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HSR AT 12 & AKEEH

B OH R

I @Lsic

BHHEOHATIE TEEE] 2 [7a— ey vy—F] Lo
ZEEoHIEORT, il N vToZ o ESEHITHEIT L,
EELDDDH 5, —MIHAHEAPREZF N TREENCHEEL 2BRITARA
DEA, RO N2 PIHRET 2 013, BLoFEeEmEE ey
2o, TOHRKMITEF AL ETHAH, SVBANI., BELD
EREBLXAANDELE VS T ETH B, FIZ I, BREICKES A —
Z b5 ) 7B AELBICE. £9 ESL (English as a Second Lan-
guage) DIFEAZI CIGEEF O, RIGICHKBELEF N2 H IO X
5 ET B, R, HAICTEET 2AEANCH L THAAD 2V IZHA
HEPHRFT 206, HONAABEIEBEL, PO GEELLETHD,
RAEIR O HAGEEHREN 2318 T NE kR 2 C & D3JER IcREic s 313
DO, BHEAFICOGAEEE LTI LRI EZEIONTL S,
ST P EELZHNE L CHLOEE R b > TRA LKA THA NI
HEAGORTREICET L2 & LTh, SRIIC3IREOEE RS &
WO TFEREZED T, AoSIOMIEEFHE LS ENARETHA S, Ll
BHRS, BITEbNTRA LIcEDELS DG, S Lm T
BOWAHZ 2EH0 Tl KM « FIR S FZICERSREN KRS
AJREMED B B, BEARNICIE. BHAIKS o) fdEI biREEEE o
CEMTEFTITA T VT 47 4 DELRZE S TABEER, FHERITIC
MBEBHARBENPAR LTV HIREC VTV TENTET,
RGO RIFIRES ] 3 70D L HIRIEE ) REFREN DT faE L
BOAREE S d DR E D,



Z I TARTE. HRICHEFET 2HAEADTEbIcb 20 &< R
OHRT [=a—h<—|EENIABAOFTEHRAFBEICER
L. TOFHOEE. LDDLIHAEEL L TOFEHT &V REER
D EFrn,

I BARCEIFBINHEA
1. A= WFAx—t=a—-A~<—

HARICHEET 2AEANOREEZZZL 5546, £ [A—- Vv ih~<—
(old comer) ] EFEENE AL E [=2—5<— (new comer) | &R
Nz ANeZXHT 08P H B, —fic [TEHAEAN] LI TV S
D, & L cRERE FEED. fifERTEFRARLME L) 72
WL EhEARENEOEE ORI T, »2 TOHADHERM &5
FETENcBELEDTIHAA] E L TRALL19528 4 H 28 HO
V75 vy R IEMEHOFNTE b1 - THAEEZ#A LR E
LTIAEAN] £ ot Ak 22 DFHTh D [ HAEEEK U RER
Eikl (Vb3 [AEED 1Tk - THIDKEFEE L L TOEKRNEZ 5
NTVWBEAALTHB, COXIBELREETH T ANLE [A— VA
~—] &9 rmoF. 1970 FERLFICRE L. BARICHEAT 5 A% 13
[ma—h~<—] L1553,

= a—Hhw -8R, 1970 FRoOPEREZICL > THE -7 &
971972 oo HhEA(EIRIC & » T, hEREMEPERZRA S 2 EE
FHELTERET DL LT >0, HrOTA b F LHEFD 1975 IS
ZWZBEEEBIT, NbF L FAHR A VRITRBREDEANLLA v
Fyr#ERMRH L. BABS 1918 E o 3o 2 EFEEE LTS
FANS X DITHE 5 1o, TDHERITIE 1979 1T H AR G EBEAMER K1
IOA LS 1982 SR i3 B RS ZHEME L 72 S W 5 FHFEN H 0 | 1980 R
BHARICEFET 24 v FyrERBEML, BEROFHEZED 3 &I
WoteoThsb (HF 1995),

