treatment activities. In session 3, she wanted to continue
talking about her week instead doing minimal pair activities. She felt embarrassed
when she could not perfectly pronounce words that contained the /1/ and /r/ phonemes.

In sessions 4 and 5, Natsumi found treatment activities helped her focus on
correctly pronouncing /I/ and /r/ phonemes. She found the listening aspect of the gap-fill
activity easier than the other treatments. This can be attributed to the listed answers
below the passages, which she could read and select correctly to complete the blank
spaces. However, the tongue twisters were very difficult for her. She appreciated the
opportunity to practice the phonemes in a fun manner.

In session six, the posttest readings were the same as the pretest. The participant
produced the words more quickly and clearly. One potential reason for making progress
may be due to her being more prepared for the reading than the pretest, which helped
her focus on reading the words more carefully. The /I/ and /r/ phonemes in the middle or
end of a word have a more discreet sound than when they are at the onset. It may also
explain why she made more progress on pronouncing words where /1/ and /v/ were in the
middle or the end of the word.

While the posttest results show that the participant’s pronunciation improved to
some extent, she still had difficulty with some words that contained /I/ and /r/ at the onset.
The posttest results also revealed that the incorrect words produced by the participant
were similar to the ones she got wrong during the pretest. Despite this, the use of
minimal pairs, gap-fill activities, and tongue twisters helped improve her pronunciation
to some degree. These treatment activities allowed her to focus on her core difficulty
with the /1/ and /r/ phonemes and taught her the correct way to produce these sounds.

During the free talk, the participant expressed her desire to travel the world,
indicating that she is emotionally invested in learning English and potentially sees it as
a means to achieve her aspirations. This emotional investment could potentially make it
easier for her to improve her English skills. The improvement in her performance on the
posttest reading passages compared to the pretest also supports this idea. Overall, the
present study offers some insight into the effectiveness of pronunciation activities and
how it may help learners focus on their pronunciation difficulties, leading to improved
ability to distinguish and produce /I/ and /r/ phonemes. However, it is important to
consider the limitations of the study, including the small sample size, which makes it

difficult to generalize the findings to a larger population.
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Conclusion

The present study offers some insight into the effectiveness of pronunciation
activities. It shows that pronunciation activities may help enable learners to focus on
their pronunciation difficulty, which can help improve their ability to distinguish and
produce /1/ and /r/ phonemes. The participant’s pronunciation improved to some extent
due to the use of three treatments: minimal pair exercises, gap fill activities, and tongue
twisters. The use of minimal pair exercises, gap fill activities, and tongue twisters led to
an improvement in pronunciation for the participant in this study. However, it was also
noted that some learners may need to be warmed up and be in the right mindset before
receiving these treatments in order to be more receptive to them.

There are several limitations to this study, which make it difficult to apply the
findings to a larger population. A study with a larger sample size would be necessary to
determine the generalizability of these results. Secondly, it still needs to be determined
whether the participant can retain her ability to discriminate and produce /I/ and /r/ in
the long term. In hindsight, assessing the participant’s performance in a spontaneous
speaking situation would have been helpful. Also, informing the participant about
orthographic reading and phonics would have been beneficial.

Overall, this study provides some insight into the potential benefits of pronunciation
activities for language learners. Future research should aim to increase the scale of the

study to better understand the generalizability of the findings.
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Appendix A: Initial Diagnostics
Airbnb is moving into luxury travel. Its new business will have new places to stay,
like vacation homes and boutique hotels. Airbnb offers over four million rooms in 191
countries. It has had over 260 million reservations. This will be more than one billion in
2028. The Airbnb boss wants everyone to use it.

Airbnb does not own any rooms. It helps property owners to rent homes to
travelers. The company gets money from booking fees. It will soon offer adventure travel
and “unique spaces.” It will offer yurts - big, round Mongolian tents. It will also offer

travelers “full-on luxury stays.” These include “some of the world’s nicest homes.”

Appendix B: Pretest Text

Reading A /1/

It is always difficult, not at all simple, to learn a new language. Language learning is
a lifelong process of listening for the sounds of vowels and consonants and developing
one’s knowledge about language rules. Most people have to complete several classes to
speak clearly. While learning new rules, some problems reveal little differences between
languages. These subtle points can feel almost laughable, but they tell of cultural choices
that happen when people are living in different worlds. A student will only be truly glad

when real progress leads to fluent speech.
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Reading B /r/

It is difficult for girls in America to prepare for the future. Many girls watch too
much TV and, as a result, believe that dressing well, driving a great car, having
a lot of friends, and being pretty will guarantee success in life. However, they
are too young to realize that these values arise from the wealth of TV actors. As
they become more grounded and grow up, they can see that product advertising
clearly dictates the appearances on TV. Of course, some girls have a hard time
accepting reality and carry their dreams of material fortune into adulthood.

Only later do they realize how a person can be strong through moral character.

Appendix C: Pre-test Obligatory Occasion

Reading 1 //

It is always difficult, not at all simple, to learn a new language. Language
learning is a lifelong process of listening for the sounds of vowels and consonants
and developing one’s knowledge about language rules. Most people have to
complete several classes to speak clearly. While learning new rules, some
problems reveal little differences between languages. These subtle points can feel
almost laughable, but they tell of cultural choices that happen when people are
living in different worlds. A student will only be truly glad when real progress

leads to fluent speech.

Reading 2 /r/

It is difficult for girls in America to prepare for the future. Many girls watch too
much TV and, as a result, believe that dressing well, driving a great car, having
a lot of friends, and being pretty will guarantee success in life. However, they
are too young to realize that these values arise from the wealth of TV actors. As
they become more grounded and grow up, they can see that product advertising
clearly dictates the appearances on TV. Of course, some girls have a hard time
accepting reality and carry their dreams of material fortune into adulthood.

Only later do they realize how a person can be strong through moral character.
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Appendix D: Pretest result

Reading 1 Reading 2
1. always O [23. rules 1. prepare 23. advertising
2. difficult O [24. problems 2. for O [24. clearly
3. all O |25. reveal 3. future O |25. appearances
4. simple 0O |26. little 4. girls O |26. course (0]
5. learn 27. languages 5. result 27. girls O
6. language 28. subtle 6. believe O |28. hard (0)
7. language 29. feel 7. dressing O |29. reality
8. learning 30. almost 8. driving 30. carry (0)
9. lifelong 31. laughable 9. great 31. their 0)
10. listening O [32. tell 10. car O |32. dreams O
11. vowels 33. cultural 11. friends O |33. material 0)
12. developing 34. people 12. pretty O |34. fortune
13. knowledge O |35. living 13. guarantee 35. later
14. language 36. worlds 14. however O |36. realize
15. rules 37. will 15. are O [37. person (0]
16. people O [38. only 16. realize 38. strong (0]
17. complete O [39. truly 17. arise 39. through
18. several O |40. glad 18. from O |40. moral
19. classes O |41. real 19. actors O |41. character
20. clearly 42. leads 20. grounded
21. while O |43. fluent 21. grow
22. learning 22. product (0]

Score: 19/43

Score: 22/41
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Appendix E: Treatment 1 Minimal pair /l/ and /r/

1 | lack rack 9 | lied ride

2 | lamb ram 10 | lies rise

3 | lamp ramp 11 | lip rip

4 | lane rain 12 | locket rocket
5 | late rate 13 | loom room
6 | laze raise 14 | lows rose

7 | lead read 15 | luck ruck
8 | lice rice 16 | lush rush
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Appendix F: Treatment 2 Gap-fill activity

April, the elephant, in Brazil. Her friends Lucy the and Lexie,

the Owl, liked to be lazy. They would play on the log in the lake, take extra long
, and dig holes. Then they met Albert the Whale, near a pool of water,

by the ocean. Albert told them it is okay to , be silly, and be

sometimes, but it was dangerous to do in the jungle. Albert told them eleven ways

that would help them be safer. April, , and Lexie listened and

how to be safer. After finished talking, the three friends yelled, “Thank

you,” to him as he swam away.

