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Nishida’s Theory of Habit How possible is
the self-formation by the habit?
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WA 522 TDAR AEEMS] (19, 30), FHRIFEMT REESUZ L > THD
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FIH B HBEOZEIETH HHEEI L. AWM ZBHEORETH 2R H LW —DOHEERL G,
BHE, BB ZHE BP0 A BEOBITH BH. FOAVRLbh, BB I E S
720, REEZFIZE 72D UL &, Wi ECOERITRDN S, BeEE S E . KT
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NERTZERIZEL NI E->TED, EIZZOWXIZ, REFHCEME» S 51D &
<. HO#R#ET 2 Z a8 mn] (21, 33), BAMT- T3 L0 ) R A RS, K& L
LHICHMEh . Blievd [N aPhE] (21, 33) IZEWTADTH S, [IEH
PELE, F2BBDEINBIZONT, D2FDEEMHATIZONT, ZHUIKEBIC
oREMtT 5, oo HEENZ BT, BHAHATE. BBEIA XD BH DB DT I
O, REENIRE I, kL 5 TIF< ] (25, 40), FWRZ 34513, [EZMEOH
CHEEFEORIZ Y. M 2IIREIC & 5T ORI R REEIEAE . Zhud,
BB IS B W TR, B B W TSI R OEIZIZ, WEBIZEAT S X510k 3]
(26,41) DTH 5.

JRIBIZ & > TREZMED 2 M IZ S BEIMED 5 M8 EC B X 51245 [AHIE A REEE ] &
G RM7ZA5 5, T2y VIR HlEETCHHL T3, TEETRT oD,
L FELABD» SN B ERD ZATLE S A, HEIRHFESILOLIRD 26/ 5,
ZOA, [EERLHEIAIRD 2WIDIE, Zh 5 2EERRE OWNIZ —FEO NI 2 fE ) 1%
EELB DI S ] (27, 42), BALIZEEDIR X NS LA K0 b D ICREEER.
[EZVED 72012 A MCRIZE A 5. 7 2 CTUERO KRR AN 2 128U, Zoaekiz,
AEEFBIZE>THCR S 5bTDTH (27, 42f) . ZEPES R ITHER L T < DI,
N 2 BEBIPE DS B I RIE L T 220 Th B8, ZhAEML S 20k, A DK A
HABLEEDTH S,

fibsy, BT TaL, EHE 228 E 0. BIHIITEHOKKO S BIZh D, ZEE
RN OREB) % 32 1F B FIRD 512D 55, HEHHED R X N 51206 T2 hH KB ES)IC
ZL T DFaErE AR, [BEOPTE A EHOZHNERZOEDOHIZ,
M AN RIS 2 IZAE T TS ] (27, 43) 2B7FEVWSDTH S, ZDL XHfER
NEEEAZ L, EBOMEGIC K > TRE 3013, [AROEKTORIICldz W] (27,
43) LVWHZEThHh5B, [Thid, MATAHIKIZ, 2»DOEKEIZL DWW EHAITH > T,
Z ORI TREBITHABANICHE > TO X, 2 ZISRBIZEHET 2D TH 5] (27, 43).
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A E 2 IR IR #5900  REIM AR 5, ThE— &bt 2550 2 Dk,
W—DHA T 2LE—OFKIIZE>TTF2DTH b, TORRKE I, REEXELH
R ERMMEREHMOMI A T, ZTh& D T Ao ZEEONIZ, &
BIIEALESET L ZAOARNE—ORETH S (27, 43f),

REBIZE 5T, BIEMHAKE, EEAAEREB &0k, £ JICHERENTHREN X
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B2 TENH LTk, BIBEOREL» 5250, Z0EEEDEL L, FROYEEES
12T BIEEL V] (27, 43), 2F 0. [{#HM (penchant) ] 13H < F TEEN V. TZHBN
ANOMEMIZEEEEDTHD, MMEEEhTLE S DI TEA W, LAaL, BEIZBWT
SERRCT NEBMTH > - HIIE, HHES) & ERA R E A3 51206 > T, FBRICHE
BaEhzanThh, REX, [BHEO TR L FBlE OFEEOAF L A WERAE] (29, 46).
S+ [FAEMEB (intuition réelle) | (29, 47) 12 AFHEDETDTH 5.

25 LMD, REBICAREOMHEKA L., EHOHRED I BIfTbhsd k51
%2800, EHEMOREIZS < FTREHD S BITH . HEINIHEE BN THRMWMIZ & X
NBE5ICE2DITTIIEV, ZDD. AREICET 3 EROM—PEEbNSZ Lk
Vo [0 2 SO BRI A EEI B RMECIR A < L i E REDOBIRETH B, Kb
OHEHIZH - TIRb B ZOHADEINE, £ 21FEEATIES 5, FhE S ZDEANTE
BOBEZDTH 5, HNEZREBIZH NN % LR L EAAL] (31, 48), WbiX, [HS ]
EVSI BN EES RIS, [ATHS] EVIHRBRUANLEHMAZDLEDTH S, FT Y
VR Z OEANE BEEOERIETFAZDIR., ZRAEHEE S BRMEOTEAITII AL, &L
AHMAEBICT A BE26TH B,

EHAA, BHEIARBIIPTIELEZEDTH S, HOANDEIATH 5 [ABIZEELD &

IZHEERE T, AAHIT, WEETH B (31, 49), FHEREZISET S Z L E AL, Ly
L., 99 zy Vit ZOMOERIIEZZTEMHOOENS, [EikOi d A 2458
W WIS TREL TITICBE L. BMEIREERO A A THROBEAREANE T - TT
<o B, BRI EZAR F0ARTH > T, ZHEE -OHEROFIZZmMORIL A
AL, L2EMEZNDANE - DOEAREEIEICH L TRERA»TDOTHS] (32,500, 2D
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e BICBNOBRINEATITZ., EHEEB0VDLITOE D TITiTbhs&51Cks., 2
DEIIZ [HBEOREOBEIIARZDOEDICHYTS] (34,53) DTHD, 2LT54u6,
Kxtiz, TEHRE. HEORK %@&%knb< HEE) F 7213 AL, &b WL,
FAEVE L BEME L D. SREDOE TS B A1z & 2y] (34, 53), 22T
ﬁlvyyd‘uhifmﬁﬁ%%iif RPN 5T — ¥ &I H T2, [BROM
erkix, ARAGICL > TR TE An—D20EEM, BlathicEEan, ThEd o
Blathi:, HHEHORBBOFIENEE, HOOHAE LTW5DTHS| (38,59). HIHIZKS
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A N

BT, WHoEEL. HEICK ST, RAICAREAEEICAEE S D] (41, 65), [{E
FDEBBNTHIETH D, THILZETICKk->TOA L EOmE DLk
%, Ho#Gh, HOAE#E e 55, 2L TRAICEBIEOMEISES<DTH 3 |
(41f., 65) . ZO X ICHMAHONEBIZE WY, [IREOMKAN 2 A%, 5 HA
OIENEERFHORB SIS (42,65) L, ST zy Y Vid [Z2Z2TEEMEOHAR
BIERMED, WEBIORYIOPER, HIHTH % LR ZhOFKZDEDTH 5| (42, 65)
Lt %,

MR TE, BUEAHNEZEI L, BENZRETUIT S5, Lo UK
DN & T ZOWRIZHNTH 2L, FIHELR S DI, EETIE AL, RN
BHETE LD TH L, ELXZDLED DL LLEFOBEN. ZOWIIZETTIDRZ-
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Ty IEZOLEIIZLT, BEEWRICT 55402 HR SRR . BEOAERANL
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79z y VY VIEERRIS, MREER MR EEO L XL TEBEESR D SO Z L R L.
HRD %R ﬁ#k%'“"%@if%% \METh D2 LAEHfERT 5. TOBR BHELE
BEld, ZZHBE VI RKEICL2BRE Y. BRI Z A EERN e EEOTFEE DL
BD72ERET, 992y ViFZ S Le—HDOBRER T RO I TN aGHmE T,

BEOMIIL, BHOBRANOEF, 30 3L A, AARNARMED., ARDHEEA
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HLZ, A—0dDicfhiz s kv (48, 74),

ZOR—D DL, [{HEERRT 22X 20 D% E 2 TEHET @M (48, 74) T
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HHEICH T RENTRBOMEMRHL LS L LD TH S,
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DD, FHEIZOWTHRICFHEAZELWE LSO IS 250 (203f)
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ST B ZEANDOBOCOEREY VBT ZEDTERNEDE SN ETH B, FD=D,
B ATITBMECE, RERATHINE %, BRICRA TERMHRE, 2L T
HAROEARMICRZ CTBIEOHCRE 2B L, HEA, BLOIEROH RN & HO %
BoOd0FELTHRABELZOTH S, FHELIE MAICHT 28R A TRICT 5 HRA
REEMEORBTH 5 &5 K0, HERAITHIEC & MERE 2 LR & ORE %
TTUZZMEERNTH D, RBLE L TORRTT 2 MAAGOACKEIfZ 5 50, HEE
WO EELRBRDS BIZ, ENIEDELIBMDENTWE2 %, FbIEEHIZKS T
Ty VIRRAML T, MRS S I ENTE S,
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Alcid, ZHHRROREN LIEKRDA = X2 ST/ 2H - E2EHED - ANTHE/3—F — -
o+ 5~ (Barnard Lonergan, 1904-1984) % kKU, ZDOMEEDOMT & LT, BAEMRE
L TWS v —4%X 237 4 (Martha Nussbaum,1947-) ZHD EF, [ BERS ]
& RG] L oBIfRME. 2 LT MmBERFIl] (202 (8] ORENZ DOV TRET L 720,
T 5 7 ¥ A Method in Theology \Z 35\ TEH L T 2 FRFROHE R 2 SR A4 S I 7= Afifil
HHrD 7 a ¥ ZI2DOWTORRE . X 239 49 Upheavals of Thought: The Intelligence
of Emotions 1235\ TRGA§ 2 GBI & DMl 2@ LT, [R5 ] MMmBER a7 #E & L

TITHEHIBNIC E D & S HEEMEZB L TWEEFAI 2. FRIE]|EED LS B EIKT,
PRI % 25 3l 4 A [BIOOM-] 2R, BRI &2 D T 29 IR 2 &
NTELVEDTH B EMEDT LI LNTES 2, L) ZOORBEIZOWTHRETT 5.

I C&IC

B, fe A3~ ADAMERE LT, IFLDABES LO22bD & XD B,
ML TS LT REZEDNTERVEDTH S, MIEN OO, [ I3
EHW AP FT2EDTHE2E»] LWSHEIS S, ARETiE, ZHHKORENZIL
KDA T X2 HE - EED—~ANTH%/¥—F—F - 0+ % (Barnard Lonergan,
1904-1984) & ALK TRER & T 2 B P & OXEETREMEIZ DWW T, s —4 - X
A3 £ (Martha Nussbaum,1947-) ZH(Y) EF. [faEIRHIM ] & [&IE] & OBIRIE.
BEO [MPRHIlr] 1202 (2] OBENZOWTHRETL 724,

aFHviE, TVAMT VAL PR T 4 F 20K & BNERRISAOMHR E %
®bxgoD, ABOFHEP AT IHNEL A F I X LD TORANIFEDEFHIZDONT
ML TW3, ZORENZFMEIC Insight' b5, ZOFEEIZENT, HIZABOREDOE A
IZFB T BRI L PED R 72 5 ZI2DOW T Dkn & M ICER LT 2 28, faBRR i ic >0n

BEEZ R T vy, DOBIZEHE X N7 Method in Theology’ 128\ T &, Insight %
ﬁvﬁ;f‘\ EIZ DV TER SN TN DB DD, FHIMEAHIM AT S 70 £ 21220 T,
[FERPEME] & [ ] OBIRMEZIZC Y. EROERORIMAZ I Tnd, at i
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v OB ERIZ I 2 3 A LT 5 720, EEOLBITIIRIC o THRREER 2
AMOMHFO—AL LT, 7V AT L RICVHRD, BREmILORERMZRA TS X 2N
T AMEHI R TV 5,

ZZTuFrHVOMMBBREHEE LOD, i X 2NN L LDEAEL T, [ ]
PHERR AT B H L U Tl 2 3k B9 2 B8 E D & 3 12 < A, [5] AV h I (i B H by
DRBIECIO TR ZENTELRVEDTHE 0V MUICFEH L2V, 9, arhy
DEFED—DTdH % Method in Theology % HDIZH N, A FEEER OFHADH T2
TR 2 A D T3 2 % BT 5, IS, X 2239 40D Upheavals of Thought: The
Intelligence of Emotions’ IZ{EH L, Z Z TREMN ED & 5 HRBETHHE I TH 5 22
ENTWBE2%E, vty EOBRMEEFH» IS 5, BB, EHFOREMED
BRI DOWT O AV EXZANT AP EEEE LR E LT EMT T2 %0

CMEOMGER LR A ER L0 e ]S,

1. OF AV ORERICHFS TMEEHIET DOAIEDT

T+ VIEABONTDIZ 5 ZIZDOWTO5M (analysis of interiority, introspective
analysis) &9 XROHFT, MBS D FIZDOWTRH S, Z OHERO Ik TiiE, [FA

FRBE L TV B IEIC & LT3 0 ] &S AT ) 2 B & 52 T [R8RR] & —> 0 [H
W] & UTHMAT S, o 4 vid ‘Cognitional Structure’ &1 & X DT, AR DFRAI
MIE7=6FI2, EDLIREFLEENREENRTVE2ELTO LS IIHIZET S5 Z Lh 6 ik
DT 5,

AR DF8#% (human knowing) &, £ DHWZRXAI X, MISETCTE I LN TE
BOWEEES>TWS, ZhoOFEHELT, B2k, B ZE, WS Z e, filh’
Ze. Wby Z&, BRT2Z L, MBET2Z L, BT L. BERMELT 22L&, X
HAEBT L, ARAEG®RTSZ L, Kl ZEnBTFoh5°,

INE—D0ELDDIE5 T HMTIIABOREL ZE A K0, ThoDIE7256 E N,
HEIZ22D D dW», IHFL T THMAEL > T Z Tk TR AH—MHE2R5. A
B ERK L Tnd, FTREZ L, S ZEaEORERIE. £ ORBRORBIKRNE &
9% [HOR] 2§, MBRICHEDE, kR [Z4udfl2 (What is it?) | &5 Bu
L. ZOMWIZEZ S 720, [HUG] 2R, E%R] 25, 2OB@BANE % [BEEt]
THIENEED, ORI &K > TBESL S N2 BERINAE IR, [EEE] ~&5lZiikrh
[BRPE] &, 23RS s (Is it so?) | LS BvicEhd, [RIE] 288 L = BANE
DWEIZKERIZHE DS EDTH 2 & &l §2. ZOLSIC—D0LDODIF 5 2id, A
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MDD [ ] MR IR & LT, AR OGO B C/affiiy 22 B ORI 72 NI 2
Tuax ZEAES,