51T, 1980 D S 1990 WIS 1 TD /N 7 VK DI



WICiE, $FFRY v NV ST FUa A5 VBEEDT VT &ERE
5 ROVT 1990 FELIEICIE 7 5 YR —, R BT EDHRTRD
Ex o0 [HESAEAEE | EFEENh 5 A2 PEAE L7, 1988 4F
W, [ vovy oz, §CICliEhE B B HEHEKA
------ [DEKASSEGUL) &5 # L h A VEDHENE TN TV (i
% 1991:53) 1ZETH B, 5D L 1F/S TV DREEE & Fitg L ¢ Hgl
BRI 0 5 BIclENCRE - 7228, hEEKEEED S 0 E. L b H
FNTEE 72 B OB G IIENEE, &2 VIREET AHENH -7, £
DIKDIRRBAELEDOLIETDH 5,

2. EIEILT 5 R AI &

CTOANEBIZ 1989 12 HicduE &, 1990 6 A 1 Hichifts e
DM, TITEERZOF [HR M « ZHEOEFEE ] 1oL Tl b
FOFIRM 12 <, AN S WHIRZ [EFEE] & LTOERERK
MHZoNIIETHDE, 2F D, HRATHNII EFOUIN 5 0LE%E
T2 EBLIC, BERENTOL L ZHEEICH T S L biEbEuv, LU
HT EITY, TOER, 75V —EthE T AEEROEAL O
HRADKHDILRERNICHEM L 72, £ 1 IAEABSSREICES W TE
BB S N iEA 55 (1980) e 53k 13 (2001) FF TORER
BHEDT 5 Y VABIO RV — AD AP, ANEESIEF] O FEFI 60
(1985) EELUEH DR T (1995) FEHANTHZ E, TD 10 FHT
75 VWA ELIE. v—= AR T LI ED AT - TBD, =
DR DBWMEITRIN TV B,

XK1 BRICEETETSISIAERIV—ADAED 5 EZ EDEL (NP

] HEAD 55 4 60 4 Sk 2 A 74 12 4

B 1980 4F 1985 1990 4 1995 4F 2000 4
73 YN 1,492 1,955 56,429 176,440 254,394
Ny — 348 480 10,279 36,269 46,171




PRED S INOD T 5 VVEED B WIE RV —EHEER - 7t Ak D
TRTHHRALE VI DT TREEV, LrL, ABEREICK S HRA
Tt 3 AFEBKOBFILEZICE oo 2 AT 2 & 3ELL
THH9o S DIT, —HINICHBEHEZEOHMEZ -0 TIE . [H
EIicBW T TICHEBE L TOWRBEDESE. HRTOAEEDEDS S < BAE
» o VERICEMEE ZFEE 20, FREFBICKELEN T 2 A2
Ron ) GEFA 1996 : 67) 722 LIk 0| KEOAEEORS A2 BARICKE L
TEETH LB -DTH B, T OEFEMHENITFEBEEHAEEHERE
DFFET B 11 (1999) FELIBEDOABABFER > S b BT B &
MTED (F2)o HROEFVIHFROKTHNIE—RefI78 [HRE ]
ELTHAD I EDTE LN, NTIWEHER, Bl AR TICH-T
SRVDEES R S NT, A0 LAEMNMBRON DR, S
DHEIEORMBEAHARICH 5 T &Z2RT T Eicfthiis 5780,

%2 EE (REi) ISEABRER (L)

FE| PR LI | SRR 128 | SERR I3 | SRk 14
(H S (1999) (2000) (2001) (2002)
#® % 1,556,113 1,686,444 1,778,462 1,851,758
R « HfE 636,548 635,269 632,405 625,422
HER L (%) 40.9 31.7 35.6 33.8
o 294,201 335,075 381,225 424,282
HER L (%) 18.9 19.9 21.4 22.9
77 Y 224,299 254,394 265,962 268,332
R (%) 14.4 15.1 15 14.5
74 )EY 115,685 144,871 156,667 169,359
RERk (%) 7.4 8.6 8.8 9.1
<o = 42,173 46,171 50,052 51,772
HERK L (96) 2.1 2.1 2.8 2.8
K 42,802 44,856 46,244 47,970
MRk (%) 2.8 2.6 2.6 2.6
z O fh 199,805 225,308 245,907 264,621
HER L (%) 12.9 13.4 13.8 14.3