Albert lizard lived laugh

lucy learned lunches lazy

Whenever I have free time, I to my garage. I have all kinds of crazy
experiments going on in there. I don’t mean testing rats or anything. I mean, really
cool experiments. For example, now I am experimenting to see if carrots
can batteries. I have had other experiments that have gone longer. My
experiment to see if will make the speakers in my louder
has been going on for over a year now. There are so many more ideas that I want to
experiment with - making a fireproof door, testing to see what are made
of, trying to see if I can teach to read. If my brain was made of trees, it

would be a forest of ideas. Science is !

race

radio

recharge

radical

raisins

rats

right

rainbows
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Appendix G: Treatment 2 Gap fill activity

April, the elephant, lived in Brazil. Her friends, Lucy the Lizard and Lexie,

the Owl, liked to be lazy. They would play on the log in the lake, take extra long
lunches, and dig holes. Then they met Albert the Whale, near a pool of water, by the
ocean. Albert told them it was okay to laugh, be silly, and be lazy sometimes, but

it was dangerous to do in the jungle. Albert told them eleven ways that would help
them be safer. April, Lucy, and Lexie listened and learned how to be safer.

After Albert finished talking, the three friends yelled, “Thank you,” to him as he

swam away.

Albert lizard lived laugh

lucy learned lunches lazy

Whenever I have free time, I race to my garage. I have all kinds of crazy
experiments going on in there. I don’t mean testing rats or anything. I mean, really
cool experiments. For example, right now, I am experimenting to see if carrots

can recharge batteries. I have had other experiments that have gone longer.

My experiment to see if raisins will make the speakers in my radio louder has
been going on for over a year now. There are so many more ideas that I want to
experiment with - making a fireproof door, testing to see what rainbows are made
of, trying to see if I can teach rats to read. If my brain was made of trees, it would be

a forest of ideas. Science is radical!

race radio recharge radical

raisins rats right rainbows

Appendix H: Treatment 3 Tongue twister /l/ and /r/ words
1. Lassie Lilly likes Ronny’s rulers.

2. Lad Larry rarely loves lyres.

3. Lessening levels of lead really lures lily pads.

4. Revelers revel in leveling levels.

5. Rory’s lawn rake rarely rakes really right.

6. A really leery Larry rolls readily to the road
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Appendix I: Posttest result

Reading 1 Reading 2
1. always O [23. rules 1. prepare O |23. advertising | O
2. difficult O [24. problems 2. for O [24. clearly (0]
3. all O |25. reveal 3. future O |25. appearances | O
4. simple 0O |26. little 4. girls O |26. course (0]
5. learn O |27. languages 5. result 27. girls O
6. language O |28. subtle 6. believe O |28. hard (0)
7. language 0O |29. feel 7. dressing O |29. reality O
8. learning 30. almost 8. driving O |30. carry (0)
9. lifelong O |31. laughable 9. great 31. their 0)
10. listening O [32. tell 10. car O |32. dreams O
11. vowels 33. culture 11. friends O |33. material 0)
12. developing O [34. people 12. pretty O |34. fortune O
13. knowledge O [35. living 13. guarantee 35. later 0
14. language O [36. worlds 14. however O |36. realize
15. rules 37. will 15. are O [37. person (0]
16. people O [38. only 16. realize 38. strong (0]
17. complete O [39. truly 17. arise 39. through
18. several O |40. glad 18. from O |40. moral
19. classes O |41. real 19. actors O |41. character 0
20. clearly O |42. leads 20. grounded (0]
21. while O |43. fluent 21. grow (0]
22. learning O 22. product (0]

Score 30/43

Score: 33/41
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Research Note

Female and male characters in the works of
Russian science fiction writer Kir Bulychev

Olga Ilina

Introduction

In Russian science fiction, the ratio of male and female authors is such that
the priority always belonged to men. According to researchers’, this phenomenon is
explained by the fact that the so-called “hard science fiction” was a priority in the Soviet
Union, which told readers about the achievements and prospects of real science. Authors
described technical details and the operation of various mechanisms, and wrote about
exploring new territories. All these topics, as was traditionally believed, may be of
interest primarily to men. The main characters of such works, written by male authors,
more often became men than women. Female characters were on the sidelines: they
could be the helpers of male characters; they could play the role of a “damsel in distress”
who the hero needed to save; they could act as a hero’s love, often a fatal woman.
However, very rarely did they play an independent role in the plot.

In this work, we are going to talk about a rare, but very bright exception, the book
series for teenagers about a girl from the future Alisa Selezneva by Kir Bulychev (1934-
2003)°. They were written by a male author and were very popular in the late Soviet
Union. Several films and animation films based on these books were shot, one of which
can be even attributed to the dystopia genre. In this work, we are going to analyze the
images of one female (Alica Selezneva) and several male (her best friends Arkasha
Sapozhkov and Pashka Geraskin) main characters to reach a clear understanding of

appropriate gender role models for soviet teenagers.

The World of the Future in The Books About Alisa’s Adventures
The book series began in 1965 with the novel “The Girl with Whom Nothing
Happens”. Later books were published until 2003 (in 2003, Kir Bulychev died), but in
this work we consider only those works that were written before 1991, since then the
Soviet Union collapsed and the realities changed. The selected book series is noteworthy

in that they are one of the few works of Russian teenage literature of the Soviet period in
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the genre of SF, in which the female character plays the main role. In addition, thanks
to films and animations, Alisa Selezneva and her adventures became known throughout
the Soviet Union, since the television was centralized and all residents watched the
same channels. So it can be said without exaggeration that several generations of Soviet
schoolchildren grew up in stories about the adventures of Alisa and her friends. After the
release of the animated film The Mystery of the Third Planet (1981) as well as the films
Guest from the Future (1985) and The Island of the Rusty General (1988), the popularity
of books about Alisa could be compared with the popularity of Harry Potter in the 2000s.
And just like Harry, Ron and Hermione are a certain ideal of modern teenagers, so Alisa
and her friends embodied a certain example of Soviet teenagers.

The story of Alisa takes place in the futuristic Moscow of the twenty-first century.
The author does not explicitly mention whether Alisa lives under communism or
socialism, but indirect details hint to readers that her world is more like a society of
victorious communism, since it lacks money. People can easily move around the planet
Earth, as well as fly into space to distant planets. Teenagers from an early age have
hobbies, are interested in science and technology, and can choose a major to their liking.
There is no social inequality; earthlings live together in a high-tech and convenient
world. All diseases, “except for the common cold”, have been managed, there is
practically no crime on Earth, and all earthlings are responsible, friendly, and socialized
members of society. Alisa describes her contemporaries as follows: “In the future there
will be no ordinary people. Five billion exceptional, famous, gifted people will live on
Earth™. The world of the future in books about Alisa is utopian, and more like a fairy
tale than a real one, but the explanation is simple: this world was created by the author
for a children’s and teenage audience. In addition, most of the books belong to Soviet
children’s science fiction, in which dreaming of a “bright” and fair future was quite
commonplace.