DK% [F4F Iy o ukgE] PEMAL O ETH#EN L &2 D8RO
% [FEmMYE (intentionality) ] T3 °, ur# iz, — AV & D ORIZIEZ 6 < Bk & Al
ERDZIAMMEL, Tabb [ErfE] ! ZEEMRANEANBOBD B NELEE LTHRA
5, EHIZABORMEONIT [HEHIK _%H@ 720 E WS kK (the unrestricted desire to
know) | #Miib o> TWbE0WS ZEIZHERTS

v A E 2O &S B NBOER RO & & 23726 & & RS TR [0 ]
[l ], [EM] 205 AODL LIk L T3, ADOOERIERL ~L DN, [#
Bel. (B THWT] Vo 2RO =201 ~uid, FIE - HE - HEAZRD 5 D05
AFIXLEMIL TS, KICWEEAMBI LW | 2L 22 TCRoMR#HE S &I
%mwvwwf%éF%%JKknfﬂﬁLJ®ﬁ%ﬁ%ﬂ%®%ﬁ«&ﬁ#voé%~
OF AR BAOL L E LT [EW] 2AEMT Ths, Zdud, [REER] 726130 %
5 —HDOLAF IZXLOE (FMIIZIA»S %K), X084 FIXLRERELZ 54
il LThED T 6 hTnhb,

aFrH i TOXS EABONEIZET XD hDOENIE uﬁJZl//\}WJ’Bfiéﬂ

AF I L%, KRMSERANZEROIEZ6 2 #RBHAT 2 &5 ARARET [
% (transcendental precepts) ] & L TH 2 T3, BRKIZiL, [Be attentive (JERE
W< dh)]. [Be intelligent (MM TH4) . [Be reasonable (B THN)]. [Be
responsible (H{EMTH )], [Bein love (BEDONIZE EEN)] L5 NNAE R DD
U Thd s ZONMRLIE, BEEE - A28 - SUERRGOMEICBED 53, $XTD
ABONHIZHLLHNER TR EDTHE N5,

KRECHEHT 203, BHEHROBMN L XL TIEb S D375 X\ T [
NETHEE, ZLTENUDOLNILBITERDL NI _?5(‘)’5,%'\%%(:2”0’("( (%] R
FTRETH D, TIZTRIZ, BUDOLNILDONFEIZDONT, LI E 2L D O#EN L T
WE 720,

1.1, fEEHIEROMEE

BHRZEFOFEN L AL, b LD ZhE TO =D D ERNEHKD L <L & 5T
EEL 2 THEHE] &3Fe2md, 22T [AAMENTH b LIIMEL2LT
W57 (What am I doing when I am being ethical?) | &\25 Z L2 EIZA S, v )
HUMEED—ATH B850 v 2 - /3= (Patrick Byrne) iE. O F VA Method in
Theology TER L TWAR " #kE 2, EHIZTO X512, HBWUD L ~JLIZ[EHD—
3725 AR L TS % B0, [ 12> T [MlfEico< - {tET 5]
Z L K B[ EE MM L 58 s, 2 Offifi & 8 A B & OB TASIMMED B 52 E S %]
EWGIRT S [IRE]. B, BUEORR [AYICMELrH 5 »%2»] 25325 [filifiEd]
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W | SIS Al 2 LI L 722 L IS LEZES R ED K S 55 %3 25 2 % [ 5 [#4
WELL SIS, fEFINY U 2=l B0 B S 0B 54 % 2 enem s [kl 550, [k
Wrl U7-Z&a32Bacirs T8 - 97] »MrENg5hs,

1.2. fEEHIETICEHIT B RIBORE

TFHE, BELNIZB TS B2 6 ZIZBWT [&IE (feelings) | 2R/~ 7
BENCHEH LT 5, B, ez S L. [lifEtR] 2E5< > T E TR Z L
DTEEVFEBNITH B, 0 FHVIFELTT IV b2 o#EMBEH, UTFOLH S [
DHYFEXHL TS

9. BEoPIE [IEEMR] % [IKEE (state) |. MM (trend) | 2D, Thbid
DTk icXplens ", Bz, 7. Wb, RS RNt JEEm [Rigl <
., BlA. @E, MR, JEERR e M), [E8] Tbh 3. JESAI L IREICIE
NRAL 20, Ml 2 [EE] 2, THE 25 %2, [HR] ®° [HEE] ~O»hrb
DIk, BROZLEDTH D, BESTHUE. K4 ORKEOFRKREEILfFY % KD 550, &G
ZhAaHE. ZOREOFERAPE LB TLOEME L. BREL. XT3 L4hiEL
B, ELXHEBR T EEHN,

ZRICHLERNBE L L TORFEZ., AEck->sTERE NS0, EShizg DN
IBABZEThDd, £ 2T, AN ZZENHERHIEEICBE DS D Tida <. GEH)
MICRHRICED S KSR TIE 2% 295, 20X aXANLE L LTOREE. 50
BCE > THADWNE DI W DS 3 I5% (self-regarding feelings®”) &
FMMENDIEE (self-transcending feeling) D _DIZX Bl XN 5, AR fwERR W D
S B OWTCEHT2E§E. 202250 [EAEE] ON. %ECET28D0TH 5,

HIEDLE. HAHBOMEEZRME LZRETHh D, TONER. TOAHSIZE ST
DLV D, ZOAAENEVZVWERLZEOPEDETE LS50 LhannL, HIZ
HBTHLEONAMEEDTHE08 LAk, ©ZIZHCHBEAN LD S 2 E S PIEANE
FEhFEFFET, BHRIIES,

#%EOYA. BRIEDIRLIZK > TERT % & D4 ADIF& &> Z 7580 24 [filif]
Thbd, utrH 3o il 2 AN423H$ 25 [{EEMlifE (the ontic value) | & .3,
PR, B SO H 21T RE V- [EWE (the qualitative value) | &IZ43HL T\ %,
Zo [Miifid] ~OIREIE. BOEBE AL 2R EEIZ L 2ET, ZOREDIEE X
12k > TAMIE, Z2& AARNHRE . RAHE, WAEESI LD TH->TE. HOEMEVHD .,
FEHRT oYM AER L. FEFEICTENCH T Z LIck-> T [liffEtt R ] ofEEIZB S
THIENTES, uFHyny, [EAR] EELIFRE3 802U TOL I IZFET V5,

o Dbk% G, PA LN, HLERMYE, FOREL A, BERED . g,



B. v 7 ¥ OMERIWNC I 1T % B & ZORE —X 23T 4 L DI E FH#A» D IZ—

BHEPAME, BEME, BLX R, HE, B SHEL Bh, 8, Bihx s
Eoslbe, ZLTEAFTI vz, BRICK S TS S HREANEFRDF 5N T
W3

g H Vi, EAREE GRS 5, [&E] LnwsZ2eld» 6. ZofEfica st
VBRSO ETEMBEL TOIDTRENVENS ZELRGN 5B, TD &S Ktz K
¥ 5 EANEE L. WO BIRISURY H 0. 2 DORICE» M7l 4 AONIZAETTL %
EDTH5%, Ehicurivickhid, BEIARNEZEDTHD, FLOBHXD XS I1H]
W2 ZENTERVY, ERMIEE L L TOREIZ, LEKGZ»2b0 o, RIEY
ZUREMEAA LT3 o AE IEIZ OV TORE A2 O Z L, i zoic, ige e
B B Z LN TE B ERGE & U TORE T BERERNC & - THM L Itk X h,
HOLtE L O P2 EDETE S, DD, DA BZHLLTWEI L, &L
TV ZEIZxL, A0s 5 THET S 2 d, HERESERTZ 812k, 2
DAMIBIEN EIEET 5 & 5G4 HHD T T ZEMNTREETH D, KAz, ERrSE
ELTORIEIZ, BZH5LLTWAZEREINSZ LIk TR 3 Y,

2D &S BERMIBE & UTOREIR., BEEORCREME o< GlRkE . A,
g JJEN. ha5223%, ZourHroFEREeEs0iRis451E AT lELT. £
AR E LT, SO, @5 KRS LT, 2 L TRARX W5 N E BN L TORE
DAELT, BRINI B, BRINETHAI. BRININEFIIOWTOKIELE & D
L5 A B, EMEAOEANEEZ. ABBAB ATEEO LA F I X416 5H8H
ELTOERELREEZRZL TR, oid, BEICREhs Zeicky, [lifEfA] 2
BI5 42 LIRDONTWBFHETHDIETA D,

1.3. HfE¥EroEER M

FROENL XN B T 2500137256 2B TF 3BT X TERBMICEL VW E
FAZ0D0, DFDFBMIIEEENR L TIRFNEROAIEL S 28D THD., fHx
ANDOIRZFNEEE T2 HENFIRTIIB[ONENEFEIRETH I ErHRHEE &
5%, aFHvid, BREROAELTMIELFBNLZL DL LTHRASZ I LHMERTHI LT
¥ b, Insight (2351} 2 FHELFOBERDER; &3 7 LIVIZE £ 5 7% 51X i D54 il
EIZ DO TORBIHIMIEIFET 20 ] [ED XD BEMEDT OB & TEBIN 2 Hr A Al 48
] WS ZENTES, I TERMOFBIEOMBE L R —DME MbIE, BrHE
HERMOFEMEL, [ZZICAONBIRNEZDELTHEEDERZZ L] 12HBDTIE
KD, i 2O X IHERE I A xv. E0d. [FEMEEREERERIC
KDOENZRELDTH T, lifiti & S5 A2 FBIICTHEGET 5 2 t#?%&wjkwv
FARIZKGER LT, 22T, vt VEUTO LS ICEAANOERED [HUE] LRtz
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BT, MlifE~OFED [HdE] 2RBL T\5,

HEAORENT, BIEA, GEA T3 A RHCRIE T % & 5 K, SRR+ 2, [H]
BefB LES J L2 30KRT %, MiE~ORENL, BO@r R L7z, #HE LT
RONCERE 52 500, BRLUZENCE, ROICEBLAEfA»ES ™,

&I, [BI Lo (horizons of concerns) *] DIREIZX 5T, & F6h 3,
ZOAND [BOOHT-] 25, XMl VAELT02] LS HECET2e D& LT,
EoRABONDE. ThbE, ZTOBROAHRAL LTS 24245 2 [H
DOHY-] PR THIED BI1TE. 5 IZHERTNZIRIUZ OO TORRE, ko "R
ﬁ?)‘%%lfb%ﬂh Z DAEHI T ONFISIRAAE CTL %, HICKBIN S BFZHWIFET 5
Dbz, BB 2 lE P C S 5 2 3B S Tid ey, FEEIE, 4 OfifiE ki
kwf@ﬁ#%é%f%ﬁﬁ CEEL TV RIS ERn, o250 [BOoif] Ak
fE 1@?56@?&5#&7#%1@0“(?—% 5 BEH D 5,

LA LAl AT A B W CRBIICEE S 5 2 & L OfhEIL, a8k L 7= flifEi & OB Y 5 Tdh
%, [BIEMTHH (Be Responsible) | &5 BB @GIEICHE, BEIZHHENTH 5 72

2L flEIS DOV T OFEREIM O A% 69, ZOfERINHIC KD X, FEFEBT 5 0BH
B3P, BEHONRTHS [MHE] 12, BRCHEELTWB DO TIda<L ., EHX NS R
PONIZHZEDTH S, 7 ZIZH I EDOKE BRESN N D 5, FRHMOGE, Bl
DIELWHE S h2MENPDDHE, T—ANENBIRDEZENTESA, EHWOSLA. £
DES B T — A BVFIEL B0, 2 TR TH D2 RO, EDKS & [
] L3 UONT0E20, K+ Hlofe k5,

12, HEORBMEICEE S S Z & LMEOFBMEICEE T 2 2 L D&, Sl
TWARREDEDY FIZRHZZ LN TE D, BfFLANEDOIEL S EIEETZZ LT &%
BUEICENEL 72 5 2 %4, MEOYE. E2R D 228 5 »OHMD AL 54, BEL,
Al U, FEERCITE A3 2L, D DMiEHIONE 2B 25 2 LI2k > TOAER
MPIZEREL-EE A 5,

ZZCHELEDZDN [HHNTH S Z LI THOEE (the notion of the ethical) | T
H5 %, WE L. MRENTH 5 Z L ICO0TOREE] [S8rh, Z O % O,
Bl Z 1, —DOMEERTOFE LAV, BEKE LORANEZE L TR S h, B
T EDTH B, TOT X2, WICARETH S0, [FRFICFEETREEZ AL Tn
57,
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2. XANYLOMEFIERICEHITS TRRE] B2

HIEiCIE. v 4 Y ORFEEROSEA D S 3R A & N = fmEER I DAL D 2D TR L
7o REITIE. v F 7 v OB 51 2 E&IE ORENZ DT OO & Z DIRA
EMET2FA~DE LT, [BIE] & [E] 20<50F 4 v & X 23y 2AOMEHZENE
IZOWTHALTWAa/)N—+ - 7 1 v 4 — (Robert J. Fitter) @ Love and Objectivity
in Virtue Ethics Aristotle, Lonergan, and Nussbaum on Emotions and Moral Insight™ %
Ll D TV E 2,

X 28 AlF, 750 EIZ K SFEE Upheavals of Thought IZ3W T, 7 bY¥, 71 A b
ISERL TUTRATARA, XV T TaY Tk, FA—Z b k4 v bvy, Vad R
BEDHERBIZBN TR ENZBIIONTOMERHED IZONTOMREEML T 5, X
ZING LFZ NS OIEROMRAEZML T, BIGORAEZR L. [ % 5 &G ¢ 2 h B kT
SERERIZE L IEE 2 v (no emotion is per se morally good) *] &fEFR DT T\ 5, 2D
7280, ZOFEED L DEIZ. [background emotion (& & & 3RE) *) & LTOEIZDO
WTOFEM &4, 2 LTS Z U CBOAM A HRICE W TIE LW EA 422 & ff
DILEMRRLT22EP ARG T2 LIZHRLTWE Y, ZZTAFITCIERES, X AN
T ARERFIE LTEF TS EEDOHTEZEL TEHL TnD [ PEFICHEE LT
W<,

21. RANTLO TRIE) BB

X ZNY L, HIOIZ D OMERT 2B FI NI LT B P DIk, R A R 2
REE e A3, JERRAIER O (the non-cognitivist theory) DV TH b, Z
DOz, IS, AP T2Z8, BELAEZ LMo »DINEET 55, B
PR 2EEANENEEEGE 50, &9~ HHWNAZ M7 ERO AL TH 5, %
5 & GRRIN T & 2 8 HICHIE S 2 W 2 5 ST L RAE$Y, X 230 A1,
I “OORERRICH L. HS DA, [#H 2 b 7TIELE (neo-Stoic theory) ™| T®
% LR TND, HhOVE» S R545 61, BEL I SN TH D, MEHIN & H&T
Hb, DFD ZORME, BEEN, WEICHEALZLOTH D5, BIAFIZ X 2 Al i
WI B LN TR M THABNATEEICBEIZ L TN, I ERE 580 % 5l
TXANY LMEOBREZFRL TS EF L 5,