3. BR AT BE DRk

B (1994) EHRAGEHZ Ic> W T [TAEAG EE] B
IR S NI WERER 7S HERS | (p. 148) 23ds 2 L~ [AEICH T
5] CEETARANEMEAEFCL Ly 20 2 AN EL TRV
LWV 2 OoDRERT T [TEARAN/IFAARA] L0 ThdkcL-
TRMESFI V] EGRETWVWE, TITED [AAHRNEE] &3,
EOERWENSEI—RLTIHEARATH L EBDNLT, T, &F
BEGHRDSDTH D, HAMEZOFTHIEZ I AN ST,
LWVWIHTEEEKRLTVWS, COHII>WTIR (ZFEELT HER] %
FoTWAEE) A—VFAR—DALEGIET 558, PRERIIED
FEHABSAHBHEVS HTH b, TOLD ARG Fim-> T, #F
BE WEIE, BMEREICH S [RERFET ] SN2 HBKT
FHEmRIIC HR AT #E 220 AN, FIAREHEREBRAIKRIT ST
FHREHXERZOENE G F#RS TS E Ok EE > TR O W0 L Tl
BEEIED 2 LAckER. 1996 46 H 6 HICZITRAOD 10% LI %44
EAMBED B LI ITETHE -7 (LEHHE 1997 oTh 3V,
AERHELIAIC S, TAF v T4 74 DRbAEEVIETH, HRA
T IO AEA & (FERIE 2800 d 5, BHAERALTVWEHRAD
ReEHEa=txcagmuttcdd, EEIHATRLI, 77 V0P x
W= ETH D, WORBEAITIZT I VVASHEZVWERIV—-AELT
DTAFVT 474 %2FFHLTVBDEYN, LT, bAEEIFEHA
ANELTOTAF VT4 T4 %2 bFbEbbE TS, FEEN 1998 i
KR TIToteA vy Ea—f{ETH, 2 HBRAFEHE R THEICOV
5EFICRAARALZES OB T e, BHRIZVL S EABALZESED
Ny BODB—EKELSBOhbP LN ]| LTV ED, ZOMEIC
FEDBEEOTAT VT 4T 4 ODERFMOAENICIEES NIV
MThs,

51T, HRAHBHEE LS 3 WIZHRAFBE & HAASFES L.
FTELVBHAATE LA, TOTEBER THRAL £V X0 bl



BWIHAAN] EVITA Ty 4 T4 &2F>E5KBBTHAH L, H
DOHELZDEHIICREBIIELICBLETHA I, MUA VI EL—
BRWEL (1995) B EOHREE,L S bbb B, HRAFBHEAGOS
CRMIEBEZIDNTENTHELNCZHEANBELLWEEZEZ TV 3,
ECAMITHAA] ELTOTA T YT 474 2H>E - T&E
blcbid. TOFFHATHEEEZT LI EEZLEF LVEZSATED, #
FRITOEFHDOEVNTE TV S, HARITEFE LA 200, 50
HENGET 20, LV B REZEE S 2RI EO NS Z &ITE 5
DIHARTOHB BT 5 —2D50KEIF BZ O @KEFETHA D ]
(H2 1994 : 164),

I AEARELEFOXBME

HR A @& 04k O BBAH AR O . KIERBAIC X 2 4EENE £
NBEIICBEEFELOHEBFLEVSBENEL 2, FELDEHAKD
FERADVEE I Y72 0. BRFEREBR O H B £ 5 BAITIZ T TICREEA
VLTHED, FELEELLTCOHAEOHENHL B FRADAK
BIEPIZZEIC O VTV I R WEDORIEICET T 2 AlRetEn S V. —77.
FEOBHATEEINIGA. 2 VEEMFRIONWERTRE L5
B, HARZEOBEBERIKNES TH 5720, ghFEBHC 3FH I nBEin S
FBICOVTRIRBERESBHEERBELTEOEUTHAIN, TDOK
. SEE LNV TOREE (&0 bUITFHRET) MHEB LI, 3
WiETCIRENTLZV, FFICHOHRES A LSS, BT
ELEOBEN S F KNV EORENEL LI bbb B,