Later, especially in the post-Soviet period narratives, piracy, the slave trade, and
violence appear in books about Alisa, but basically, all this exists in deep space, on

planets more backward than Earth.

Characteristics of the main characters

Alisa is a girl of school age; in most books, she is 12 years old. Alisa’s appearance
is described as follows: this is a blonde girl of high stature and athletic build, usually
dressed in “men’s” clothes (shorts and a tank top, or jumpsuit). Alisa is in high school;

she is a member of the circle of young naturalists and dreams of becoming a biologist,
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like her father. According to the book “Alisa’s Journey” (1974) (“A Girl from the Earth”),
Alisa is in the second grade (“After all, the third “B” class left altogether at night in
the sack of potatoes on a cargo [spacecraft] barge. They will be in the stadium, and our
second grades class are not”), while in the book “A Hundred Years Ahead” (the film
Guest From the Future based on this novel), Alisa tells the schoolgirl of the late XX
century, Yulia Gribkova, that in her time in schools “there are no classes and no letters”
(which indicated classes gradation as well), but “only interest groups” (in the film Guest
from the Future, shot on this story, on the contrary, Alisa says she is in sixth-grade
class).

Alone, together with her father or friends, she traveled to many distant planets, in
the underground depths of Earth and in Atlantis, as well as in the distant past (including
in the “era of legends” 26 thousand years ago) and in the twentieth century (1976).

Alisa is the only child in the family. Her father is a famous cosmozoologist, professor
of zoology Igor Seleznev, and director of the Moscow zoo of the future, Cosmozoo. He is
the author of many printed works (in particular, the book “Animals of the Far Planets”),
and a regular author of the galactic journal “Bulletin of Cosmozoology”. Her mother is
a famous architect of the solar system, Kira Selezneva, known for the buildings of the
Nukus Stadium and the cultural center on the asteroid Pallas. Alisa spends much more
time with her father than with her mother, but, since the books are for children, she has
no psychological injuries in this regard.

Alisa’s character is impulsive, energetic, and adventurous. She constantly surprises
adults with her childish spontaneity, resourcefulness, and fearlessness. Often her
outlandish guesses are more accurate than the scientific hypotheses of adult scientists.
Along with peers - especially with her best friend Pasha Geraskin - Alisa, on the
contrary, often plays the role of a skeptic and a balanced, calm member of the team.
Alisa is honest, and she believes that “if you have the opportunity not to lie, it’s better
not to do that”, but she thinks it is permissible to show tricks to her parents or other
adults if there is reason to think that adults will interfere with the implementation of
plans because of their excessive concern for the welfare and safety of children’. She is
very independent and often travels in the company of friends or alone, rather than with
her parents. Nevertheless, usually, a friendly adult is always present nearby her, but
Alisa has to make many decisions alone and she copes with this task perfectly.

Arkady (Arkasha) Sapozhkov and Pavel (Pashka) Geraskin are her best friends and
companions. They study with Alisa in the same class (in the Soviet Union and in modern

Russia, school classes have a constant composition of students throughout the study



Olga Ilina

period - from the first grade of elementary school to the last grade of high school, that
is, the same students study with each other all 11-12 years) and also attend a circle of
young naturalists.

Pashka is a peer, classmate, and best friend of Alisa, a member of the circle of
young biologists. Born a month later than Alisa. Outwardly described as a blue-eyed,
tall, and fair-haired boy. By nature, he is an incorrigible romantic, bombastic, braggart,
and stubborn, unwilling to admit his own mistakes, but a true friend and reliable
companion. He has a keen nature, he is constantly in search of adventure, which often
leads to disastrous consequences. He is prone to impulsive actions. He constantly gets
involved in adventures, and very often Alisa and her friends have to save Pashka and
save themselves from the troubles in which Pashka got everyone involved.

In the adaptations, he appears only in the cartoon Prisoners of Yamagiri-maru
(1988)°.

Arkady Sapozhkov is Alisa Selezneva’s classmate (at least from the second grade)
and her closest friend. He lives in Moscow with a large family - parents, grandfather,
grandmother, brothers, and sisters. There is also a cottage in Kratovo, built by the
great-grandfather of Arkady Sapozhkov. About relatives, we only know that his great-
grandfather Ilya Borisovich received the Nobel Prize for scientific discoveries.

There is no data about Arkady’s life before school. In school, he specializes in
biology. Together with Alisa and some other classmates, he conducts research at the
station of young biologists on Gogolevsky Boulevard in Moscow. He has scientific
publications.

He participated with Alisa in space expeditions within our Galaxy for scientific and
adventurous purposes.

Arkady Sapozhkov is the exact opposite of Pashka Geraskin. His character is
amazingly suited to the path of life that he has chosen for himself. He is an ideal
scientist. He is alienated from everything that does not belong to the subject of research,
always immersed in scientific creativity, purposeful and active, when the scientific task
requires it, scrupulous, methodical, and patient in finding a solution. Phlegmatic and
calm at home, he can flare up when it comes to discussing his scientific research or
defending his own right. Obviously, an exceptionally successful scientific career awaits
him, and he will receive his Nobel Prize, after his grandfather. At the same time, Arkady
Sapozhkov is quite attached to friends and even sometimes is able to distract from
research for the sake of help and support.

He is described as a teenager slightly above average height with bright red curly
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hair and freckles on his face®.

Characters’ Behavior and the Gender Role Model that They
Demonstrate to Readers

Alisa’s two main qualities are curiosity and charm. When Alisa was younger and
traveled with her father and his space colleagues in search of rare animals, her father
described her abilities as follows: “Alisa has wide connections”. Thanks to innate
sociability and charm, Alisa makes many influential acquaintances on this journey.
However, with age, she becomes more modest, accustomed to behaving “as a girl
should”, that is, she becomes forced to act indirectly more, than directly. In books series
where Alisa and her friends fall into medieval societies, she is forced to behave like an
average girl: wear a dress, keep quiet; and no one listens to her opinion. On the other
hand, in such societies, Alisa remains at large, while Pasha Geraskin, who could not
restrain himself and insulted the knight, is seized and detained. Alisa manages to free
him only because she is dressed like a princess and those around her do not consider her
dangerous.

Among other things, Alisa is smart, observant, courageous, and loyal to her friends
and tries not to break her promises and not lie (when it is possible and does not harm
security). Along with all her other friends, she goes in for sports, and for schoolchildren
from the present (1976), her abilities seem superheroic: she plays basketball very well,
can jump over the fence, and run very fast. However, Alisa herself does not consider
herself a supergirl - she is modest and not ambitious, as a proper Soviet girl should be.

Best of all, the features of the image of Alisa can be seen in comparing her with
another character - her female peer, the alien humanoid slave Zauri from the novel
“The War with the Lilliputians” (1992). In early childhood, Zauri was abducted from a
prosperous planet by space pirates and sold into slavery, where she spent most of her
life. She is a beautiful girl; she has long black hair, dark eyes, and dark skin. Alisa’s
friends like Pashka and Arkady like her, and this fact makes Alice a little jealous (but
she does not give a look). Deprived of slavery of the opportunity to dress beautifully,
freed by Alisa and her friends Zauri immediately begins to wear dresses, flirting. But,
as Alisa notes, Zauri is “a very spoiled girl”. She may cry at the most inopportune
moment, become stubborn, or start demanding that everyone take care of her. Alisa
believes that all this comes from a lack of education. At the beginning of the story,
Zauri was irresponsible, but gradually, thanks to the support of Alisa and her friends,

she shows her best qualities and saves her friends from danger. We can say that Zauri
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demonstrates a pronounced stereotypical female model of behavior: she is tearful,
spontaneous, and capricious, and she likes to dress beautifully and flirt with the opposite
sex. In contrast to her, Alisa is restrained, sensible, and behaves correctly with male
friends; she tries to suppress her jealousy of Zauri, who Pashka likes (in the book series
about Alisa it is not mentioned directly, but some of Alisa’s reactions indicate that she
has a romantic feeling for Pashka Geraskin). Alice puts in the first place the business,
work, and well-being of the team, and all these “girly” experiences for her are much less
important.