2N LE, TV Z T L ZAOBRERZHS DL LT, BEZLUTOLI A
T3 P I, F—12, [2I12D0WT (about something) | ThHdENWS5 2k, DFD
HHME (NI dhd) ~Ne oD TH5, X ANT Lk, T 2 THEOfERIZH
LTWBAGORHREFNZH T T D, 02 ZOHRANIEEAN (intentional) IZHA >
T3, ISR RICID S DX H BT AKY b T4 P THED TR RKTHB LV
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PR E LT TR AL, BIEEEVWZYADHRNZ L DD RFIZHS, D% ) RIE
IR EEAMICRED 2L FETH LRI NE, T2 TXANT LK, [FAok
LA, BAORRAZIEFICHETH D, WICKBFITHEL SN TOBI EHE L. FADHL
HiE, RHEMEH 22 DE LTHINTS] LA HOREREZEE L TETF TS, H2
12, B, ARE2RS3GETH 2085, BIELFINTOEYAL, ZOHMRIZON
TECTVWRZ L -FHELLTRTIED TS Z L (beliefs) #HBULT S, X A3 Ald,
ZORIZDOWT [RRORSITH T 58706, & LEEFIZOWTDO=Z 2 —A2H< 2 &Ik
DIREREDS RO 572k 613, XIFZ 7 - 7284, MikEhH 5] L Hfl#=ZE T 0
%, EHIZX AN LF, BENRICYEOMBICL L 67, #ilifd. L 0bIFZDOAH
BDY L —4 V2 (well-being) (222 bh AliEOH AT 2 &I mAHELL T
W3 P, BRRO X 2Ny ARG ORI TAS & 61, [ikid, BOORBIE 24 %
TE0, WODOHDBRFZARYIZKRSKEZLE L, OB LAETINTVWS | Lnd T eH
—fle LTE TG, fiice > TG &k, [FHIREIRT (evaluative judgment) | @
—JETH B, Thid. TOANBEOERO-DICIEFITHEL LD THHH»., TOAD2
Yha— A H B K R I AMNCRRT S 7], atkid, RIS, 5
HRIZOWTORZEMEN, ZONROIET. > T\ 558 (salience) F A IFEBEMIZOWT
DEEZELRHEPDNTN D, TORKT, Zh o EFICREE 23GHl %L ) Lk, &
& 73— FILAFHm I (personal evaluative judgment) ] &IER—DEDTH 5
ERIOGNTNE Y, 22 TX AN L3, BHO [BLAE. BEBEAP»TI R L LENAMT
HHESITZLOHWITHS] LBRBZZLIZE ST, ZORUZDVTHREL TS, DD
BT eND (W] &3, B5OACKENIB S TESTRMLTWS LI NS
Zk,. 2% BN BEDOFEE (eudaimonia®) IZ& > TIEEICHETH S LEDLIEED
THOEHS, BHITRETIRELHLEDTH S,

D& BREEDIR75 i3, [FHb] 245 25, Zoms 5 did. &Hicfils o AR T
DELTWDEED, [l4DABFERICEETALTHEEDTHD, WrkdEES. B
D7 EVINRELEDTH D, OZIlAANDEEIZH T 2 IR0 5 5, 7 Z TREIEIC
FBHWrckFs [IELEEEA (BIF) ] 20 ICRED 32 2MEE LS, X AT A
. Bl FEEEICAE T TOWAVWHBREEZAECLEES, EbhTnianwlteagbhi:
ERVIAD L VS, B34 BEMALITL ST, FHEEELZRIHHEIC X DL
KoL TrL05RM EORRD., B, BHES LOKRY. B#BEELEE2ZEL. £
NENOYENE L TV AifEEZIEL <HW L AT T AR S ANICE»22b 56T, HOORE
BMOTE D NLZ L —DOFEE BT 50 EWF IS T SeHEEKEEZRS Z L. B0, 2
W e 8, S EIAS —MIIZIA 52 Z & B TE 2WERLADITT 2% (the effects
of general) EFKIEE W72 AIZE 5 THE—E_OWERL AMIZX§ 5 &E (specific
feelings) LDOXHAFHS Z &, B, WiftaBh s &0 ->7Z DO NHS»FB 6. il
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BRI A T3 D At 4 52 5 [background emotions| &, BEAEZ 5 L0 5
ToEBRIZHES B D LML 72D Z DA D [IRIUZIS U 72 (situational feelings) |
EDORAELBENE NS ZEEETF TS Y, X 2N A%, 20O &5 il % 55 5
K& L 72812, [compassion & L TDE ] AEEARE EZR-TLFETS, X2
N LHDERIET S [compassion & UL TOE] IZDWTRET5H1IZ. X 237 4 OREFEH
R DXS AERTu ;i OMBEMAMTENEL B DL FA 52 % X 0MMEICT 57
B, g H ORI O &b 5 R THEE &5 X 23y 40 [REIE | BfRIZD 0T
AL 720,

22, XRNY LORRIEEZICNT St

O A MR IS BT R IR T RER LMl A FEHR T 5 L S BRI A R T
2 IS EER) ST o > T, MIEHIETZ 08 D TR AV EBNTWS, X 23y
LIZBVWTE, BEZEE A S ICHTTH D, R, [i4X ADE > Z R nEme
W I ilifE (personal and vulnerable eudaimonic values) | 12 DWTOEEN LW TH %
EHZBNTWAS, DD Z ZCifEHlro 7 o v 2, itz RPNzt 3 (%2452
& - feel) ZEICKAMMEHIN 2T, MAERCZ2IZDOWTREAELZEIFIZTS L0
DDAT v T TRALGN TS,

T4y A=tk iuE, 22T LEaF A VI, LISl A - AT A ERCEE i
5774 XL (phantasm - EEREFEL LG ERI SNz f A=) NexBRDE Z LI
0., MHfEIZODWTOEENERDERH S5 T2 2Fh, ZOKIELiE. ZTOAA
GAFTITHL T2 E [BIOOHY:] O8 LT, ML TW5 7 7 ¥ 2 X L&
BRI BT > TR L T3 2 & Thd L EA S, METIEGT. T E8DE %
PHBIISEIRT 2 4 O & L THIfERINICIZ 25 &, WRALIRELTWS, 2F 0, EEN
BAIISIE 2 S RIS, AIIZIRINICERAI S N 5 DIATIC & 2 725 3 CI2IRIEIC K > TR
EhTVwB iAo Tns,

L LaRS T 4 v a2 —Ic&iud, X 25y AOMBEMIE. 20 X5 HREEIC & A lifEo
[OE%E, FIMZDLEDTHBIEMATNERTH D, 20T, TF H IO Cfiifi
DI - U2 (perception - apprehension) 73, & HIWr~\[m14> 5 72 8 OFi BRI AL E 3
ZEHMBINTED, BBFIZEAiEORDOE & [TV XiTWWi | THEZBHMZDE D
EMIREIZIX A XN TOB A, X AT AICBWTE, TR AREIL T stk L Tn
B0 BWVMRAIUL, X AT LADRATTIE. v T A OffEHIETIC 51 B REEORLE D T &
HELTCWBEEZSED, X 2N LIZBTHZ0O [l 2, »2MOEENESHTHD.
Iz D& DG TORPNERKEADONR LD LRENZRDIZHENTTHD Y, v h
Vizkhug, BEEIE. i A0 S5 B & DIZ DN TORBEIIIE. O x DI 42 ADBA&R
RO DEMETH T, XANTLANES K5 5 Z DR D TII AN,
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FEREZX AT L5200 FH Y OBHATIZ R, BBINIZS 21lifis A L T
W3 EDIZH L, At aH) CHifESTTLE S v 2BEISE Ltk Bl xTun 3
NEZIELL BB 2 Z L3 TERNY, X 23y 2B Y) 2 gk & L <R L <
W3 [ Ry POAFBPRELODEETH LKL D] LS FMHIE, urHVICEILTAS
oI, B3 EENMEHMA2RBEL 23D TH 300, FUEORITRKIZT
NBMERIWT ORERTH 2 02K T 2 LEIHTL 5, 512 [IEERNEHE (emotive
evaluations) | IZfHDEFEFIEHEVNIT A I LI TE LV, A¥ELIE. HAREE LA
B DREEN L MBOHBRIZE->TLEI NS TH %,

3. XA\ LEOFHYOMERIETICEIFEEDMEDS

Fb L7z &S icad 73, MECOWTOREOEE D % [BOOM ] &S Blrins
Ll HATWA, MEHKZE TS [BODOHE] X, EENIXZS ZICK->TRTFEND
L. BOHIED ENS %P, vut VAR T B [BLOH- | & X 23 4D [background
emotions] & ZMHMMIZEL 232 RN TEZY [HLDOHFE] & [background
emotions| &, ABIEERBHEZWICHE I G DIZOVWTHENEED2LDDTHSHH, %
NEEPEZONREFHRIHOZ kv, 22 TT74 v 4 —d, v FrickbnTid
[BILOHE] ZIRF S Z &M, X A3 AIZB W T, [background emotions] % & 0
I ENFEPNIZ D LT 5T M, mHIHIMOFBMECOELL2DTHD., TD2®
I [E] PEELREERLZLTCVBEEBRRTWS, L2ALT 4 vx2—iF, 0t HMilifE
WMz B B RBAMEBOREOEEMN A B TNE 0D, ZOFOMMBIL, ik 2 KIT
FEMT 8O, MAOARN A EDOBFEEFELIIRARH 5 LTS Y, 22
THIE, X 28T 0% (FFIZ [compassion & L TOE “®]) IZDOWTOMEDONIZ, aF i
YORMEE AR DERNH B RUTTEH L T B, 72003 X 2T A3 [ 2O | 2HAIC
FEIELSPRT 2 2 8, F2Fh MR 2 Kiks K OCBOERITEENIC 50 TR 3% El % B
FEIC T2 2 L OEEMEZHZ. [compassion & L TOE] A2 0HEN), WEN., BoAIIZ{H
BTHB7DICHLN RS R 7230 UTEMNT TOREIERLTWS “,

AT, MW 5 (2] ORENCERELIED, aF iy e X 23y 4 LD
IZFRRRERN L AET 5 2 Oh, HAMBEN A EZRZPRHLS 201r 205 lIEH L

o TZT. T XANY LN T S [compassion & LTDE| BEKT 5 Z & %8
T3, WIS, aFH D[] 12D TORME & ARG —Hi Tl R 7258k O MG A & 2 4
kL. P‘*"J ERBN] LANT o 8DEH DU AL X 28T AOBFEOM
B & SE S IC OV TRET L 220,
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3.1. XRNTLITHIFS Tcompassion & LTDE |

AN L, BORLZTERENTEA LTS 300, ki, BTz hBfs
HIFEWEDTH D LIFFALNT, I THKE. EDLS aFORUEAMHIES TWE2»E
I ERED B2 DOIMERREL 255 LB RTNDE ™, X ANy A0, Wbk, Il Eh T
EVEE, RMEbND Z LA RBILSERTZ L, TP URT IS AT 4 RAIZKBID
HREEL-EE, BOXHT 4 TEMAHEE LTE S ZTW5, ZHITH LEORIGRN 2 5
e, OF D [ELSBFEh] OBOBERLL T, ~AVLDDOPFIHADE S ERD S
Z &, ABIBIfRIZI T M AN, compassion 2 L T S 3% & EFKOMEE 2T T
W37 il Ao ADKRE ({JPE) 1220 T X235y AL [ZHEASIZ B TR
MIZHETH D DN &Ik, NI 55BN ENDOIFEEL X ABDOLEDS A
HowrksE0d, A, BRHEARA»SRTE, ACEDETHD, - - - K&,
EEDBDOM—EILOEEFL TS, - - - c‘:k\of':$¥%:\&) Rz 2 g
BHEVTIEBRRTND, FBHLZ LTOLSIZEIIOVWTHFEL T2, B [A%

)Eméi_%$abffia<\nﬁ%kbf\itﬁ%&bfmw\%mwmﬁﬁ%w
LAERE, X235 ZLThD., F28F, [N AMSRITIZE T % compassion D
FHAEKRL, 2O 2 HFhE LSk, B2k ->THZ 5N 72 compassion X, 47k A
MOGEHITS L TEETHEZ L., ZThoDGEICH L THRAPETEEE DI L. Ho B
BDAEIRET TV ZE sz, ZDDHIHZ DWW TOHIZ ) & - 723D iz rhkly
NEBEEHNWT], XZANY L. ZAEDFIIDNTORUMEL PRI TV AT LADT 4
)7 (philia) BIUEIAR (eleos: X Z/3T L% compassion EFRL T\ 3) EAET
2LE9

X 23 LR T B [compassion & L TDE| 1, [background emotion| (23725
ENTHBOELT, BREMNMRIZEDL S BHEBES5Z5TH 5 I 0,

%7 [compassion & LTODE] X, 256 X FITE UL BEI L., FMild 5
LD ELTHIWT 2720 0FED LTOEEE L THIRINSREE X h 2 BB 0, ik
5 [compassion & L CHO%E | i& [background emotion] & U T, flifi%il#Ed 27 7~
8 2L EE G Z il % NDHT 2 NEREIZ IS U TER S 7= R 2 15 LB 72
BFEDANEIZE 5 TOBEL > T3 8D (salience) # MBI T L AT 05ThH S,

72, WA LMEE LTiFEE2R2 205 283, BFENERICBOTHICROh S &

IZEENTH 2 0B 00, DF D HSHEOEAAOBLIE, iENE&mT 5h 50
LB LN LN, FZHh 5 [compassion] . [APRIYNICHTAGIZHELE R U227
TEMEBEBICHATITECSZ L] 28K TELEE545. LrLkcid, tErKLAs0LS Th
5LV ZEERBTZEIZE ST, [compassion] ZFA T2 EITHIEES KW, ZL
TZD &S 7% [compassion] DFECDOMEMIL, EHIE#HOELAMHEIERL, /-1t
EFHGOISICEL AT ENTERVAEL TAVACEYR B DI L L) Z L EHiiEL
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LT3, ™

& 512 [compassion & LTOE| #& > ClifEAFEBRL LS L5580k, EEFivh
XM (eudaimonia) TH 5B, 2D, ZD XD EEIZ. FEBNOWRIPIEEEZ-ED
Thh., AL LMHENAREICMKS Z A NOBER 5|24, 2L TEhE, ERICBY
% BUATBLD & ERI 2 B RF IS B O A0 A& D &, HAHSOSEEE
FHOELE % XD EENICABN L HETHESDT %, 2D, [compassion & L TD% |
BRADHEN DD FEHANTIEEDOTHEERADSLZ L&D, [& LA TKkA &
ERITERLAWEDLIE, RABE DR Tl WTERE Z LA hawn] &
HliE FLTWBZ EIZhDS ™,

XZNY LABZZTHEAHLTOWAEIL, BILOMWAZEEL T, BEET 5201
bNB 70, kLS RICEK T 2 lifEREO [BLOMT-] 2013®HTLE S HERK
ThHE2DOP NI PHPBEINS 5, 74 v 4 —EREBOEIZDONTOERITK > T,
OFH YD [RRERO/ N4 — v P IZDOWTOIREGIEAVIC, X AN L5 Hi%T 5T
ZOMBIZEZTHE Y, ur it [Beid, RAOBLOMTFEFIHETEI L5, #
B, ORI T 4 v 2RO — U ANERBITTEZ L AR T3 DT Th
%] ElNTWE, DFVEDIBICHE AL, HAOEFBTHLALZTEES B0
W4 S FREAN O, B 2 BHIFINHERICER L. b 2 B34S E RS 5 72 012485k
OISR =V EEZDHPT, WIZBRTEADZILEEL TS DITIEAEN, LIrLZOMT
MWADENMEL L BIZNBE LS ZEEBRRIDKEDD, O Zen5IcEh§23ZLHn
TZ5%,