51T, Tl S ICHATOMENMBNEL 8D, TEHDY¥
ERED > TEREA. TOF FHAIEAFT 200, HEFET
EOMITE > T, MWEBEHBENPED>TL b, 220, BRI EAHT
HEBICIHABOEEEEICEA. HAANLBZENTOERZER
OB TEA L TOHAZETOFERZITbRRINIER SV, £TA
D, RENEIRICH 2 5E. HABOFEOANEEIhTWE &



EB DRI N HIVGER R RS VEEIC L BFRAETRITHILTE L8 5,
Lo T, JeECif A CRBEREEBEEP S N A LENEL 5D T
Do 12%EABMOBT AL, FTEANL N TVELRIETEVS AR
HMIENFEOHIZHRT I VNVANRITFLEOLLOREEZEZL L L, P
D75 VNVTIRD T2\, Fou b HVEEARIICFEER SV E VTS
DT | (iRfE 2002) EIBRTVW B, FRPEDHATRHEAEDOAEE LT
WETEb BT L TREEA TN SR L2 o H O EFEEAR -
TWLWEDTHAIH, LIF (M-3) T2 k5T, Thd TIEHRERIC
JeE L Z2BiC 3 AT s mlgett & b 5,

XERFEFEE ORI KuE, SPER 14 (2002) ERBIE. HADAI
Vet e SEER. BRUE < B BETRICHERE T 5 AAREREN L
BB AREEERIZ 18,134 ATch (GE3). HEFREREIRT
5,130 B¢ UNFERZ 3,097 By A 1,694 B, & EEER 300 B, & « 1% »
BEHEER R Th b,

x3 | BABRENVELCHEAREEFEEHR (LY

PR T ARRE | SRR 12 SREE | SRR 13 AREE | SRR 14 SRR
I\ E2 ® 12,383 12,240 12,468 12,046
th 2 i 952,50 5,203 5,694 5,507
moEFE R 901 917 1024 1131
B EHEYK o1 72 64 50
= i 18,585 18,432 19,250 18,734

B, COMEBH L EFTANERANEHET 2 HEL L OEED AT
HO, FATFRBHBVEA v F—F v aF LRI —VETEELTOVS
WEARE, £ LT %K) c@->TunwiEbit (7)) —227 -
2EL) BEINTOEYV, £->T, TOABBBEEARICEES 527
WO TEb b oMeRE LT bOTREL, BAICE > TR OH



HIcENTVRYL CFRICE-> TOLWRW) FE b7 DA DR
ELTRELTH DT 5, 51T, INiF [HAEBRENSLER
REAFRTH Y., [AEE o BEAEK TEEVE VS HICLEED
VETH B, 2ED, A=V FA—DFELLbDEE, HAZERS
WICHOWVWTIRMSEERIE VWD, COHTFICERETNTLEL, W)
lEThs,

IhoDRHE - EfE b AREERNICRTA S &, Bk 14 FEEDEA,
Fov b+ AOVEE 6,770 A (36.1%). HERE 5,178 A (27.6%). A ~<A ViE
2,560 A (13.7%). = Dfth 4,226 ATdhv (£3.D. ki3 >0FiETE
RO 8EEL 2 BB LT b, Fhoy LAOFIV P AIVEE IO
RS VEETEEROFHLIE (51.2%) 25D T, 2 TcbPlrbh
AP LOBEZFEOL S EEFOEITOELEVEGRANS ZENTE
%o

%31 BEMNREAEH (L)

o
W

N \ s H . B .
deprr | e | meem | Hadl
;

i
AN o) | N o) | A (6 | A (%) | Ase (%)

Fov b AOVEE| 4,735 39.3 | 1,888 343 127 11.2 20 40| 6,770 36.1

h i 2,536 21.1| 2,028 36.8 603 53.3 11 22] 5178 27.6

24 viE| 1719 143 | 696 126| 136 12| 9 18| 2560 13.7
(77‘75?;;{5 945 78| 327 59| 59 5.2 3 6| 133 171
Wi - Wi0EE | 536 44| 183 33| 51 45| 1 2| 771 41
N+ ongE| 429 36| 125 23| 70 62| 1 2| 625 33
¥ w392 33| 56 1| 10 09 1 2| 459 25
z o fHs| 754 63| 204 37| 75 66| 4 8| 1.037 55
& 212,046 100| 5507 100 | 1131 100| 50 100 |18.734 100