Due to the fact that Alice is a girl, she manages to resolve some conflicts through
diplomatic means, and not through violence, which gravitates to, for example, Pashka.
However, pronounced femininity in her behavior is still not observed, in contrast to the
alien girl Zauri. Such was the ideal image of a Soviet teenage girl: her business qualities
are not inferior to men’s, and in the sphere of personal relations she knows how to
control herself and is more inclined to compromise than her male friends. And yet, Alisa
is often required to keep silent and be more tactful than Pashka and Arkasha: they are
more active, more selfish than Alisa, can be carried away by an unexpected idea and
put the group’s security at risk, or decide that they can solve the problems alone and
overestimate their strength.

As a girl, Alisa often manages to refrain from rash steps, stop and think. Despite
the fact that their team of three people does not have a leader, sometimes Pashka
Geraskin claims to be the clear leader. Arkasha, as a true scientist, prefers to act
autonomously. But Alisa, due to her innate charm, diplomacy, and well-developed
emotional intelligence, copes well with the duties of an implicit leader. However, as
mentioned above, she is modest and not ambitious, and therefore does not take a
leadership position in the open. All these qualities were also relevant for women in the
Soviet Union (and in modern Russia as well): to work alongside men, and coordinate
their actions, but never openly demonstrate their (women’s) leadership qualities.

Although some details in the book series indicate that Alisa is not indifferent to
Pasha Geraskin, she never speaks openly about her feelings for him. The romantic
line between the main characters is underdeveloped. Among the three characters,
only Pashka Geraskin clearly falls in love with different girls (not Alisa), since he is
a romantic person, spontaneous, and prone to rash acts. More serious people - Alisa
and Arkasha - are passionate about work and adventure, they do not have time for
such nonsense as romantic hobbies. This attitude about falling in love is also very

characteristic of Soviet teenagers since the romantic side of the relationship between the
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characters was usually presented in the form of sincere friendship between them, and
mutual support, but sex, and carnal love rarely became the subject of description. In the
Soviet Union, there was so-called “Puritan” morality, and all topics related to love and
affection were under the tacit ban. Especially when it came to literature for children
and teenagers. Alisa and her male friends are a team of colleagues working on a difficult
task or a group of friends who have fun. They consider any kind of romantic hobbies
with each other as a weakness and are in no hurry to indulge themselves in satisfying
the need for romantic love. This is probably one of the reasons why Alisa and her friends
stay for 12 years old throughout the book series. If they got older, the writer would have

to enter a romantic line, and then the age limit of books would have to be increased.

Conclusion

In modern Russia, one can observe a tendency toward a return to the Soviet
model of banning the image of sexual and romantic relationships between teenagers.
For instance, for several years there has been a law banning gay propaganda among
non-adults’ (and in November 2022 a law banning LGBT propaganda among adults
appeared), and even a flag with the symbols of the LGBT community cannot be displayed
publicly so as not to cause uncomfortable questions for children and teenagers (there
were curious precedents when vigilant citizens called the police when they saw curtains
in the window colors of the rainbow flag). The origins of this tradition can be found in
Soviet times when the “Puritan” Soviet morality avoided open conversations on the topic
of sexual relations, and homosexuality was considered a disease that should be treated.
In addition, nominally men and women both in the Soviet Union and in modern Russia
are considered equal and have equal rights and duties. At first glance, it seems that
there are no pronounced stereotypical gender differences between them. However, in
reality, men predominantly occupy leadership positions, and they are characterized by a
more active, more independent life position than women. And women, possessing equal
business qualities with men, are still in second positions and are a little shy of their
femininity, perceive it as a weakness, imbalance, something that needs to be eliminated
and corrected.

Moreover, thanks to the emancipation of Soviet women in the early twentieth
century, the modern nuclear Russian family is usually based on a husband and wife
both working. After the collapse of the Soviet Union, a new norm emerged in the middle
and upper-middle classes that copied the relationship in the traditional American family

(or in the traditional Japanese family, where the man works and the woman does the
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housework), but for economic reasons, this norm has not become universal.

At the same time, women are still being educated with the idea that a woman
should be modest, and unselfish, she should give in to a man and be content with the
role of his assistant even if her professional and personal qualities are in no way inferior

to a male colleague.
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In the past a book such as Martori ai fericirii: sapte viefi de sfinti romdni would have
been placed in area studies, nationalities studies, Romanian studies, Catholic Church
history, or some intersection of these fields. In recent times, however, what could have
previously been relegated to one of the above studies and reserved for specialists has
shown its potential global impact. A further reason for reviewing a book like this at
Sophia University Junior College Division include the traditional liberal arts teaching
goals among which are: developing an informed appreciation of other cultures and
developing an informed historical perspective (Andrade 142, citing Angelo and Cross).
To this one might add the benefits of showcasing “diversity [which] enriches a nation by
providing all citizens with rich opportunities to experience other cultures and thus to
become more fulfilled as human beings” (Banks 1).

The book tells the story of seven men from a minority group within the Catholic
Church who were imprisoned during the communist take-over of Romania after World
War II. Surprisingly, it found a large audience in Romania in 2019, tapping into the
large Orthodox readership in a country where Catholics as a whole number less than
5% of the population.’ The book’s publication was timed to coincide with the visit of
the head of the Catholic Church to Romania and with the ceremony held in June of
that year in which Pope Francis made the seven men featured in the book officially
“Blessed,” meaning that the Catholic Church recognized them as exemplary and
opened the door to public prayer to them. The book did more than present the lives of
seven bishops from the minority Greek Catholic Church in Romania, it challenged the
narrative of the Romanian Greek Catholic Church that had spread under communism.
According to the old narrative, the leaders of the Romanian Orthodox Church used the
communist takeover of Romania in 1945 to regain the faithful lost in the year 1700

because of the union of many Transylvanian clergy with Rome. That communist-era
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narrative also suggested that the union had been the result of political opportunism,
that the Romanian Greek Catholic Church united to Rome had made few significant
contributions to society, and that its relationship with the Romanian Orthodox Church
had always been antagonistic. The book presented archival evidence to show that the
cultural contribution of the Greek Catholic Church in Transylvania since 1700 had been
purposefully overlooked in communist histories, that Orthodox and Greek Catholics had
often collaborated successfully in the past three centuries and that the secret police and
not the Orthodox leadership had engineered its ban in 1948. The book therefore filled
a narrative gap and appealed to many in Romania seeking to verify the truth claims of
communist history concerning minority religious groups.’

Part of the book’s appeal was its clear organization and judicious use of archival
evidence, all written in concise and simple language. Will benefit from reading this book
today those who want a glimpse at how normal daily life can become a walk of suffering
in the wake of war, conflict, and coercive government.