32. AFAYVDEICTDOWVWTDOERR

X 2N L2 D [compassion & L TODE] Difdwid,. 25 H Y OEIZONWTOBER
LHESTWD, BEALUFH VIZEWTE, FICLD NTRIEN 42 B kRO RA %
ABLEMAXNTWE NS THS, urHvid, AMALEOEL LT, FLRD, WifHE
TEROE, kG ABNEERORERKIZK T 2HEDEL-5THBEESI LOERS S LS
5% ZhoDER KDEPMZZOMAEMD ., ZOMAOWEEMEF[ XL TH< S AT,
WA BB 1L 52 LR L T3, ZThoDER, [BLo ] #1503, ZORA%
WIZRMD 2 X5 METZ &2k D, FUL LIS B IMEOIEE & Bl 2% RIS,
A Ui, EHIZZOMBIIE T A ABEILOE L IR SN2 B AL XLIZKIT 5% %
ETSD, 7492 —MERMLAEESIC, 0Fr A VB ZOMRIIEFEIBICOVWTEAT S
2. FFOMMADIIRIZE EE D, BOFMIZOWTIEILL 2ES B\, BT H YV HiHE
HF 2L~ (Rl 2B 3FICOVTIE, X AN LARZONFEE KD IIRR
WL TWAEE A%, L2LAMRS, BF HVOHERL KT 5252 HICHA» S
OWBEE LTI L TEODONE I »ERFTEHELH 5,
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BAEFOE AL NN, AR, &0k & AllifiE 2 5K % 42T o AR 22 ktk & &
BOBEADPFMINZHEL T 3522 T VRS Y, ZOLUZEWT, Alid, £2To
HRUZTFAEST 2 2 DM, ZORMNNP S L THL T3 H S % A Julily 5 858 - 3% - £T
b HEHBOFIEIC NS, uFHvid, ZOFERLV L E, [Riks] £ [MThH] &
LT, AV ETTRTCOEAZREZEH LT, [RERER (religious experience) | IZET
250DL L THEDIT TS, ZOMERIE, H—-L XU ThIND ZOMATORRORER
LRXAENBE Y, uF A VIE ZOFRLANICET S [F] ORBRE. [fhe & 31280
WIZ® % (being in love with God) | &35 Z &, [OHIRE . B . LrFL. Hilkg
BREONIZHBENIZ L] THHEHRZDE

ZOHEILNILOFE, @B FENED S BERNZHNEEBRL TS, ot i Vi,
PHROZLWFEGIHL, BHLNLIZEEDOERED LS B EDTH 52 EHHL T3 %,
BT [MELBITBONIZHD] LVHIKREEZSVERLTNEEDE LT, boMELX
DEER, W EFILT - F o b= [HEFTREZLTET I 58 (mysterium fascinans
et tremendum) | EIEEE D, /STy - 74 ) v D [FEMMBL (ultimate concern) |,
A7FFA-v3 70 [FH] CETF2 [Fid->THLDOHEZL XEY (consolation
without preceding cause) ]| £ETH 3 7,

FLIOFH RV NITET 5 IO L) BB, FEDOREIZIRS O TEE WV, 5
WL AU ETDIR5 E LR By, HIRRRBISHEL Than»E 52, BAF
DFHZTA Iy F LTI ENITL2HE T, NRERPEEZEL T, 3XTOABICHH A
NTV2EDTHD ", DD I I TEKEIND [FE M 2. X237 25880 L Tn 3
mElid, RRlEhERETH D, X AT L, BAFOHERN 278 8E L, EEINE
HEHOMMELDEEATELIML TR EHHLTHE®, Ll [FEENTHEZ
Ll &id, v A It S5 T—DODOMGFOFRERIKT 22 LTk, £3E-T. HHS
DOWNENZH BN 213726 Z2ITBA, [ZOMRICEKOARMICAEZSZ L] [ZOHRE
NOEDHFENT Iy M 2FEWT S, DF0 [SREGEEER] 0%, HISHMIZ Z Ot s
S 2T AL, H2ICB T 3BOFKLREL §5E M/ (charity) & LTHRAS
Nz,

ZZT. XANT LD [ K0 [REECK (religious desire) | 12k L THEH
MTHBENIHEREL, B F AV OBIZOWTOMBORMAMEL 720, b L7z &
ST, v v, FERO, WHETFEL L LV S REABMIC BT 5%, ZLT
ANBI &M ORI BT 2920 % & 72 5 THEZARKITIC B T S MEE 5 L D%, RHEME
(charity) £&2XAIF 2, 0FH LIk >TINSDEIZ, EHLTERSNZE D, EIR
AHEER & D Tid AV, = DOHDFEENERITIZE T 2FICEWTHEDrhb D % 3
A, AE2ICB 28, T L CHREOBEEMEMNT TS, DEDEE2 = DORIL, LKA
584 FIXLELELTRHATVODEFA S,
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MELHIZBONIZH B L) T Lid, T’xDERNEROEAN LR L TH S, 2D
W7z Uid, TS, R REHE, . BUD. BEEICEEDLL T, WAL I LAk
WIRWHE O A 72567, 2Oz LIIRAN PR, ZOMRARG523ZLATEEN
FHAE G756, 2O LIE. 2O EICEWTHOEL 725632 LIR30
ANBOWIZEERES, . Z Oz LOARIEE, EREOEKIZE T 2 AMEO#PA,
MENDOWRERATHE 2 6EC B NEDEFR XA, FHIIAZHETH 5 LW I EL» 651X
B AR OFERINOMEEEAN L0 7

Iolcar A Vite 5T, FANEEZEORE» WL, ZoHROME% Ritd [ L
DXz ML (k) | 3. ZoMRIIH B [FEBEhDODH 5] &b\ [AhErEE LT
A Al A R LTS [FA2A60R7 L] %#5(% EF5, aFr#vo [Ers0xR
27 b iE, X AN 45 [ascent tradition™] E&fGHTF 5. ZOMBTEVWEDAD, Z
DR 5 OWEEE, FiSt ™ TR L L0, X 2N AR T OMFICRTELE X % ARNEZTH
HiAtr Z & % [descent of love] EFFATWAMB. ThAELZ 2800 rHiZkiT5 [ L
MEDRZ ML ThHBEFALS, 2F0AME [0y ML 288 EA 52 &
&0, HHEEMEAFOERE LTHEEARD, ZOMREZLDEPZLTOLTAEELL
TOEL EEMAT RO FRICET TSI L 0HEE A5 ™,

HbYic

ARCTE, 9 F HVEXANY LD AEBL T, g BNMaE ks e LT
AT BECRL ZENRTERNBDTHY. [F] »Mliftizs REn 2 [BILO
BILT B 5H AR 7250 202, mEAHRORBMEIC B TARIR AL 5 &0 ) i
DWTHRET L 72,

O AL, TR ] 2#AT 2 M ONT, ZOMMADARERT I LIZEEE ST
W3 —JiC, X AT Ad. AR TIEFEICn S Z e BT E L 5720, AR & 22K
Kz (%] O D FIZOWTHEILEITV, [compassion & LTDE] DN E HEFIN
2% AWMU TEMIBRL TS, LA L X ZNY AQRKRIERFICIZEIIE - T\ 5,
Zid, L EEOBE B Eb A WEEHIN S & 2 2 L A58, FENEXILTO [ »
£ 5 M. b 2 MO —DIiIsfE L nE 55 P, iz aF i ik, wWhkb
MHEFIWRNIC BTG D725 223 5 (BIGOED O IfERIWNE Z20) LT3,
Wiz, ZOHHED G &, Method in Theology (26 T, ARAR®D % Mifiliz AEmHy., #L2
[, STALHY. ARSI, SEEIE I 3B L Tn 3 ™, 22Ty X AN A L DR AE L T,
O F A YR B TR TOMEDOXICIZR T B Hrc W T [ Didz622 80k
IHEA D ZENTEZDED EFHICHRETT 2 BN D B4, ZHITKROFEL Lz,
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Bernard Lonergan, Insight, Collected Works of Bernard Lonergan 3, Univ. of

Toronto Pres, Toronto, 1992.

*  Bernard J. F. Lonergan, Method in Theology (New York:Herder and Herder,

1972).

LI [Method| & &, #rfli& L T Collected Works of Bernard LonerganVol. 14

ELTRAEN TS 2, KL TEIHM (1972) 25,

Martha Nussbaum, Upheavals of Thought: The Intelligence of Emotions, Cambridge :

Cambridge University Press ,2003). LI'N [Upheavals of Thoughtj L&KL,

oowmr A Y EE Insight (2850 T I TRBRIREEE) ). 58 S [REEROFBUE

=4 [JEmi B EORSE] & FEL T3, Insight 12561 sfﬁz;ﬁw%f 5h 30D
$¥4‘-H%ﬁi TTH Y, ERWT 2DV TIE, Method in Theology THiEMIZER N5,

L2 LIRERE LT, w7 g, MEHIB O NI D TR RIS & FEl iR © T

VWS, ROFMMR LI TS,

Bernard Lonergan, ‘Cognitional Structure’, Collection, Collected Works of

Bernard Lonergan vol.14, ed. Frederick E. Crowe and Robert M. Doran (Toronto:

University of Toronto Press, 1988), p.206., Cf. Lonergan, Method, p.6.

Cf. Lonergan, ‘Cognitional Structure’, pp.211-212.

Lonergan, Insight: Study of Human Understanding, Collected Works of Bernard

Lonergan vol.3, ed. Frederick E. Crowe and Robert M. Doran (Toronto: University

of Toronto Press, 1992).

pp.659-662. [MEHKYIZHID 72 &V I AROR] (3, [fE [ 7zv &S BRARMER 6k

K] EFWRZBHZ L EAEETH B, Cf Lonergan, ‘The Natural Desire to see God’,

Collection, pp.81-91.

Lonergan, ‘Cognitional Structure’, p.205.

*  Lonergan, Method, p.20.

Byrne, Patrick H., The Ethics of Discernment: Lonergan’s Foundations for

Ethics, (Toronto : University of Toronto Press, 2016), p.97. L', The Ethics of

Discernment & &z,

"oa A Y BEE Method DT, IR O & 51 [lfERIN ] OV ~LEEA TS, [l
EFIWTIZ BN T, = DDOMKRERSHEO DT 6hd, B2, BFEMED, FRCABNZE
BEPEICOWT O 5 5. B 12, BlENOEANLINE, S 5. =12, fiifl
BT E AR & o THIEEE & T 728 18R B i TRYIOHES 3% %, ], Lonergan,
Method, p.38,

Yooat AV HSIE Method DT, LLFDO XS [EHINT] OV~ THS, [fii
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20

21

22

23

24

25

EHWIC I WT, = DOMRERESHBC DT 6Nb, FI12. HEMRD, RICABNZL
BIFMEIZOWTOREL & 5. B0, EENOEANZILEY & 5. %=1, fiifild
FIBr EHIRIZ & - TR S 728180 B BN TIRPIOHES I 23S 5, ], Lonergan,
Method, p.38.

OrH U E vy s Zv 2 — T — DR (Manfred S. Frings, Max Scheler, Duquense
University Press Pittsburgh, and Nauwelaerts, Louvain,1965) KU ILF T 5V
I (Dietrich von Hildebrand, Christian Ethics (New York: David Mckey,1953)
o EMRER., BIED Topology % XA L T3, Lonergan, ‘What Are Judgment
of Values,” Philosophical and Theological Papers 1965-1980, Collected Works of
Bernard Lonergan Vol.17, ed. Robert C. Croken and Robert M. Doran (Toronto:
University of Toronto Press, 2014), Vol.17, p.140. 2+ H Y \DO I T T 5 v F D
#IZDOWTiX, Mark J. Doorley, The Place of the Heart in Lonergan’s Ethics (Univ.
Press of America) 1996 %S4,

Lonergan, Method, p.30, Lonergan, ‘Horizon’, Philosophical and Theological Papers
1965-1980, p.13.

Doorley, The Place of the Heart, p.64.

Lonergan, Method p.31. Cf. Doorley, The Place of the Heart, p.52.

Lonergan, Method, p.32.

Lonergan, Method, p.32.

Lonergan, Method, p.32.

Lonergan, Method, p.30.

Byrne, The Ethics of Discernment, pp.207-208.

Lonergan, Method, p.35.

° o 4 Vi, Topics in Education IZH W T [HIOMFE] IZOWTHLETW5, £Z
T, WREEMB 7o 2128 0WT, [HIoTW3Z &M ->Tw5Z L (the known
known) J. [HIS &BWZ & %#H> T3 (the known unknown) |, [HI5 & W Z & %
A5 7y (the unknown unknown) | 23XBI &4, AFNZEH SO [HI] OMFIZ AR
FINZ e B RE2HEE 65 TW5b, Cf. Lonergan, Topics in Education, pp.88-91. Cf.
Kenneth R. Melchin, Living with Other People: An Introduction to Christian Ethics

Based on Bernard Lonergan (Liturgical Press, 1998), pp.29-30. /¥ — v id. [&
DI (horizons of feelings) | & W I FEAGEHICK T AHTDIAAND & LTIRA K&
LTWa, KfTid, HiEAM—T2%20, 74 v 42— [BLOHT (horizons of

concerns| EWIHIERBEHNWLZ L LTS,

Byrne, The Ethics of Discernment, p.208.

Byrne, The Ethics of Discernment, p.296
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Byrne, The Ethics of Discernment, p.286.

IN=ViF, v Fr A O ERKE A, [RENTHSZ L (being ethical) | ZLITD &
LTS [ TH S L) Zeid, AT TSI »E, BERL. KR
L, R L. RE L. IGSNWESLEA L. L. X 56120 % %3 Z & 230 EED.
s TREPEGRL, ZTOLI BHERIZK ST 782 — e h -5 % BAE
A, ATREZA —HOATEIC OV T O 215, HHAMICHERFL 0L U Tilifiz )& L
HREL W&, Zh 0T AE, BIOEZET 7 (i 82 3 E&E0Y-] ON
T, BEL, THTSZLE2E®RT 5, £ L UMEOBIE, BONICH S Z &, BN
EAMEOMZE L & —3 L Tl % 5 &), Byrne, The Ethics of Discernment,
pp.285-286.

Robert J.Fitterer, Love and Objectivity in Virtue Ethics: Aristotle, Lonergan,and
Nussbaum on Emotions and Moral Insight. Toronto: University of Toronto Press,
2008. LI'F. Love and Objectivity & #:t.

Nussbaum, Upheavals of Thought, p.453.

[background emotion] : X A3 A DEEZEME L AR TIIRETE£ILT 3,
Fitter, Love and Objectivity, p.78. Cf. Nussbaum, Upheavals of Thought, p.94.
Fitter, Love and Objectivity, p.74.

Nussbaum, Upheavals of Thought, p.23.

Nussbaum, Upheavals of Thought, p.4.

Nussbaum, Upheavals of Thought, p.27.

Fitter, Love and Objectivity, p.75. Cf. Nussbaum, Upheavals of Thought, p.30.
Nussbaum, Upheavals of Thought, p.22.

Nussbaum, Upheavals of Thought, p.23.

Nussbaum, Upheavals of Thought, p.33,41.

Nussbaum, Upheavals of Thought, p.31.

Fitter, Love and Objectivity, pp.76-77.

Fitter, Love and Objectivity, p.79. @ 7 # v A i&i#%dm CH\» % phantasm 2. [,
TSR EPS Z 20 fEET 5, KALOBHOBEEBIKL T3, Cf Bernard
Lonergan, The Triune God: Systematics (Toronto: University of Toronto Press,
2007) 205.pp.595-597.

Fitter, Love and Objectivity, p.80.

Fitter, Love and Objectivity, p.80.

Lonergan, Method, p.31-32. Cf. Lonergan, Topics in Education, pp.88-91.

Fitter, Love and Objectivity, p.89.

Fitter, Love and Objectivity, p.89.
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Compassion {ZIFERA 2 < W, & FhAa, LRI TS, AFETIEX 2N

v LME OGS LT, HiE compassion & &KikT %,

Fitter, Love and Objectivity, p.89.

Nussbaum, Upheavals of Thought, p.453-454.

Nussbaum, Upheavals of Thought, p.474.

Nussbaum, Upheavals of Thought, p.479.

Nussbaum, Upheavals of Thought, p.480-481.

Nussbaum, Upheavals of Thought, p.480-481.

Nussbaum, Upheavals of Thought, p.479.

Nussbaum, Upheavals of Thought, p.474,498.

Fitter, Love and Objectivity, p.90. Cf. Nussbaum, Upheavals of Thought, chapter 4.

Fitter, Love and Objectivity, p.91.

T4 d—E aFHrD [REODNE—V] X ZANTLDOXRTES A 5% 51

[salience networks| Th % LT 5, [T F H VIELL OO DD/ S 4 — 2 %

EFTWB, FlEmERT A Z IR EAT S MY 42— (biological
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Reformulation and Co-completion:
L1 responses to L2 assessment accounts

Sachiko Kondo

Abstract

Using conversation analysis as a theoretical and methodological framework,
this study examines how Japanese learners of English and their interlocutors, who
are speakers of English as a first language, co-construct assessment activities, in the
context of a student exchange in the U.S. Special attention is paid to the L1 speakers’
reformulation and co-completion in response to the L2 speakers’ accounts, to justify
their assessments. The moment-by-moment analysis of the conversations between L1
and L2 speakers reveals that the identities of the L1 speakers as “language experts”
and the L2 speakers as “non-experts” are occasionally salient, as the L1 speakers orient
to the L2 speakers’ minimal accounts or indications of difficulty by reformulating and
co-completing the L2 speakers’ utterances. Furthermore, the analysis indicates that
the L1 speakers commonly orient to understanding rather than non-understanding
of the L2 speakers’ accounts. Consequently, asymmetric contributions by the L2 and
L1 speakers function as a resource for successful communication, leading them to
achieve intersubjectivity. Finally, drawing on Vygotsky’s sociocultural theory, the paper
discusses how such assistance by the L1 speakers, as needed by the L2 speakers, could
lead to the independent functioning of the L2 speakers in assessment activities in the

future, and to the further development of their interactional competence.

1. Introduction

After second language acquisition (SLA) was reconceptualized to focus on social
and contextual dimensions (Firth and Wagner, 1997), conversation analysis (henceforth
CA) has increasingly contributed to enriching the database (Eskildsen & Majlesi, 2018;
Firth & Wagner, 2007; Kasper & Wagner, 2011, 2014; Mori, 2007; Pollotti & Wagner,
2011). The findings from CA data of L2 speakers suggest that although L2 speakers
may not be highly proficient, they are able to engage in social activities using a variety
of interactional resources even from the beginning of their language careers (Wagner
& Gardner, 2004). One of the merits of using CA as a methodological and theoretical

framework is that it enables us to observe how the participants in conversations employ
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the methods and procedures that ordinary speakers use to achieve intersubjectivity—
locally and interactionally—by closely attending to what each participant displays to
each other in an interaction (Dings, 2014; Heritage, 1984a; Schegloff, 1991). Specifically,
they achieve mutual understanding through their choices of recurrent, orderly
structures such as turn-taking, repair, and preference organizations (Sacks et al., 1974;
Schegloff et al., 2002).

Although much attention in the SLA field has been paid to how L2 speakers
employ such orderly structures in conversation, studies that focus on how L2 speakers’
interlocutors—such as L1 speakers and advanced peers in a particular language—
respond to L2 speakers in co-accomplishing social actions are still rarely found. The
present study fills this gap by focusing on how L1 speakers orient themselves to L2
speakers’ speech in one ubiquitous social action, namely assessment. It explores
how accounts and explanations in assessment activities are jointly accomplished
(Antaki, 2004) by closely observing L1 speakers’ moment-to-moment display of their

understanding of L.2 speaker’s actions in conversations.

2. Background

2.1 Assessment

Ordinary talk is full of assessments and judgments (Pomerantz, 1984). Assessments
are social actions in the sense that people display their evaluation of the topic, make
judgments about, and agree or disagree with one another’s evaluations (Pomerantz,
1978, 1984). Pomerantz (1984) defines that “assessments are produced as products of
participation: with an assessment, a speaker claims knowledge of that which he or she
is assessing” (p. 57), which reflects the social nature of assessments as people routinely
evaluate social activities that they participate in.

The most general definition of assessment is provided by Goodwin & Goodwin
(1992) as “evaluating in some fashion persons and events being described within their
talk” (p. 154). More specifically, Antaki’s proposal for four subsections under the general
heading “assessments” enables us to classify utterances as assessments: evaluations,
factual claims, choices, and formulations (1994). These are defined as things that require
accounts when a disagreement occurs.

Although assessment is a widely studied social action in CA, both in mundane
talk (Antaki, 1994; Goodwin & Goodwin, 1987, 1992; Goodwin, 1984, 1986; Heritage,
2002; Heritage & Raymond, 2005; Jefferson, 1978; Liddicoat, 2007; Pomerantz, 1978,
1984; Sacks, 1992) and institutional talk (Antaki et al., 2000; Fasulo & Monzoni, 2009;
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Lindstrom & Heinemann, 2009; Mondada, 2009), research on how L2 speakers become
involved in assessment activities is still limited. One exception is the studies by Ishida
(2006, 2011) and Ohta (2001), both of which investigate assessments by L2 speakers of

Japanese.

2.2 Accounts in Assessment Activities

Accounts have traditionally been understood as explanations designed to exonerate
the speaker from an untoward act (Antaki, 1988; Heritage, 1988; Waring, 2007), and
such accounts involve justifications and excuses (Cody & McLaughlin, 1990; Scott
& Lyman, 1968). However, in daily interactions, we encounter accounts that do not
necessarily involve troubles (Buttny & Morris, 2001; Buttny, 1993). In his explanations
of various meanings of accounts, Buttny (1993) presents ethnomethodological and
CA meanings of accounts that go beyond problem-solving interactions. Specifically,
accounts can be understood as “sense-making work through which participants engage
in explaining, attributing, justifying, describing, and otherwise finding possible sense or
orderliness in the various events, people, places, and courses of action they talk about”
(Baker, 2001: 781).

When people make assessments, they generally support their evaluations by
providing accounts, because assessment or subjective evaluation of any type requires
a reason for judgment. By providing accounts, speakers display how legitimate their
claims are to other participants (Antaki, 1994; Waring, 2007) so that other participants

can agree or disagree with the assessments made by the speakers.

2.3 Reformulation and co-completion

This study investigates how the L1 speakers display their orientation to fuller
accounts by speaking for the L2 speakers when the L2 speakers display difficulties in
continuing their accounts or when their accounts are minimal. Two types of discursive
devices are observed: reformulation (Hutchby & Wooffitt, 1998) and co-completion of a
suspended unit (Lerner, 2004).

The term reformulation (Hutchby & Wooffitt, 1998) is also called formulation by
some CA researchers (Drew, 2003; Garfinkel & Sacks, 1970; Heritage & Watson, 1979).
Drew (2003) explains that “formulations are a means through which participants may
make explicit their sense of “what we are talking about” or “what has just been said”.
They are “a means for constructing an explicit sense of the gist of the talk thus far” (p.

296). In the present study, reformulation is specifically defined as a formulation in which



Sachiko Kondo

“a speaker offers his or her interpretation of what the other meant” (Drew, 2003: 296).
This type of formulation generally takes the form of “(So) what you mean/are saying is ...”
or implicitly conveys something similar.

Co-completion, another phenomenon that I will discuss in this paper, is an
affiliative utterance that is built to be adjacent to the preliminary component of the
TCU"in-progress (Lerner, 2004). It is the production of a candidate word or phrase,

anticipating and providing “what the other was going to say” pre-emptively.

3. Methodology
3.1 Data

The data for the present study, taken from a larger dissertation project’, are
recordings of conversations between L2 speakers in a “study abroad” context and their
L1 interlocutors. The L2 participants are six Japanese high school students who lived
in a homestay in the U.S. for 11 months from the beginning of August 2001 to the
beginning of July 2002, and attended local high schools, as part of the study abroad
program arranged by the American Field Service (AFS)’. They were asked to choose
English-speaking interlocutors and audiotape conversations during their stay in the U.S.
The recordings for the present study were made approximately three months after they

arrived in the U.S.

Table 1. Timeframes of the Recordings

L2 speakers Ayu Saki Kazu Hide Fumi Eri

Minutes 46 30 36 96 30 112

Table 2. Participants in the recordings

L2 speakers L1 Participants

Ayu John (host father), Olivia (host mother)
Saki Ann (host mother)

Kazu Linda (host mother)

Hide Sarah (AFS liaison)’

Fumi Kelly (host mother)

Eri Laura (friend)

Each participant took the ACTFL-SST (Standard Speaking Test) both before their
departure to the U.S. (either June 23 or 24, 2001) and after their return from the U.S.
(either August 3 or 4, 2002). The ACTFL-SST is a standardized procedure for the global
assessment of functional speaking ability (oral proficiency) at the ACTFL (American

Council on the Teaching of Foreign Languages) Proficiency Guidelines levels of Novice
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through Intermediate High.’ The results of the pre- and post-ACTFL-SST for each

participant are shown in Table 3.

Table 3: Participants’ Levels in the ACTFL-SST

Ayu | Saki |Kazu | Hide | Fumi| Eri
Jun. 2001 | 3 4 4 4 4 5
Aug. 2002 | 6 6 6 6 7 7

3.2 Method of Analysis

I have transcribed all the recordings of conversations using a modified version of
the system devised by Jefferson (2004); the conventions are provided in the Appendix
A. T identified and collected the assessments in my data and analyzed what action
each assessment is achieving and the sequential position in which it occurs. A turn-
by-turn analysis was conducted on sequences of assessment activity by following the
general analytic strategies proposed by ten Have: turn-taking organization, sequence
organization, repair organization, and the organization of turn-design (2007). The
research question for this study is, “How do L1 speakers reformulate and co-complete L2

speakers’ accounts in assessments?”

4. Analysis
4.1 Reformulation in response to the L2 speakers’ display of epistemic uncertainty

Let us examine some examples of how L1 speakers speak for an L2 speaker by
reformulating the L2 speaker’s accounts for assessments. The examples in this section
show how L1 speakers orient themselves to the accounts of L2 speakers, who use the
negative verb construction’ “I don’t know” (henceforth IDK) in their explanations.

In the following excerpt, the L1 speakers, Olivia and John, and the L2 speaker,
Ayu, were discussing rules about clothing in American schools. Olivia asked Ayu why
she thought that American students were upset, although they could wear whatever
clothes they chose. In discussing the issue that some students were upset because the
school prohibited them from wearing low-rise pants, Olivia reformulated what Ayu was

trying to explain:
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Excerpt 1. [Ayu: Low Rise Pants]

1 Olivia:
2

3

4 John:

5 Olivia:
6

7

8

9

10 Ayu:

11

12

13

14

15 Olivia:
16 Ayu:

17

18 Olivia:
19 Ayu:

20

21

22

23

24

25 Olivia:
26

27

28

29

30 John:
31

32

33 Olivia:
34 John:
35

36

37 Ayu:

38 John:
39

40 Ayu:

41

42

43 John:
44 Ayu:

45

why did you think it is like this
you said um in American school,
(1)

((clears his throat))

kids can do (.) kids can wear
(0.5) whatever clothes and then
they get upset, (0.8)

why is that.

(2)

umm (1.3) because uhh (1)

>I don’t know< wh:y (1) uhh (.)
the kids cannot (.) put down

their pa:nts, (.)because (1)
they can dye their hair:,=
=°ah: °=

=and the:y can (.)
put the jewelry:,
yeah.
and (.) they can wear whatever
just (.)and ca- they cannot
wear the camiso:le, but (1)
I- (1) £becausef $hh if hhh $
(1.5) >I dunno< what-
what is problem [ (th-)]

[1f] you're
going to have ru:les
then you have ru:les and
if they'’'re no’gonna have ru:les
then they have no ru:les.
so you think that the kids
should be able to pull down
their pants in school?=
=yeah. that’s what she thinks.
is it really? you think
it’s okay to pull your pants
down in school?=
=t1yeah:, because they-=
= WOULD YOU PULL your PANTS DOWN
in SCHOOL? ((in a challenging tone))
hh. (1.8) becuz $ they just
show (0.5) their (.)underwear
$ ehhhh and-$
OH: |°yeah.’
a:nd,
(1.5)
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46 John: it’s the style.

47 Olivia: - what she’s saying is that

48 — if they can dye their hair::

49 -~ and if they can wear their

50 — jewe:lry:, and they can wear

51 — their other (0.8) when there

52 — are no rules, then why should
53 — there be rules (.)about pa:nts.

54 - (1.5) they’'re not tnak,ed,

55 Ayu: uh huh,

56 (0.5)

57 Olivia: they’'re [ju- 1

58 John: [they’'re] showing underwear.
59 Olivia: it’s just showing underwear,

In the excerpt above, in response to Olivia’s question about why she thinks American
kids get upset although they can wear any clothes to school (1-2, 5-8), after some signals
of trouble such as a 2-second pause, perturbation, and a 1.3-second pause, Ayu begins
her answer with an account marker “because” (10). It is followed by IDK, claiming not to
know why the kids cannot put down their pants (11). Further, she lists what the kids in
school can and cannot do. The expression of IDK here is uttered in response to Olivia’s
question but does not stand alone and leads to subsequent explanation. It functions as
a prefatory move to a display of epistemic uncertainty (Lindstrém, Maschler & Pekarek
Doehler, 2016), downgrading the content of the subsequent contribution. Ayu concludes
her account with the expression IDK (23), claiming again that she does not know why
the kids in school are upset (23—24). This is an indication of her puzzled stance on the
issue and her uncertainty about her own account. Olivia orients her response to the
accounts that lack clarity and reformulates them in a summative way, with a clear
logical connection, using two conditional sentences (25—-29). What Olivia says is that if
students have rules, they should have rules about clothing, but if they have no rules,
there should not be any rule at all. What Olivia is doing is revoicing and reformulating
Ayu’s accounts in lines 10-14, 16-17, and 19-24, clarifying “the sense of the gist of the
talk” (Drew, 2003, p. 296). Olivia’s reformulation helps to articulate more clearly what
Ayu was not fluently able to do.

The second reformulation is from lines 47 to 54, which occurs after John repeatedly
challenges Ayu about whether she really thinks it is acceptable to “pull down their
pants” in school (30-32, 34-36, 38-39). He uses the exaggerated expression of “pulling
down pants” instead of “wearing low-rise pants” in a challenging tone of voice. Ayu

demonstrates her irritation by saying “yes” in an emphatic way, with high rising
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intonation in line 37. She explicitly displays her positive assessment about wearing
low-rise pants, the accounts of which are first abandoned after the account marker
“because” (37). Her accounts are interrupted by John’s third challenge in a stressed voice
(38-39). Orienting herself to John’s question, Ayu finally provides a short account, in an
assertive tone, saying that “they just show their underwear” (40—41). John displays his
understanding of it with a change of state marker, “oh” (43) (Heritage, 1984b)" and by
providing an additional account, “it’s the style” (46). Olivia orients to Ayu’s accounts by
speaking for Ayu in an elaborative way. In line 47, Olivia reformulates the gist of what
Ayu was saying. First, Olivia explicitly states that she is speaking for Ayu by starting
her reformulation with “what she is saying is,” which is a typical initiation remark
for reformulation (Drew, 2003). She uses a conditional sentence again, reformulating
what Ayu said and her own former reformulation (25-29). This time, Olivia supports
this conditional sentence with specific examples—that there are no rules about hair
and jewelry—and claims, speaking for Ayu, that there should therefore be no rules for
pants (52-53). Olivia adds, “they’re not naked” (54), which is a reformulation of Ayu’s
additional account that “they just show their underwear” (40-41), produced in response
to John’s challenge.