The Romanian title of Martori ai fericirii: sapte viefi de sfinti romdni might be
adequately rendered in English as “Seven Lives of Romanian Greek Catholic Bishop
Martyrs,” a translation which focuses on the book’s subtitle. Translating the main title
poses some problems in English. First, the English word martyrs comes from the same
Ancient Greek word as the Romanian martori, but usually captures only one of the two
meanings of its Romanian cognate. In English a martyr is a person who is killed for
his or her beliefs, but in Romanian as in Greek, martor is also the technical term for a
person who witnesses an event and testifies about it, particularly in a courtroom setting.
The book’s authors, Francisca Balticeanu and Monica Brosteanu, exploit this latter
definition when they show that the seven men who are the object of this book were not
only victims of the persecution which they endured but also agents who spoke out and
tried to put their beliefs into practice. Translating the word fericirii which in Romanian
come from the Latin word felix meaning happy, would best be done by going back to
the New Testament Greek word makarioi which Romanian translates as fericifi in the
context of Jesus’s teaching about true happiness.’ Bilticeanu and Brosteanu show that
the seven men whose lives we read in this book had their share of life’s sadness and pain
but also of happiness and God’s presence.

The book combines narratives from two contrasting sources. The first is a case file
of 1,868 pages presented to the Vatican in view of an official declaration of sainthood in
the Catholic Church. The second are secret police case files which documented the seven

men in view of outlawing them. We learn from the book that in the year 1956 the secret
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police case file already had 984 pages, and that the last of the bishops, Iuliu Hossu,
continued to be surveilled until his death in 1970. In addition, the book reproduces
the bibliography of ninety-one works used to produce the Vatican case file and lists
the eleven archives that were consulted. The authors ask critically if the secret police
case files can be trusted for accurate information and explain the meticulous process
of triangulation used to obtain the same information from multiple informers (210). As
a coercive technique, the secret police confronted informers with information obtained
by others and led the potential informer to believe that the secret police already knew
everything and that he or she would suffer dire consequences for not saying everything
in turn (211).

The authors, Francisca Balticeanu and Monica Brosteanu, are professors at the
University of Bucharest in Romania where they teach courses on the Bible and on
biblical languages. They have previously published a detailed monograph on the life
of Vladimir Ghika, a Romanian prince and Catholic priest of the diocese of Paris who
traveled the world from Argentina to Japan® engaging in charitable works.” Refusing to
flee persecution in Romania, he was arrested in 1952, died in prison two years later, and
was officially recognized by the Catholic Church as a martyr in 2013. The current book
focuses on seven bishops, some of whom had worked with Ghika in Bucharest and who
were arrested in 1948.

The book’s genre is seemingly saints’ lives, but it also resembles the “lives”
genre that was common in Greco-Roman Antiquity and inspired later works grouping
biographies of several people around a similar theme: of these works Plutarch’s Parallel
Lives and Suetonius’s Lives of the Twelve Caesars have come down to us and many more
survive today in title or in fragments. During the Renaissance, Giorgio Vasari published
The Lives of the Most Excellent Painters, Sculptors, and Architects which continues to
be printed today and is considered a valuable source of information on the Renaissance
in Italy perhaps precisely because the “lives” genre allows for a narrow focus taken
from multiple angles on a given subject or time period. In the case of Bilticeanu and
Brosteanu’s book, the numerous and poignant citations from case files allow the bishops
to tell their story and open a window into post-war Romanian life. Perhaps for this
reason the book was a bestseller at Romania’s Bookfest 2019, a feat that would not have
been possible if the readership was limited only to those who identify as Romanian
Greek Catholic today.

In the first two chapters the authors detail the origins of the Greek Catholic Church

and how the Communist Party in Romania decided to target it. The area currently called
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Romania had seen over the course of the years the advent of several powerful empires:
the Roman Empire, the Ottoman Empire, the Habsburg Empire, and the Russian
Tsarist Empire. The beginnings of the Romanian Greek Catholic Church are connected
to the Romanians living within the borders of the Habsburg empire in an area known as
Transylvania. In the seventeenth century Vienna saw the union of Romanians to Rome
as a chance to increase the Catholic population in the empire. Romanians were generally
Orthodox Christians, but for the Romanians in Transylvania, becoming Greek Catholic,
that is, keeping the Eastern way of celebrating the liturgy and their internal canon laws
but acknowledging the four points decided at the Council of Florence namely: primacy of
the Pope, the addition of the Filioque to the Creed, the validity of the use of unleavened
bread for the Eucharistic celebration, and the doctrine of purgatory, was a chance to
leave behind medieval serfdom, enter into political rights, and reaffirm an ancient
connection that had been severed at the schism of 1054 (19). Over the years Romanians
in Transylvania continued to struggle for their rights, and the union with Rome was at
times contested both from within and from without. Nevertheless, on several important
historical occasions including the great political union of 1918 which joined Transylvania
to Romania, Greek Catholic Romanians worked side by side with Orthodox Romanians.
On that occasion Bishop Tuliu Hossu himself proclaimed the declaration whereby
Transylvania would become a part of the Romanian Kingdom and delivered the text to
King Ferdinand. The Romanian education system in Transylvania was also largely set
up by Greek Catholics who were the engine of the Romanian cultural movement called
the Transylvanian School.

The authors go on to show how the Romanian state organized the persecution of the
Greek Catholic Church following the Soviet occupation at the end of World War II. The
model used was copied on the actions taken by Stalin to liquidate the Ukrainian Greek
Catholic Church, “a liquidation through unification” (35). What would later be called the
Romanian Communist Party argued that religious groups should not be influenced by
powers outside national borders. Several state ministries were mobilized to persuade the
Greek Catholic faithful to come over to the Orthodox Church. Leaders of the Orthodox
Church at the instigation of the Ministry of Cults made open calls for the Greek
Catholics to come back to Orthodoxy. Greek Catholic priests were persuaded or coerced
to take part in a sham synod claiming to represent the Greek Catholics coming over to
Orthodoxy. The second chapter ends with the arrest of the Greek Catholic bishops on
October 28 and 29, 1948, as a preventive measure so that they not interfere with the

crossing over to Orthodoxy of the Greek Catholic population.
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The authors then present brief portraits of the seven bishops in ordinary life: Vasile
Aftenie, Valeriu Traian Frentiu, Ioan Suciu, Tit Liviu Chinezu, Ioan Bilan, Alexandru
Rusu, and Tuliu Hossu. The portraits lead up to their arrest in 1948 and are given in the

order of their date of martyrdom.

Vasile Aftenie

Vasile Aftenie was born in 1899 to a poor peasant family in Transylvania. His father
migrated to the United States in order to save enough money to buy a small piece of
land in Transylvania. The young Vasile learned the value of hard work in such a family
and his talent earned him a scholarship to do seminary studies in Rome. He opted to be
ordained a celibate priest and returned to Blaj. He was eventually named to Bucharest
where there was need for a representative of the Greek Catholic Church in the nation’s
capital. Not always well understood by the older generation of Transylvanian clerics, he
actively engaged in pastoral work at all levels of society and in the delicate diplomatic
tasks assigned to him. Ascending to the rank of bishop and known for his humor and
prudence, he spent the last years of his life tailed by agents of the state secret police, the

Securitate. He was the first Greek Catholic bishop to give his life for the faith.

Valeriu Traian Frentiu

Valeriu Traian Frentiu was the eldest of the seven bishop martyrs. The son of a
married Greek Catholic priest, Frentiu himself entered the seminary and studied in
Budapest and in Vienna where he was chaplain to ex-patriates and to servicemen. He
was an honest and able administrator who started numerous schools, parishes, and even
created public utilities to meet the physical needs of the local population he had the

charge of. He had a particular care for the spiritual training of priests and the laity.

Ioan Suciu

Toan Suciu was one of ten children born to a married Greek Catholic priest. Gifted
for writing, he was sent to study in Rome and was ordained a celibate priest there. A
friend of young people, ethnic minorities, and even animals, he creatively served those
around him in both spiritual and materials ways and at the young age of thirty-two
was already consecrated bishop. He held the position of auxiliary bishop and then vicar
general for the diocese of Oradea, and as such he protested the injustices suffered by
the Romanian population following the 1940 accords. In 1947 when the government

refused the nomination of Alexandru Rusu to the Metropolitan See of Blaj, Ioan Suciu
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was named apostolic administrator there and put his oratorical and literary skill toward

resisting the persecution of the Greek Catholic Church.

Tit Liviu Chinezu

Tit Liviu Chinezu, the only one of the seven bishops to be consecrated clandestinely,
had in a climate of growing ecclesial ambitions made a vow never to become bishop
even though the Vatican nuncio had proposed his name. He finally accepted when the
persecutions began. He came from an impoverished background but learned German,
French, and other languages well. Upon returning from seminary studies in Rome and
being ordained a priest, he taught philosophy in several schools and became director
of the seminary. He could calmly and clearly debate with students and contemporaries
in the heated philosophical debates of the times. Nevertheless, his clear thinking was
joined with a listening heart that endeared him to many. He was active in organizing

innovative and adapted programs both for the clergy and the laity.

Ioan Bilan

Toan Bilan had a rigorous training in biblical studies and canon law. After studying
in Budapest and Vienna, he served in numerous roles often simultaneously: member
of the steering committee for the newspaper Unirea [The Union], secretary of the
Transylvanian Association for Literature and Culture, political involvement in Tuliu
Maniu’s National Party, pastor of the first Greek Catholic church in Bucharest, and
instructor at the seminary. He was later made rector of the seminary in Blaj and spent
four years as deputy in the Romanian Parliament for the National Party before spending
six years in Rome to work in the Commission for the Codification of Oriental Canon
Law. In 1936 he was consecrated bishop and given the charge of Lugoj, a poor eparchy
which he worked to build up. All through his active life he published books on religion
intended for a wide audience as well as critical and scholarly editions of biblical texts.
When the winds of persecution began to blow, he prepared the faithful for the coming

trials by intensifying prayers and adorations at the cathedral church in Lugoj.

Alexandru Rusu

Similar to bishops Frentiu, Suciu, and Hossu, bishop Rusu was born into the
family of a married Greek Catholic priest. His doctoral dissertation at the University
of Sciences of Hungary where he completed his seminary studies focused on the

marriage of priests in the Romanian Greek Catholic Church. He served in government
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administration in 1919 and 1920 and was a deputy in Parliament before withdrawing
his campaign in 1920 due to disappointment at abuses in political campaigning. In the
seminary in Blaj, he held the chair of dogmatics and also directed several important
publications for the general public. He was consecrated bishop and entrusted with
the delicate task of heading a newly created eparchy, Maramures, which resulted
from Romania’s territorial expansions following World War I. He applied his zeal and
talent to the task, but successive governments looked upon him with suspicion for his

outspokenness.

Iuliu Hossu

Tuliu Hossu was nicknamed the “bishop of canonical visits” because of the number
of parishes he visited as bishop of Cluj-Gherla. As bishop of Gherla he helped in the
transition of the region from Austro-Hungarian rule to union with Romania in 1918. He
read the declaration of union from the tribune of the National Assembly and as already
noted was an official delegate to bring the document to the king. He maintained cordial
relations with the Orthodox Church and refused to flee when his city was occupied
during World War II. On the contrary he opposed the fascist rule that had come over the

region and was honored for his work on behalf of the Jews.

Following these seven portraits, the chapter called “Their Common Calvary” first
details the various actions taken by the bishops as a group to oppose the outlawing of the
Greek Catholic Church. It then describes how the bishops and some priests were taken
to Orthodox monasteries, put under house arrest, and how the government made it look
as if the Orthodox Church was responsible for this persecution. The bishops’ daily life
in house arrest is described as is also the clandestine episcopal consecration of Tit Liviu
Chinezu which the Vatican nuncio to Romania referred to as an event “perhaps unique
in the history of the Church” (167). At this time three of the bishops were brought to the
Ministry of the Interior where they were interrogated under torture for several months
resulting in the death of Vasile Aftenie. The remaining bishops were then brought to the
infamous extermination prison of Sighet where after some time Bishops Frentiu, Suciu,
and Chinezu ended their days. The bishops lived through their sufferings at Sighet by
offering these to Jesus Christ whose sufferings joined their own and found consolation
and comfort in their common faith and their presence to God and to each. Various
testimonies show that they were offered freedom in exchange for joining the Orthodox

Church, but they repeatedly refused. The chapter ends with the release from the Sighet
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extermination prison of Bishops Bilan, Rusu and Hossu in January 1955.

The final chapter, “Free?,” details the lives of the three remaining bishops after
their release. First, they were given some medical treatment and eventually brought to
a hospital where they needed to receive care for several months. There was a relative
thaw in the terror of the regime after the death of Stalin and the government was
offering to send them away quietly, but the bishops insisted that the 1948 ban on the
Greek Catholic Church be lifted. They were first sent to Curtea de Arges Monastery
where they were kept under surveillance. The government feared an increase in
petitions and activism by Greek Catholics due to the thaw and moved the bishops again
and finally separated the three bishops. Ioan Bilan died of health complications; he had
been forbidden to leave his house arrest to get medical treatment. Alexandru Rusu was
sentenced to life in prison for high treason based on the charge of trying to pass copies
of his demands to a foreign ambassador. Bishop Hossu made yearly requests to the
government which were left unanswered. In 1969 a Vatican envoy came to Romania and
informed him of the Pope’s intention to make him a Cardinal, but Bishop Hossu chose
to remain in Romania with the persecuted Church. He died in 1970 after being made a
Cardinal in pectore.

The purpose of this book review has been to introduce in English a book about the
Romanian Greek Catholic Church whose access is otherwise difficult until an English
translation be made available. The book challenged a dominant Soviet-era narrative
about this minority religious group and painted vivid portraits of lives changing during
the communist take-over. Though tied to past events and a particular culture that may
differ from that of many readers, this book’s relevance seems to grow as threats of war

increase in Eastern Europe precisely over issues of narratives and national identities.

Notes

Cf. The World Factbook. https://www.cia.gov/the-world-factbook/countries/romania/.
While biases against the Romanian Greek Catholic Church date prior to the
communist take-over as Roland Clark has eloquently and elaborately argued in his
monograph on the Orthodox Church in the 1920s (Clark 87-99), these individual or
partisan views were augmented and turned into state policy under the communist
government. These biases include charges of being an institution controlled by
foreign powers and not being genuinely Romanian.

The happiness of those who have no pain or sadness because they are with God is
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attributed in the Gospels of Matthew and Luke to unlikely groups of people: the
poor, the humble, the suffering, and those who make peace. By calling these groups
makarioi or blessed, Jesus suggests that the happiness of being in heaven with God
already belongs to them. In Japanese a commonly used translation for Matthew
chapter 5 verse 1 and Luke chapter 6 verse 20 gives the expression saiwai de aru
for these people.