The next excerpt shows another example of an L1 speaker’s reformulation of an
L2 speaker’s talk in an assessment activity. In a similar pattern, the L2 speaker, Hide,
displays epistemic uncertainty by using the negative mental verb construction IDK

twice. Prior to the excerpt, Hide and Sarah were talking about a film, Death Man.

Excerpt 2. [Hide: Interesting Movie]

1 Hide: >I don’t know °why but°<

2 it not so (.) £ah::mhhh (.)

3 not fun? £ but a- hmmm,

4 (.) a- interesting to me,

5 °I don’t know why b-°

6 Sarah: [sometimes] but- you- I think =
7 Hide: [ ( ) 1

8 Sarah: =you'd really li:ke x-files.

9 Hide: °ah.°

10 Sarah: - sometimes movies that are (.)
11 — so:: (.) ah dee:p, [you know?]
12 Hide: [uh-hu?]
13 Sarah: - [are (.)]

14 Hide: [veah.]

15 Sarah: - are not really FUN to wa:tch,
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16 Hide: uh huh,
17 Sarah: - but they're so: interesting.
18 Hide: °yeah.°
19 Sarah: - >probably like the beach.<

Sarah’s reformulation occurs from lines 10 to 19 after Hide makes the assessment
that the movie Death Man is not “fun” but “interesting” (1-5). Hide orients himself
to the necessity to account for his assessment, by repeating “I don’t know why”, at
the beginning (1) and at the end of his assessment (5). This expression of epistemic
uncertainty echoes Ayu’s strategy in Excerpt 1. He also displays some difficulties in
accounting for the assessment, with perturbations, first with a smiling voice in line
2 before providing the expression “fun” and second, in line 3, before providing the
description “interesting.” Sarah orients herself to Hide’s explicit display of difficulties
and reformulates his speech, by saying that sometimes movies that are “so deep” are
not really “fun” to watch but they are “so” interesting (10-17). In this reformulation, she
recycles two expressions that Hide used—“fun” and “interesting”—and characterizes
the kind of movies that she is talking about as “deep” (11). She also strengthens her
assessments with the intensifier—“so”—twice and adds The Beach as a specific example

of such “deep movies” (19).

4.2 Provision of lexical assistance in reformulation

The next excerpt shows an example of the L1 speaker’s reformulation of the L2
speaker’s utterances in a simple, summative way using an alternative expression. The
reformulation by the L1 speaker functions both as a display of understanding of the L2
speaker’s utterances and as a linguistic support. Before the excerpt, Kelly explained that

the AFS would soon send information about an orientation conference.

Excerpt 3. [Fumi: AFS Orientation]

1 Fumi : °o:key® but- I'm kind of afraid,
2 beca:use I might have

3 tournament [ at that time ]

4 Kelly: [oh for basketball.]
5 Fumi : yeah: .

6 Kelly: hu::m.

7 Fumi: so: but I ha:ve to be there,

8 because it's orientation.

9 Kelly: yeah.=

10 Fumi : =it’s not like para:de.=
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11 Kelly: =right. yeah. it’s-

12 —~ it’'s a required thing.

13 but sometimes, (.) they'll
14 let you: come later.

In line 1, Fumi makes an assessment that she is “afraid” and initiates her accounts
with an account marker “because” (2). She explains that she might have a basketball
tournament at the same time as the orientation (2—-3). She continues her explanation
that she “has to” be there because it is an orientation (7—8). Then, she adds an example
of “parade” as different from orientation (10). What she is doing here is categorizing
“orientation” as something that she “has to” attend, whereas “parade” is not in such a
category. Kelly acknowledges Fumi’s accounts with “right” and reformulates Fumi’s
explanatory categorization with a new expression, “it’s required”. Kelly’s reformulation
displays her understanding of Fumi’s explanation and at the same time presents a new
expression “required”’—with emphasis—to summarize Fumi’s accounts. By stressing
the expression “required,” Kelly can be heard as doing being a language expert (Hosoda,
2006) although Fumi did not initiate a repair or word search.

The next excerpt is a more salient example of the LL1 speaker providing an
expression by functioning as a language expert for the L2 speaker in an assessment
activity. Before the excerpt, Laura had asked Eri whether the attitudes of generations
in Japan had changed with the introduction of foreign influence after World War II.
Eri answered that some people had changed, and some had not, concluding that “it
depends”. To elicit more detailed accounts, Laura asked Eri for some examples. In
response to this, Eri said that her grandparents had “adjusted” after WWII. Excerpt 4

followed that conversation:

Excerpt 4. [Eri: Attitude of Grandmother]

Eri: hu but umm still uh ( my ) (1)
grandmother? is very good for like-
(.)introducing Japanese culture
to foreign people, (.) but still (.)
right now, (.) sh- she goes umm(.)
when I said I'm going to America,
she said like (.) don't make any
(.) black boyfriends,

Laura: HUM.=

Eri: =that’s the yeah=

Laura: =[yeah.]

P ROoOoOJdoUld WDNPR

R O
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12 Eri: [some ]thing like- like tha:t,

13 and I was very surprised because (.)
14 she’s very interested in-

15 in introducing culture,

16 (.) so it means she (.)

17 m:m (.)what was (that) word.

18 Laura: - open minded?

19 Eri: yeah?

20 Laura: - yes. open minded,

21 Eri: open minded,

22 bu:t (.) still (that) she think that
23 white is (.) better than bla:ck,

24 Laura: yeah,=

25 Eri: =like, (.) >you know,<

26 Laura: [yeah.]

27 Eri: [it’s ] not right, but she think so,

In line 1, Eri provides a divergent view of her grandmother, initiating it with the
contrasting marker “but”. She explains that although her grandmother is good at
introducing Japanese culture to foreigners, she showed racial prejudice (1-8). She
supports this with the episode when her grandmother said: “don’t make any black
boyfriends” (7-8). Laura’s “HUM” in a loud voice is a display of negative feelings about
Eri’s grandmother’s utterance, to which Eri indicates agreement (10). Eri assesses
this experience of her grandmother’s attitude as something surprising (13) and tries to
account for the assessment, starting with an account marker “because”. When she tries
to make a logical connection between her grandmother being interested in different
cultures and her personality, she enters a word search (Brouwer, 2003; Eskildsen, 2018;
Goodwin, M. H., 1983; Goodwin & Goodwin, 1986; Koshik, 2002), which is projected
in her utterance in line 17 “what was (that) word”, which i1s an explicit word search
marker. In line 18, Laura responds to Eri’s self-repair initiation and offers a candidate
expression “open-minded?” with a rising intonation. Eri adopts it by repeating the
expression (21), after confirmation exchanges (18-20). After the insertion of the repair
sequence of the co-constructed word search, Eri explains that although her grandmother
is open-minded, she has some prejudice against black people (22—23), and Eri assesses
that her grandmother’s prejudice is not “right” but it is the way her grandmother thinks
(27). With this statement of judgment, Eri is doing being “a conscientious, morally
upright and socially aware person” (Couper-Huhlen, 2006: 84).

In this sequence of assessment activity, initiated by Laura’s question, Eri

demonstrates her competence to produce extensive accounts and to organize them with
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a preface, “I was very surprised” (14), and a concluding assessment, “it’s not right”. At
the same time, Eri displays difficulties when producing accounts. This is evident in her
initiation of a word search for repair. Gardner and Wagner argue that such a repair
sequence is used “as a resource for securing intersubjectivity” (2004:12). In a larger
assessment sequence when a repair side sequence is completed and the problem is
resolved, the speaker will return to the point before the repair sequence began (Brouwer,
2004; Gardner & Wagner, 2004). It seems that Eri, with the supportive orientations
of her co-conversant, is able to continue. Laura supports Eri both linguistically, by
providing a repair expression, and structurally, by asking Eri to provide examples. It
can be said that in the excerpt we have just observed, local identities of the language
expert and non-expert are particularly salient in their talk. This is especially true when

they are involved in discussing difficult issues such as social changes.

4.3 Co-completion by the L1 speakers

In the following excerpt, the L1 speaker uses co-completion to reformulate the L2
speaker’s accounts. Prior to the following excerpt, Linda asked Kazu why he chose the
school he went to in Japan. Kazu answered that he chose it because of its interesting
curriculum. Then, Kazu initiated further interaction, illustrating an example of an

interesting class in the school from line 1.

Excerpt 5. [Kazu: School near Sea]

1 Kazu: yeah like uh I- we could swi:m in sea? (.)
2 we could swim sea?

3 °in the sea? (.) in the sea?®

4 Linda: you could swim, [yeah,]

5 Kazu: [yeah ]

6 Linda: ok,

7 Kazu: o:r we- (1) in winter there was,

8 uhh there was running?

9 Linda: uh huh,

10 Kazu: but it was not on the road,

11 but umm on the beach?

12 Linda: oh huhu,

13 Kazu: so it is special? (1)

14 from other schools?

15 Linda: the other schools didn’t have

16 those physical active[ties?]

17 Kazu: [yeah]

18 I think it (1) yeah: (in) they past days
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19 but I don’t know.

20 Linda: uh huh,

21 Kazu: but my school was very special,
22 I think so. (1)

23 Linda: - so you think your school is special
24 _. because of the- (.) uhh

25 Kazu: they have sea,

26 Linda: - they have the ocean [or the]=
27 Kazu: [ yeah.]

28 Linda: . = sea right next to it.=

29 Kazu: =yeah.

30 Linda: - so the location was nice,

31 Kazu: yeah very t1good.

Kazu is explaining that in his school, they had activities such as swimming in the sea
and running on the beach (1-11). In lines 13-14, he assesses that his school is special
and different from other schools. Linda elicits more accounts about this assessment by
asking a question about whether other schools did not have such physical activities (15—
16), to which Kazu offers an answer that lacks clarity (17-19) with IDK, the expression of
epistemic uncertainty (19). He reiterates—with the upgrade “very”—that his school was
special (21-22) without substantiating it. Linda orients herself to it with a designedly
incomplete utterance (Koshik, 2002: 277) “so you think your school is special because of
the- 7 (23-24), explicitly repeating the assessment that Kazu has made and adding an
account marker “because”, which suspends the unit that comes after the marker. After
Kazu offers a possibility for the suspended unit, “they have sea” (25), Linda reformulates
the reasoning that Kazu provides in a full sentence: “they have the ocean or the sea right
next to it” (26, 28). Additionally, she adds a summative assessment for these accounts,
“so the location was nice” (30). This is prefaced with a conclusive “so”, and Linda offers
a confirmation. In this assessment and account sequence, Linda uses not only the device
of reformulation, discussed in excerpts 1 to 4, but two additional types of eliciting device:
asking a question and using a designedly incomplete utterance.

The next excerpt shows how Ann co-completes a suspended unit that the L2

speaker, Saki, produced in an assessment activity about the previous winter being hard.

Excerpt 6. [Saki: Hard Winter]

1 Saki: tlast Jyear (1) it’s (.)
2 it was (1) ha:rd winter.
3 Ann: when we a say a hard winter,
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4 it was not the who:le winter

5 we had thre- we had nineteen days,
6 (.) that were real ha:rd.

7 Saki: ah: (.) I heard news (.)

8 about (.) Chicago.

9 Ann: um-hum,

10 Saki: and I watched (.) on TV,

11 (.) that (.) many people sleep-

12 Ann:  in- in the airport?

13 Saki: $ yeah::hahaha.$

14 Ann: um-hum, ah:, (well) remember

15 that’s the windy city,

16 politics and wind.

17 Saki: [°um hum, °]

18 Ann: [ uhr ] but the're on the lake,
19 (.) they get (.) more severe weather
20 than we do. even though we're

21 two hours (.)from there.

22 we are two ho-

23 Saki: oh::::.

Ann’s pre-emptive completion “in the airport” (Lerner & Takagi, 1999; Lerner, 2004)
occurs in line 12, after Saki offers an account for her assessment that it was a hard
winter the previous year (1-2). Saki explains that she had heard some news on TV about
people in Chicago (5—8). She stops short after saying “many people sleep-” (11). Ann
orients to this and provides a candidate suspended unit—“in the airport?”—with a rising
intonation (12), which is a “try marker” (Lerner, 2004: 229), inviting confirmation from
Saki. In the next receipt slot, the original speaker, Saki, acknowledges Ann’s completion

with “yeah” and laughter (13).

5. Discussion

In the present data, the identities of the L1 speakers as “language experts” and the
L2 speakers as “non-experts” were occasionally salient, as the L1 speakers oriented to
the L2 speakers’ minimal accounts or displays of difficulties by reformulating and co-
completing what the L2 speakers were trying to say.

Even in the case of asymmetric participation, reformulations by the L1 speakers
and initiations of repairs by the L2 speakers eventually lead them to intersubjectivity.
As Park (2007) states in the following quotation, asymmetric contributions by the L2

and L1 speakers seem to function as a resource for successful communication.
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From a social relational point of view, there certainly is a power structure
residing in an invoked NS/NNS interaction which affects how the participants
come to perceive themselves and each other. Nevertheless, I entertain the
possibility that an asymmetry is a resource for the successful communication
between an NS and an NNS (see Kurhila 2001). Ten Have (1991) interprets
the asymmetry between a doctor and a patient as an interactional resource for
them to perform their roles in a medical setting. The same seems to be true
of NS/NNS interaction. Asymmetry is not merely an external constraint of
participants’ actions, but it also provides resources for them to use in order to

move the interaction ahead. (Park 2007: 355)

In the present data, the asymmetric participation becomes occasionally salient when
the L2 speakers display uncertainty in carrying out accounts, by downgrading an
epistemic stance with the use of IDK and initiating lexical searches. It is found that the
L1 speakers orient themselves to such displays of difficulties and uncertainty by the
L2 speakers by drawing on supportive means so that the L2 speakers can achieve their

accounts fully. The following supportive means were observed in the present data:

(1) Reformulations
(2) Co-completions
(3) Asking questions to elicit further accounts

(4) Assisting the L2 speakers in linguistic choices

When the L2 speakers only offer minimal accounts, the L1 speakers fill the gaps in co-
constructive ways by reformulations and co-completions. Asking questions to elicit
further accounts from the L2 speakers enables the L2 speakers to offer fuller accounts
that they could not have given by themselves. Although the L1 speakers generally orient
themselves to the progress of the interaction, they assist the L2 speakers when the L2
speakers seek their assistance by using a repair mechanism in conversations. As was
found in Kurhila (2006), the analysis in the present study reveals that the L1 speakers
commonly orient to understanding rather than non-understanding of the L2 speakers’
account, and “they orient to the progress of interaction” (Kurhila, 2006: 220) even when
the L2 speakers’ accounts are minimal and lacking in clarity. In this sense, the L2
interactions are no different from the L1 talk. Even with asymmetric participation, the

interactants demonstrated movement toward intersubjectivity.
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Although my data analysis is based on CA and ethnomethodological theory and does
not involve external theories, it might be useful to consider connecting the outcomes
of the analysis with broader sociological theories (Kasper & Wagner, 2014). These
supportive means employed by the L1 speakers can be theorized as enabling the L2
speakers to work in their Zone of Proximal Development (ZPD)® (Vygotsky, 1978; Lantolf,
2000; Lantolf & Thorne, 2006). In other words, the ways that the L1 speakers orient to
the L2 speakers’ utterances enable the L2 speakers to accomplish what they cannot do
alone but can manage with the support of “more capable peers” (Vygotsky 1978: 886).
Lantolf and Thorne (2006) explain that there are two elements of the ZPD concept that
have influenced researchers in a wide variety of disciplines: One is the notion of assisted
performance, and the other is foreseeing learners’ independent functioning in the future.