Vladimir Ghika made two trips to Japan in 1933 and in 1936-37. His first trip was
to accompany the Carmelite nuns who were going to start the Carmelite monastery
of Tokyo (Lupas 81). On his second trip he visited several care facilities including
the Koyama Hospital for patients with Hansen’s disease (Béiltdceanu et al. 253).

Baltaceanu, Francisca, et al. 2013.
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Introduction

English for Academic Purposes (EAP) is a well-established area of English
teaching and research. Usually, the main goal of EAP is to prepare learners for study
at university level by teaching integrated academic and language skills, systems and
competencies, as well as raising their awareness of academic conventions and culture.
EAP does not usually teach academic subjects themselves. Beyond that, “...EAP seeks
to engage leaners in a critical understanding of the increasingly varied contexts and
practices of academic communication” (Hyland, 2006, p. 2). With increasing globalization
and consequently the number of international university students, EAP is rapidly
assuming a more prominent role in language teaching. It is therefore vital, particularly
for university teachers, to continue to learn about the main aspects of EAP and to
be skilled at teaching them. This professional development could in turn benefit the

learners in EAP classrooms.

The purpose of this review is to introduce the reader to English for Academic
Purposes, a book that focuses on the main aspects of EAP and their pedagogical
implications. The review will highlight the skills, systems and competencies mentioned
above, namely discourse, vocabulary and grammar (systems), reading, writing, listening,
speaking (skills) and critical thinking. Each of these constitutes a chapter in the book.
Teaching implications for each chapter will also be discussed. The author of the book is
a teacher, teacher trainer, and EAP course book writer, with over 20 years of experience
of working in international EAP contexts. He is also a former lecturer at University

College London, which houses one of the leading EAP programs in the world.
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Texts

The topic of chapter 3 is academic texts. Most EAP syllabi and classes center
around a text-based approach to teaching. Learners typically have to research, select,
read, and critically analyze academic texts. de Chazal (2014) points out the textual
variety in EAP programs — journal articles, textbook chapters, coursebook extracts, and
spoken texts of lectures, seminars, and presentations. This means that academic texts
can serve as a model for content, structure and language in learners’ own written and
spoken production.

In terms of content, structure and style de Chazal (2014, p. 59) stresses that “...a
text is not isolated and decontextualized, but connected to and informed by other related
texts, its purpose and expectations of its audience”. It is therefore important for the EAP
teacher to make learners aware that by engaging with a range of texts and producing
their own, they can become members of an academic discourse community and more
knowledgeable about their disciplines.

Depending on genre, audience and purpose, a given text will have a set of essential
elements. The latter is a concept introduced in chapter 3. de Chazal (2014) cites common
examples of essential elements in EAP texts — narrative, problem-solution, cause-effect,
argument, evidence, exemplification, citation, evaluation, perspective and many others.
A given text will not feature all of these, but rather a specific combination depending on
its genre, purpose and discipline. If learners are made aware of the essential elements in
model texts, they can construct their own texts more easily while concurrently adhering
to academic conventions.

Regarding discourse organization, de Chazal (2014) defines coherence and cohesion
— the former concerns the connection of the text to meaning and language and the latter
to meaning and ideas. However, unlike many EAP course books that focus only on the
most common linking phrases (i.e., on the other hand, in addition, first, second, third),
chapter 3 expands on a much greater range of cohesive devices. According to de Chazal
(2014), these may include synonyms, antonyms, metaphors, cohesive noun phrases,
pronouns and determiners, contextualizers, interactors, macro-text organizers and
focusers. Oftentimes, learners and even EAP teachers are not aware of the presence
of these in the text and how they serve to connect clauses, sentences and paragraphs
together. Chapter 3 gives a detailed description, purpose and examples of each kind of
cohesive device, which can beneficially raise awareness of the EAP teacher.

From a pedagogical perspective, the EAP teacher needs to carefully plan the textual

content of the course. Representative texts need to be selected, ordered and presented
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to the learners and their content, structural and linguistic features highlighted. Time in
the course for developing research and critical thinking skills also needs to be allocated.
Learners need to know how to efficiently and effectively look for texts on their own,
using library and online resources. And how to critically evaluate the validity and

purpose of each text.

Language

Chapter 4 of the book is about academic language. Two of the main of its features
mentioned in the chapter are its complexity and density. The reason for this is the
prevalence of the noun phrase structure, using which scholars can convey a high amount
of topical content using minimal word count. And since academic journals and books
usually have strict word count requirements, space is at a premium. de Chazal (2014,
p- 90) notes that “...high frequency of nouns, adjectives, prepositions and determiners in
academic texts is easily explained: they make up the bulk of most noun phrases, which
in turn make up the bulk of most academic texts”.

The focus of the chapter is also on vocabulary organization. In terms of its meaning
and function, a word is best comprehended in its context and teachers need to organize
vocabulary in a principled way for learners (de Chazal, 2014). This point connects to
the previous section on texts. One effective way to teach vocabulary is to select a range
of texts relevant for learners’ needs that show this language in context. Furthermore,
the focus should be not only on individual words, but on collocations, especially noun
phrases mentioned above. It should not be on decontextualized, individual word lists,
as in this case much of the nuanced function and meaning of vocabulary can be lost. de
Chazal (2014) argues that contextualized vocabulary learning from academic texts, with
the focus on collocations, is a principled, meaningful and encompassing approach to EAP
language teaching.

A related point is the inseparability of grammar and vocabulary. Many English
language course books, not only in EAP, present these two separately. However,
collocations cannot be separated from their grammatical context and learning of
grammar rules must be related to the acquisition of collocations containing this
grammar (Hill, 2000). This further supports the principle of teaching academic language
in a wider context of phrase, sentence, paragraph or full text, not as a decontextualized
item. That way learners can understand the language better, and produce it more

accurately and appropriately.
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Critical thinking

In chapter 5 de Chazal (2014) provides examples of essential elements in EAP
critical thinking — analysis, argument, critique, evaluation, exemplification, hypothesis,
inference, stance, and many others. Additionally, Wallace and Wray (2011) define critical
reading as evaluating the amount of reasoning and evidence provided by the author for
their claims and critical writing as being able to persuade their audience to agree with
their arguments.

Critical thinking is one of the most essentials skills for EAP learners to acquire.
As stated above, it requires an in-depth comprehension of academic texts and critical
analysis of the author’s stance, motivations, biases, and purpose for writing. And in turn
being able to synthesize citations into their own writing (or speaking) from a range of
often diverse and contradicting sources. Usually this is very challenging for learners due
to academic texts’ density and complexity of language and content.

To help learners develop their critical thinking skills, de Chazal (2014) suggests
a range of cognitive tasks with academic texts, such as researching and consulting,
comparing and contrasting, noticing, selecting, evaluating, processing and integrating.
The author provides a detailed description of each task. The evidence in this section
suggests that critical thinking cannot be an afterthought in EAP classroom. It requires
deliberate consideration, planning, and integration into the course curriculum by the
EAP teacher. It also requires integration with the language skills of reading, writing,

listening and speaking, which are the focus of the sections below.

Reading

In chapter 6 the focus is on reading. In the English classroom, the most well-known
reading activities are probably predicting the content, meaning comprehension questions
at the end of the text, skimming and scanning. But as has been mentioned in the section
on texts, EAP reading involves library research skills, synthesis of information, critical
thinking skills, and the focus on language (de Chazal, 2014). Grabe and Stoller (2002)
describe two distinct models of reading, bottom-up and top-down. The former suggests
that the reader creates a step-by-step cognitive translation of the text, without using
background knowledge. The latter implies that reading depends on reader’s goals
and expectations, with the use of background knowledge. The two models overlap and
support each other. Related to these are the challenges learners face when reading.
de Chazal (2014) cites linguistic, non-linguistic (graphs, charts, visuals), and cognitive

(density and complexity of texts) challenges. The author also mentions social, cultural,
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psychological and knowledge-based challenges. The first set may be said to correspond
closer to bottom-up processes, the second to top-down.

Given the complexity of skills, challenges and reading processes above, EAP
programs should feature a significant amount of both reading input and skills work
through a range of reading tasks. The level of difficulty for the learners will often
depend not only on the particular text, but especially on the nature and purpose of a
task. A highly difficult text may still be used with intermediate level learners if the task
is designed in a way that allows them to take advantage of the knowledge they already
have.

Another point in the chapter is that the goal of each EAP teacher should be their
learner independence. They should be able to utilize the reading skills acquired in the
classroom away from it, without the help from the teacher, by using technology and
collaborating with their peers (de Chazal, 2014). Perhaps only then learners can derive
the greatest benefit from any EAP program, by becoming better readers after they
finish it.

Writing

In chapter 7 the main aspects of EAP writing are outlined. Among these are more
well-known concepts, such as writing processes, the structure of essays and reports, and
citations conventions. These are often mentioned in numerous writing course books and
SLA literature. However, a few less common, but still important points are also given.

The first one has to do with feedback. de Chazal (2014) writes that this may involve
evaluation of own writing by the learners, as well as teacher and peer feedback. In
addition, Hyland and Hyland (2006) argue that learners usually prefer written feedback
from the teacher to other kinds of feedback.

Teacher feedback can be in the form of both written comments in the draft and
spoken comments during class or tutorial. Potentially, this can be one of the most
effective tools for learner improvement because their attention is drawn to the areas of
writing that require work, as well as the strong points. In a sense, a learner in a group
class can temporarily switch to one-to-one environment with the instructor, where much
more individual help can be given to each learner. Teacher knowledge and experience in
writing feedback are important in this context, as they need to quickly identify both the
strong and weak areas in learner writing and provide concise and useful comments.

The second useful point in the chapter is writing with the students. de Chazal (2014)
suggests that EAP teacher should do the same writing task as the learners. This has
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several benefits — validating the task, ensuring high quality of model texts, developing
materials for future courses, and better understanding of the challenges that learners
go through while doing the task. In class this approach works best with short writing
tasks, like a paragraph. But individual essay components can also be practiced (i.e.,
introduction, main body paragraph, citations). Practicing writing with the learners could
in turn improve teacher feedback, as the instructor should gain a better understanding
of the writing process.

In my own experience as a writing teacher in a university context, the practices of
written and spoken feedback and writing with the learners have usually proven to be
effective and it is a positive confirmation to see them aligned with research principles in

the book.

Listening

In chapter 8 the focus is on EAP listening. Despite a common perception that
listening is a passive and receptive skill, it is very much active and complex. de Chazal
(2014) highlights the concept of multimodality in listening. To comprehend meaning
in a lecture or presentation, learners must potentially interpret input from a range
of differing spoken, written and visual sources, and be able to interpret the meaning.
Furthermore, the structure, content and language in academic lectures may differ
widely depending on the institution or discipline.

Due to this complexity, learners need to adopt a critical approach to listening. de
Chazal (2014) recommends strategies such as adopting a critical stance to content,
awareness of lecture styles, note-taking and slide annotation, identifying the purpose of
the lecture, and dealing with accents and colloquial language. It is the responsibility of
EAP teacher to raise learners’ awareness of these and ensure their regular practice and
application.

In contrast to listening input in general English classes, EAP lectures are typically
not simplified in terms of their speed, vocabulary level and content. But there are ways
to adjust the difficulty of this input. Rost (2011) suggests schemata activation activities,
learners working in pairs to share comprehended input, pausing the input to allow
learners to process it, providing a script for the listening input, and identifying sequence
from a list of events in the narrative. Related to this, in the chapter on listening
de Chazal (2014) provides in-text support strategies for teachers — input structure
should be familiar, contain signposting and cohesive language and definitions for any

unfamiliar terms.
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Overall, the chapter highlights the complexity of EAP listening, the challenges
learners face with it and the supporting strategies for both teachers and learners.
Oftentimes listening does not have the highest priority in EAP programs, with the main
attention given to writing and reading. However, this chapter shows its importance
and integration with other skills and systems. After all, in their disciplines, learners
will spend a significant amount of time listening to lectures and they need to have the

appropriate skills and strategies to do it well.

Speaking

In chapter 9 de Chazal (2014) contends that speaking in EAP is primarily focused
on meaning and content to be communicated. Speaking in EAP mainly includes
seminars, presentations, and tutorials.

The main aspect of EAP seminars is the content of reading or listening input.
Learners read about a topic or listen to a lecture and then discuss what they have
understood from it in groups. de Chazal (2014) argues that a key feature of seminars
is learner preparation, as they mainly express their views on content they have read
previously, not their in-the-moment opinions. Seminars can be a very productive
and interactive way to learn. Students can learn about different perspectives of their
classmates and receive feedback on their own views.

However, the inability or difficulty to contribute to the group discussion is a
very common challenge. Particularly when some of the learners in the group are less
proficient English speakers than other members. The former often cannot follow the
thread of the discussion or struggle to insert their own comments. Hence effective
preparation is important. A thorough knowledge of the topic can often compensate for
the lack of communication skills.

Regarding tutorials, de Chazal (2014) mentions that they usually have more
teaching from the tutor and less students per group compared to seminars. They also
feature group discussion, but the main aim is to provide continuous assessment and
support for each learner and to monitor their progress.

When it comes to presentations, de Chazal (2014) writes that content and delivery
are important in their assessment. Again, learner preparation is key. An academic
presentation typically needs to have a clear argument, coherent content, logical
organization, relevant visuals, as well as good timing, pace, and pronunciation from
the presenter delivery. Needless to say, the more time is spent on preparation for

these features, the better the result should be. From the teacher’s side, good models of
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previous presentations should be provided, and the assessment criteria should be made

clear to the learners.

Limitations and conclusion

English for Academic Purposes outlines the main aspects of EAP in great detail,
with clear organization and accessible language. It is especially aimed for practicing
teachers, as each chapter has useful and applicable advice for classroom lessons.
Furthermore, English skills teachers can utilize many sections in the book for their
classes, as many principles and practices described go beyond EAP and are more
universal to English language teaching.

One limitation of the book is its focus on practice and not on theory. While it does
reference some of the most recent EAP research, it does not describe it in any amount of
detail. But this limitation is perhaps overcome by its further reading sections. After each
chapter the book has recommendations for further reading by the leading EAP and SLA
researchers. So theory-oriented readers can also find it useful.

And a few words about the scope of this review. Only the chapters most relevant
to EAP skills and systems are covered. The book also has chapters on assessment
and materials design. Designing effective course assessments and materials is often
a complex and difficult process, requiring teams of highly trained professionals, so it
goes beyond the scope of this review and even the scope of the book. That is one reason
these chapters are not discussed here. Space constraints is another. At the same time,
EAP teachers obviously can and do design their own assessment tools and materials.
Though these are usually simpler and less time-consuming than the ones designed by
professional teams.

Overall, English for Academic Purposes is an excellent resource not only for EAP
teachers, but also for any teacher working in a university environment. It can also be

useful for any teacher interested in the field of EAP.
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