Lantolf and Thorne explain the latter as follows:

Another compelling attribute of the ZPD is that, in contrast to traditional
tests and measures that only indicate the level of development already
attained, it is forward looking through its assertion that assisted performance,
and importantly the varying qualities of assistance needed for a particular
individual to perform particular competencies, is often indicative of

independent functioning in the future. (Lantolf & Thorne 2006: 263)

When we observe the present data from the perspective of this future possibility of
independent functioning, the phenomena in the present data are indicative of the L2
speakers’ future competence to function fully on their own in making assessments and
providing sense-making accounts.

The use of supportive means by the L1 speakers can be explained by the
sociocultural concept of “help” within the learners’ ZPD. Lantolf and Thorne explain
that the “mechanisms of effective help” should be both graduated and contingent on the

actual needs of the L2 speakers.

Aljaafreh and Lantolf identify a number of ‘mechanisms of effective help’
relating to intervention within the ZPD. Assistance should be graduated —
with no more help provided than is necessary, for the assumption is that over-
assistance decreases the student’s agentive capacity. At the same time, a
minimum level of guidance must be given so that the novice can successfully

carry out the action at hand. Related to this is that help should be contingent
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on actual need and similarly removed when the person demonstrates the
elements of developmentally productive joint activity. This process is dialogic
and entails continuous assessment of the learner’s ZPD and subsequent
tailoring of help to best facilitate progression from other-regulation to self-

regulation. (Lantolf & Thorne, 2006:277) (italics in original)

The analysis of the present data uncovers the nature of the “help” that the L2 speakers
are receiving. The persistent orientation to co-conversants’ actions in talk-in-interaction
enables the L1 speakers to provide graduated assistance to the L2 speakers depending
on their demonstrated needs. Such assistance is likely to be “opportunities for learning”
(Eskildsen, 2018: 48), and subsequently, it can lead to L2 speakers’ future actions. The
data from the same participants recorded seven months after the first recording is not
included in the present paper. However, Kondo (2011) observed indications of improved
features in the L2 speakers’ accounts for assessments over time. The developmental
phenomena are an empirical matter and further research is needed to investigate
the nature of longitudinal development of interactional competence (Hall et al., 2011;

Pekarek Doehler & Pochon-Berger, 2015).

6. Conclusion

SLA literature has shown that even novice second language speakers possess
interactional competence to accomplish sense-making and achieve mutual understanding
by closely monitoring the talk and actions of the co-participants (Carroll, 2004; Kondo,
2014; Mazeland & Zamah-Zadeh, 2004). The findings in the present study are consistent
with previous research, as it is evident that L2 speakers, whose proficiency levels in the
ACTFL-SST before their departure from Japan® ranged from Novice to Intermediate
Low, utilized whatever linguistic and paralinguistic resources they possessed—
including conversational mechanisms such as repair organization—to accomplish
mutual understanding in social activities. The present data provided some evidence that
intersubjectivity is possible even with limited resources because conversational practices
and activities are co-constructed and jointly achieved with their co-participants.

The study also revealed the nature of interactions between L1 and L2 speakers. The
findings were consistent with those of Kurhila (2006) and Wagner and Gardner (2004)
in terms of the following: (1) when mutual intelligibility is in danger, the L1 speakers
display understanding rather than non-understanding; (2) the identities of language

expert/non-expert become relevant only occasionally and locally when the L2 speakers
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display uncertainty or difficulties; and (3) the L2 speakers possess competencies to
utilize interactional resources to achieve intersubjectivity. Further, analysis of the
present data might indicate that language learning is embedded in the assessment
activities accomplished by the interaction between the L2 and L1 speakers. Importantly,
it was also found that the L1 speakers offered supportive actions in accordance with the
L2 speakers’ demonstrated needs.

Although the data I have analyzed is not institutional, the results can have
pedagogical applications. For example, the importance of being engaged in talk-in-
interaction in social life could be informative for L2 learners, especially to those who
intend to study abroad. They can benefit by knowing beforehand that talk-in-interaction
is a rich site, potentially providing them with opportunities to acquire sociocultural and
linguistic knowledge through graduated and contingent support from their interlocutors.
The achievement of intersubjectivity by the participants through moment-by-moment
actions can be “a built-in learning mechanism” (Kasper & Wagner, 2014: 194) that is
visible to participants as well as to researchers. Finally, it seems reasonable to conclude
that talk-in-interaction can provide potential opportunities for language learning and

that language can be learned through interaction.
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Notes

! According to Sacks, Schegloff, and Jefferson (1974) TCUs (turn constructional units)
are unit-types with which a speaker can construct a turn. In English, TCUs can be
sentences, clauses, phrases, or words. TCUs make it possible for the next speaker to
project the completion point of the present speaker’s turn, and the possible point at
which a speaker change may occur is called the transition relevance place (TRP).
The larger dissertation project includes the same type of recordings that took place
seven months after the first recordings, which form the data for the present study.
AFS is one of the world’s largest not-for-profit volunteer-based organizations. It
offers international exchange programs in more than 90 countries through local
AFS organizations. AFS provides intercultural learning and volunteer opportunities

for students, young adults, teachers, and families through international exchanges.
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Hide’s interlocutor, Sarah, is an AFS Student Family Liaison, whose primary role
is to maintain regular contact with her assigned AFS student and host family and
provide support when needed.

The test was developed by the ACTFL and ALC with adjustments for Japanese

-

candidates both in the content and in the levels of proficiency. The Intermediate
Mid and Intermediate Low levels are each further divided into two levels in the
ACTFL-SST (See Appendix B for the levels). ALC, based in Tokyo, Japan, is a
company that specializes in publishing books and magazines related to teaching
and learning foreign languages, especially English.
¢ Lindstrom, Maschler & Pekarek Doehler (2016) argue that negative mental
verb constructions such as “I don’t know” function not only as the disclaiming of
epistemic access but also as various markers of epistemic stance. For example, it
can be used as a “prefatory move which signifies the speaker’s stance to what is said
in a fuller continued response turn” (p.75) as “epistemic downgrading of the content
of the speaker’s subsequent contribution” and as “a prepositioned epistemic hedge”
(p.76).
Heritage (1984b) discusses the use of the particle “oh” to suggest that “its producer
has undergone some kind of change in his or her locally current state of knowledge,
information, orientation or awareness” (p. 299).
The most frequently referenced definition of the ZPD is “the distance between the
actual developmental level as determined by independent problem solving and the
level of potential development as determined through problem solving under adult
guidance or in collaboration with more capable peers” (Vygotsky 1978: 86).
’ See “Table 3: Participants’ Levels in the ACTFL-SST” and “Appendix B: Correlation
Between ACTFL OPI and SST”.
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Appendix A: Transcription Conventions
Based on the Jefferson Transcription System

http://www-staff.lboro.ac.uk/~ssjap/transcription/transcription.htm

Symbol Meaning
[ 1] Square brackets mark the start and end of overlapping speech. They

are aligned to mark the precise position of overlap.
4 Vertical arrows precede marked pitch movement, over and above
normal rhythms of speech. They are used for notable changes in pitch

beyond those represented by stops, commas and question marks.

— Side arrows are used to draw attention to features of talk that are

relevant to the current analysis.

Underlining indicates emphasis; the extent of underlining within individual words

locates emphasis and also indicates how heavy it is.

CAPITALS mark speech that is hearably louder than surrounding speech. This is

beyond the increase in volume that comes as a by-product of emphasis.

°I know it,° “Degree” signs enclose hearably quieter speech.

that’s r¥ight. Asterisks precede a “squeaky” vocal delivery.
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0.4)

)

((staccato))

she wa:nted

Hhh

.hhh

Yeh,

y’know?

Yeh.

bu-u-

>he said<

< he said>

solid.==We had

heh heh

Numbers in round brackets measure pauses in seconds (in this case,
four-tenths of a second). If they are not part of a particular speaker’s
talk they are on a new line.

A micropause, hearable but too short to measure.

Additional comments from the transcriber, e.g. about features of

context or delivery.

Colons show degrees of elongation of the prior sound; the more colons,

the more elongation.

Aspiration (out-breaths); proportionally as for colons.

Inspiration (in-breaths); proportionally as for colons.

“Continuation” marker, the speaker has not finished; marked by fall-

rise or weak rising intonation, as when delivering a list.

Question marks signal stronger, “questioning” intonation, irrespective

of grammar.

Full stops mark falling, stopping intonation (“final contour”),

irrespective of grammar, and not necessarily followed by a pause.

Hyphens mark a cut-off of the preceding sound.

“Greater than” and “lesser than” signs enclose speeded-up talk.

Occasionally they are used the other way around for slower talk.

“Equals” signs mark the immediate “latching” of successive talk,

whether of one or more speakers, with no interval.

Voiced laughter. Can have other symbols added, such as underlining,

pitch movement, extra aspiration, etc.
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() Empty parentheses indicate that the transcriber was unable to
understand what was said. The length of the parenthesized space
reflects the length of the missed speech.

(word) Parenthesized words and speaker designations are especially dubious.

Additional notations

$$ Surrounds the “laughing” voice.

£ £ Surrounds the “smile” voice.

Appendix B: Correlation Between ACTFL OPI and SST

ACTFL OPI Levels SST Levels
Superior
Advanced High
Level 9
Advanced Mid
Advanced Low
Intermediate High Level 8
Level 7
Intermediate Mid
Level 6
Level 5
Intermediate Low
Level 4
Novice High Level 3
Novice Mid Level 2
Novice Low Level 1

The information in Appendix B was available on the official webpage of ALC Press in
2010. Their webpage accessed on December 23, 2020, shows the descriptions of 9 levels
(https://tsst.alc.co.jp/sst/english.html). Their webpage in Japanese announces that SST
will end its service at the end of March 2021.
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“Service-Learning” and “Community-Engaged
Learning”: Toward Practical Applications at SUJCD

Maria Lupas

Abstract

This paper examines some definitions and uses of the terms service-learning
and community-engaged learning. It draws on qualitative observations conducted on
site at Portland State University in the context of a short-term training program for
community-engaged learning professionals and on course registration documentation
from Sophia University Junior College Division (SUJCD) and school publications
concerning volunteering and service-learning at SUJCD. It argues that both service-
learning and community-engaged learning cover similar realities and suggests that
the techniques identified as good practices by theorists of service-learning and of
community-engaged learning are largely applicable in the context of Sophia University

Junior College Division.

Introduction: Service-Learning and Community-Engaged Learning

Of the two terms, service-learning and community-engaged learning, service-
learning has a longer history of use. Service-learning as a term was vehiculated largely
thanks to the creation of Campus Compact in 1985. The founding members, university
presidents, saw the need for the university as an institution to take the step of adopting
service-learning in order to fulfill the university’s mission of forming citizens and not
only creating knowledge.'

The term “service” by itself had been used in the United States in the 1960s by
organizations with Christian roots for whom the term “service” expressed faith-inspired
attitudes of help toward persons in need.

Most theorists of service-learning agree that service-learning belongs to a larger
category of learning methods called experiential learning. Experiential learning has its
roots in the work of John Dewey (1859-1952), and common elements of all experiential
learning include (1) concrete experience, (2) reflection on that experience, (3) the
development of abstract concepts based on that reflection, (4) testing the concepts in
new situations (Jacoby 6). The four elements circle back in spiral fashion with number

four leading back to a new number one. While some forms of experiential learning begin
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with the formulation of concepts and then proceed to test them and then observe the
experience and reflect on it, service-learning tends to begin with the concrete experience
(Jacoby 6).

Among the theorists who have defined and refined the term service-learning,
Andrew Furco proposes to define service-learning by mapping it on a spectrum of
experiential learning activities based on the beneficiary of the activities. On one side of
the spectrum the beneficiary is the recipient of the service. These are volunteer activities
that benefit the person or persons who are the target of the service. On the other side
of the spectrum are field work experiences where the doer of the work is benefitting the
most. Service-learning strikes a balance where both the receiver and doer of the action
benefit equally (Furco 1996).

Barbara Jacoby, a leading expert who has published extensively on service-learning,
offers the following definition of service-learning: “I define service-learning as a form
of experiential education in which students engage in activities that address human
and community needs, together with structured opportunities for reflection designed to
achieve desired learning outcomes” (1-2). Jacoby gives a large place in her definition to
critical reflection. While the term “learning” already suggests education and the word
“service” already implies a person or group whose needs the learning activities tries
to meet, nowhere in the term “service-learning” is critical reflection directly implied.
It is the experiential learning model that demands that there be a reflection upon the
experience in order for the experience to engender learning.

While some earlier advocates of service-learning may have stressed the action
performed for the community, Jacoby emphasizes reflection and dedicates one of the
nine chapters in her book, Service-Learning Essentials, to critical reflection.

Barbara Jacoby bases much of the advice she offers in Service-Learning Essentials
on the ten good practices developed by the National Society for Experimental Education,
known as the Wingspread principles (Jacoby 6). The first of ten principles deals with
the action itself which should be for the common good. The second principle deals with
the critical reflection upon the action. The third, fourth, and fifth principles deal with
the goals of the service learning, the input of the community partners who are in need
in defining their own needs, and the clear articulation of the responsibilities of each of
the parties involved. The sixth, seventh, and eight principles deal with structures put
in place to allow the experience to happen: the structure should make it possible to
recognize changing needs and adapt to them, the institution should put resources into

supporting the service-learning, and there should be processes in place to train, monitor,
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support, and recognize the actions and people involved. The last two principles deal with
time commitments of those involved which should preferably be flexible while it is also

recommended that the program as a whole be accessible to diverse populations.

Community Engagement

An important definition of the term “community engagement” or “community-
engaged learning” is given by the Carnegie Foundation. The Carnegie Foundation
has been central in creating a classification of universities in the United States that
embraces and describes the very different types of institutions and realities that are

” «

covered by words such as “university,” “college,” and “post-secondary education,” and
“higher education.” The foundation has also gathered considerable data on these
institutions. In 2010 Carnegie began an optional, voluntary classification label called
“community engagement.” Carnegie defines community engagement as a collaboration
between the institution of higher education and the larger community. The essence
of the definition focuses on the partnership between the university or college and a
community. According to Carnegie, the goal of this collaboration or partnership is “to
enrich scholarship, research, and creative activity; enhance curriculum, teaching, and
learning; prepare educated, engaged citizens; strengthen democratic values and civic
responsibility; address critical societal issues; and contribute to the public good.” A closer

4

look at the definition shows the recurrence of the words “partnership,” “relationship,”
and “reciprocity,” and seems to suggest a will to get away from hierarchical relations
where giving and the giver are positioned higher than receiving and the receiver.
The term “community engagement” consciously sets a tone of equality between the
educational institution and the community. Neither is higher than the other and both
are supposed to benefit. This is a possible correction to the term “service” which can be
misinterpreted as implying inequality between the party doing the service and the party
receiving it.

In 2015, the number of institutions recognized with the community engaged label
by the Carnegie Foundation reached 240. The application to receive the label contains
the Carnegie Foundation’s description of good practices with regards to community
engagement. These good practices are suggested by questions (the document framework)
that try to help the institution document the existence or non-existence of good practices
with respect to the institution itself, the curriculum, and community partnerships.

A first set of questions on the 2020 Carnegie application seeks to determine if

the community engagement is institutionalized or, in the words of the application, it
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assesses the existence of “Foundational Indicators and Institutional Commitment” for
community engagement on the part of the university which is applying to be classified as
“engaged.” Among these indicators of engagement are the inclusion of engagement with
the community in the institution’s mission or vision statement, the institution’s hiring
and tenure promotion policies, the institution’s reward systems and the institution’s
development support systems, as well as the existence of institutional mechanisms to
communicate with the community, invest finances in relationship-building with the
community, and record/assess the engagement with the community. The application
form itself politely but clearly advises that if there is an insufficient institutional support
for community engagement on the part of the applicant institution, that institution

should reconsider submitting the application.

Effectiveness of Service-Learning and Community-Engaged
Learning

In a 2008 report for the Association of American Colleges and Universities, George
Kuh identified ten high-impact educational practices, including service-learning, which
the research demonstrated were “beneficial for college students from many backgrounds”
and demonstrated increased rates “of student retention and student engagement.” He
called them High-Impact Practices or HIPs. The updated online version of the list on the
association website uses both terms: service learning and community-based learning, to
cover the same reality.” Kuh’s definition of service-learning/community-based learning
designates a course which has a field-based learning experience with a community
partner. He adds that the program should include both moments where students apply
their classroom knowledge to real-world settings and moments where they reflect in
the classroom on the service experience that took place. According to Kuh, the benefit of
such programs is that “giving something back to the community is an important college
outcome, and that working with community partners is good preparation for citizenship,
work, and life.”

For community colleges and two-year colleges in the United States, a report
published by the Center for Community College Student Engagement, intitled “A Matter
of Degrees,” identifies thirteen practices that contribute to community college student
success.” One of these is “experiential learning outside the classroom” a term which, as
we have seen, expresses several of the elements that define service-learning/community-
engaged learning. Service-learning is a form of experiential learning and it includes

an element outside the classroom. Service-learning is therefore particularly of use to



“Service-Learning” and “Community-Engaged Learning” : Toward Practical Applications at SUJCD

students in two-year colleges for meeting the challenges of success in college-life given
the specific needs of those enrolled in two-year programs.

The specific needs of students enrolled in two-year programs may include acquiring
skill and competency to compete on the job market in a short, two-year time frame, the need
to maximize campus time in socializing and in academics due to the start of job searching
half-way through the curriculum, and the various financial and personal challenges that

make students opt for two-year instead of four-year programs in the first place.

Service-learning or community engagement?

Given the background on the use of service-learning and community, how should
institutions choose the term that they will use? Jacoby recommends that institutions
pick the term that best fits their history and needs. This advice has solid grounds in
the theory of both service-learning and community engagement. In as much as both
service-learning and community engagement stress the importance of relationships over
unilateralism, and in so far as relationships are about people and institutions with their
own unique histories and identities which should be able to express themselves, it is
important that there be a good fit between the institutional identity and history and the
choice of calling the program service-learning or community engagement. Institutions
that are at ease with using the term “service” with its faith-based traditions can
comfortably use service-learning while institutions whose roots are in civic responsibility
may be more comfortable calling their program community-engaged learning.

The U.S.-based Association of Jesuit Colleges and Universities, for example, uses
the term “service-learning professionals” for the affinity group within their organization.’
This fits with the faith-based identity of the institutions that belong to it. By extension,
Sophia University Junior College Division also easily uses the term “service-learning”

which fits well with its mission and vision as a Jesuit institution of higher learning.

Portland State University

An intramural university team research grant for a project intitled “Methods and
Evaluation of Service-Learning,” permitted a group of faculty and staff from SUJCD
including myself to take part in a workshop at Portland State University in the fall
of 2018. As early as 1994 Portland State reshaped its general education curriculum
around community engagement. Notably the undergraduate curriculum requires
students to take a total of 45 credits in “university studies,” a program designed for

engagement with the community and whose courses are spread across the four years
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of the undergraduate university experience. The program has four stated learning
goals: critical inquiry and thinking, communication, respect for the diversity of human
experience, and social responsibility.” The first three undergraduate years includes
classes with a “soft” community engagement experience while the fourth-year capstone
course often involves a “extended community-based learning project.”

The Portland State University programs interested us for several reasons. First,
the programs demonstrated deep institutional reforms that fit well with the university’s
founding mission and vision. Second, in their more than twenty years of experience,
the Portland State University programs had developed by trial and error a set of
best practices for community engagement which we wanted to compare with our own
practices. Finally, as a comprehensive university offering undergraduate, graduate, and
professional programs, Portland State University’s experience was based on a broad
range of programs including several staffed by native Japanese faculty and staff or by
faculty and staff who had experience working in the Japanese context and could more
easily bridge some of the intercultural challenges in adapting practices overseas.

In the mid-1990s when Portland State University undertook a deep structural reform
which fit with its founding mission, it made a radical change in the university’s culture
because it changed not only the general education curriculum but also hiring practices
and institutions organization. It “elevated community engagement as a central ethos for
the university and its faculty and students. Promotion and tenure criteria were changed
to reward civic engagement. New core curricula were developed to ensure students spent
considerable time outside the classroom on community projects and service.”” We were
interested in the process and result of reforms that fit institutional mission and history.

The Portland State University (PSU) workshop gave us several important
takeaways. The first takeaway was the importance of team building within the group.
Over the course of five days and with several sessions each day, the twenty-one
participants of the workshop were often invited to introduce themselves. This was done
in various ways and facilitated by prompts that were appropriate to the activity we
were about to do. For example, a workshop on community engagement in a class dealing
with food insecurity invited participants to introduce themselves with their name and
the name of an item of food they always buy when they go food shopping. Activities
on getting to know each other filled a proportionately high amount of time in the PSU
workshop. We understood from this that community building needs to take place within
the group and not just with the community partner with whom that group is going to be

working.
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Another takeaway concerned the ending of the workshop. Given the limited
amount of time for the whole workshop, the participants spent a large proportion of
that time on the closing celebrations. Three celebrations were built into the program:
one at the home of one of the instructors with good food and a chance to meet and have
a question and answer session with Dr. Judith Ramalay who spearheaded the PSU
reforms as university president in the 1990s, another celebration was designed as a
poster presentation and reception with administrators and faculty of PSU who listened
to the various participants’ poster presentations while enjoying some refreshments, and
a final workshop diploma-awarding ceremony closed all the festivities. This emphasis
on interacting with the various actors in a celebratory mood reenforced how much of
community-engaged learning revolved around building relationships. The celebrations
acknowledged the importance of the work and the learning being done precisely by
saying it is so important that it needs a celebration or even two or three.

A third and fourth takeaway were about telling our stories and reflecting on
experience. All participants were invited to already bring a poster explaining their own
institution’s history and the current state of our institution’s community engagement. At
the celebratory reception at the end of the program we added to those original posters,
elements from the workshop experience that we thought were particularly applicable
to our own institution. In doing so, the focus is on acknowledging an institution’s
identity and the importance that identity plays in community engagement. Reforms and
programs that are to be taken up are not one-size-fits-all solutions but rather should be
evaluated in terms of the good fit with the institution. This presupposes the openness of
the institution to change and adapt in order to better meet its vision and mission. The
PSU staff and faculty then gave us feedback on our new posters.

A fifth takeaway concerned the use of scaffolds to ensure high-quality outcomes.
Scaffolds can be defined as structures that support a project or goal and ensure that
progress follows a certain course. In the case of the PSU community-based learning
training session, scaffolded activities included worksheets with lists of four or five
characteristics of good program design with space next to each characteristic to reflect
and write down how our home institutions applied each of those characteristics.

A sixth takeaway from the PSU training program concerned the role of community
partners in syllabus and course design. During the training we were allowed to sit in on
the classroom component of a course with a high degree of community engagement and
were shown the syllabus for the course. The instructor advised us to clearly identify and

describe the community partner on the course syllabus and to introduce the community
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partner to the students early on in the course. As much as possible the community
partner should give regular feedback to the students about the community activity being
performed. We were able to observe one such feedback session when we went to watch
students doing their activity on site with the community partner. At the end of the
day the program manager of the center where students were acting as guides gave the
students feedback on how they had handled various situations during the day.

An indirect takeaway was the chance to use the facilities of the PSU Office of
Academic Innovation. The office promotes the development of various kinds of innovation
including community engagement. Through its staff, the office offers support to faculty
trying to implement community engagement by offering consultations and resources
including help for project design and implementation, and facilitating potential matches
with community partners. The design of the office itself also sparked our desire to get
creative: many of the walls served as floor-to-ceiling writable whiteboards and the

furniture and walls were designed to be highly mobile.

Sophia University Junior College Division

Sophia University Junior College Division which had until 2012 used the name
Sophia Junior College has a decades-long tradition of trying to reach out beyond the
school community. A 1981 issue of Sophia Junior College News, shows the deep-rooted
concern for the global community already present in the campus culture. Page four prints
an article by a student group called the Galilea Circle which states that as early as 1979
they were collecting funds and making regular donations to the Christian Child Welfare
Association (CCWA) to support a child in Iloilo City in the Philippines (Galilea Circle, 4).

With regards to the local community, in the early years of the junior college’s
existence, from 1973 to 1987, its involvement with Hadano City was notably through
the activities of the sisters of the Company of Mary Our Lady and the students in the
dormitory adjacent to the junior college campus and run by the sisters.” Faculty from
the junior college had also been offering courses to the wider community as early as 1982
in what was originally called the Extension program and later called the Community
College." The subjects offered were mostly language courses especially in English and
Spanish from the beginner to the advanced level and more recently courses in supporting
learners of Japanese or teaching English to young learners.

The twenty years from 1987 to roughly 2007 were particularly marked by the In-
Home Volunteer Tutoring program.” One of the driving forces of the program, Rosa

Maria Cortés Gémez, ODN, explains that the program was volunteer-based and
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volunteer-driven meaning that the emphasis was first on giving time and desiring
to help and that only secondly came a formal training in how to effectively help.
The volunteer spirit was driving the program and the means to put that spirit into
practice were found and evaluated by the criteria of that spirit.”” With regards to school
administration, the Volunteer In-Home Tutoring program was an extracurricular
activity attached to the school Campus Ministry.

In 2008 Sophia Junior College shifted from volunteer-driven programs to adopting a
service-learning model. Whereas before 2008, the In-Home Volunteer Tutoring program
was separate from the school course curriculum and used the office of Campus Ministry
for its material support, in 2008, classes at the junior college could be labelled as having
a connection to service-learning and space for a Service-Learning Center was designated
on the school campus. The Service-Learning Center was inaugurated in November 2008
and included a large space with highly mobile tables and chairs, computers, space for
offices and for a resource library."

With respect to the integration of service-learning into the school curriculum,
the first registration handbook to mark the relationship of a given class to service-
learning was from 2009 and the indicator was marked at the top of each course syllabus
in the handbook. The possible indicators were A, B, and C, with A indicating a strong
relationship to service-learning, B indicating a moderate relationship to service-
learning, and C indicating a slight relationship to service-learning. Classes with no
relationship to service-learning showed no indicator. Each class syllabus connected to
service-learning also specified the service-learning content of that particular course.
For example, a seminar on linguistics with a focus on children’s acquisition of English
as a second language might have an A indicator and the specific content would say that
the course would be helpful for anyone wanting to support children learning English
or Japanese. Some courses indicated the specific service activity that was connected to
the course. Another class such as French I might have a C indicator and the specific
content might say that learning French would introduce cultural differences and ways
of thinking that would sensitize those wanting to do service as well as equip them with
language skills for communicating with French speakers. These indicators continued
to be marked on individual syllabus pages for all registration handbooks up to and
including the 2013 school year. The registration handbooks from 2014 to 2017 had a
separate page with the overview of all the course offerings and their various indicators
including the service-learning indicator. Individual course syllabi might then specify

the specific service-learning content. The level of connection to service-learning was
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left to the individual instructor who self-identified the course as A, B, or C level. For
these self-identification, the guidelines included evaluating how the course nurtured in
students (1) the spirit of service to others in accordance with Christian humanism, (2)
skills and knowledge necessary to embody the Sophia ethos of “for others, with others,”
(3) the capacity to grow into an adult member of society, (4) active social involvement
as an independent-minded member of global society, and (5) a positive attitude toward
contributing to society through involvement in language-related teaching activities
in the local community. 2017 was the last year to use the A, B, C indicator system for
course syllabi.

From the 2019 academic year, what was originally begun as a non-credit guidance
to introduce the service-learning system to students at SUJCD and had developed over
the years into a seven-week course, the Service-Learning introduction course became
a credit-earning course. Four other course offerings that involved service-learning
also changed their course coding in 2019 to reflect the service-learning component and
received the service-learning label for registration. These courses had previously either
had a practicum component as is the case with the Japanese-language teaching course
which was already being fulfilled in conjunction with programs such as “College Friend”
recognized by Hadano City’s Board of Education and the municipal office, or they existed
as faculty-led volunteer opportunities for students who had completed the then non-
credit service-learning introductory course (“Community Friend”).

For institutional reasons, when the introductory course became a credit course,
the main facilitator needed to be a faculty member and all the speakers, including the
community partners, needed to be approved by the department as qualified to speak
about their specialized fields. The community partners included personnel from the
Hadano City Municipal Office and from the Hadano City Board of Education.

Other lecturers for the introductory course spoke about the school’s faith-based
vision and mission and rooted the service-learning experience in the school’s founding
Christian tradition of love for neighbor. This multiplied the opportunities that students
had to reflect upon the school’s mission which already were institutionalized in the
mandatory philosophical anthropology course for first-year students and other elective
course offerings. Faculty specializing in linguistics and education gave lectures on best

practices for supporting language learners.

Toward Good Service-Learning Practices at SUJCD

At SUJCD, the introduction of service learning programs in 2008 was generally well
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received both within the university community and externally by the Japanese Ministry
of Education which gave the program a “Good Practice” award in 2008 (Heisei 20)."
In explaining its decision to designate the program as a “Good Practice” the ministry
commended how the program was a timely adaptation of the junior college’s founding
mission and vision of training students in internationality, Christian Humanism, and
language competence. As we have seen, service-learning is particularly suited to the
educational needs of two-year college students and so finds fertile ground for expansion
at Sophia University Junior College Division.

When looking back upon the take-aways from the Portland State University
training on community-engaged learning, we can see that Sophia University Junior
College Division is on track for institutionalizing service-learning with best practices.
Service-learning courses at SUJCD often do put into practice community building within
the group doing activities. Group work is a big part of the multiple “Friend” activities
and students are trained to work in groups from the introduction course. With regards
to celebrations, the Service-Learning Center does organize Christmas parties for various
activities and students who have completed Service-Learning activities are invited
to return for “brush-up” courses that are more festive than normal courses. There is
however room to innovate on how to celebrate and recognize more the activities and
community building that is being done. Concerning reflection upon experience, service-
learning courses all have reflection activities often at the end of every meeting. There
may be room to innovate on how to tell our stories both on the side of the students
doing service-learning and the learners who receive the students. Creating appropriate
scaffolds to achieve high quality service-learning activities remains challenging. The
task is unique to each institution, situation and project and involves training, planning
and some trial and error. The integration of community partners into the course design
and syllabus takes place during the one-credit introduction to service-learning course
where early on high-ranking members of the city office and board of education come to
teach entire lessons in the course. Finally, the Service-Learning Center itself as a hub
for activities is a welcome and welcoming addition to the campus. In the future it may
be a resource also for more program design in implementing service-learning on a larger

scale.
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