HADAEANREAELBICHT 2 5BHEEOBREEZEZLCTH B L.
TR L~V T RICHD FHA TO 2 HIGER S - 7o b duci [HEER
2 DX S b D AT THLY H LIZZE (pull-out class) Z1T->TW
LERMBH 10 b 50, ZLOEE. OO BICENSETHAD &
WOREEBRO b &, HoHICE > TREHBEAETITON TV S
EIXBMLTOWEET T, oK E » TRYICHBELBHEMTOATY
3EREVHL,

HAGEEE N MBS A E AR E RO RBNEEERER A B &
SRR 14 FEDB AL 1AM 2,401 18 (46.8%6) 2 A 94T 12 (18.5%6)
3ADA36 K (8.5%). 4 AN 269 8% (5.2%). 5 ALLEA 1,077 #%
(21.0%) TH3" TOXIBTELLBEIEREL TV B D 8 EliT
CHEREERABLD T ThhE, SEHFOEMEK (ThbHATKRS
— R EANERETH B HGE TR, Rk HIVEE, 2 A VEE, i
EISEDEED) ZRET LD TEEES GOSN W &R
BBICHIRWTHSL I, LRFA BREZOFFMEL THBVTH
DREVEVLS T EITEBLBY,, INLDTEBLEDAEEZEZL DD
ThHNE, BUBHEBEZISELIEDPNBELLLITH S I,

1. HABEZREEE LAV FELLEBADSHEHRE

T, INSDOTFELLBICE > THRERSEHETLBIVDEEH0
THHIDe HBEEEFOHEDVROFELEF > AMEZFANS
BRUCHIST C &N TX B2 EEHB IR 2 >0 NS D, —oMELEE
ThO, bI—OBREHEETH S, oI, WHOTAFVYF 4T«
DFFEOMEEZED TEZ B LR, RRABEDO—> Th A HAEHE
LVWIHEHLEELELTREOBEVTHA I,
1. 1. FME#&H

FLAEE R T O TERE SN, BT =7 20 LTS
N2 ZHIRSEOERFEIEZ GO, T OHUBILFEIRIC B 1T 2 4G %
DOMBLENDZ LT AIEEZHNE LS DTH S, Lichi->T



[#4TH) (transitional) | W H A, » 52 L E T Ot F K (main-
stream) IZHMSELI LVSERDOHETHHILEMhS, [£#1 VR
P =3 v ] EERCEED B,

ANEIAN S ED/DEGREFE (minority language). T8 bH bitED L2
Tk (Fif) SHEEERRBIFTHEEFR L FLEOBIFRE VI A
ABGE EII®7 224 - P EHBENBI 2=y —va YERDY
s o NMBERZE L 72d D 55EfES) (BICS, Basic Interpersonal
Communicative SKills) ®&75 59", HEOHEFBINEZHE L, HEE
2 LTV YD EEERES) (CALP, Cognitive/Academic Lan-
guage Proficiency) % & {54 2 T EARD SN B A3, TAUTIFERAN
RIERBEENSERENS, Lrb, TITRERRSECHEICO
HAEEDVDEPNLZDNHE D, HOORFETH 2/ VRIS EOERTESN
GRTRENS) oRZERECEESNT, ThE TAPDHKIRSEEDHEH
BIHFFE LBV EFFRESN D00 —RIITH 5, T DOFEER, BT L Ly
W o 2HEOHHA» SDHIREE (REE) OERBMENED L. £
HiIRS B OFEI - TORIREZBOEMEEIPELEbA TV &0
(&R (subtractive) 75 ] (Baker 2001) IR E NS T &i2i 5,

HADAHEE DL TIRFEENICHE—DHEIRSEL L CHAEIEH S
N. BEAEL D BEEENRFTH 20 hhrb o HAREZHFET 5 C
EoifFsnTcwd, EcRickHic, EBRFEDRIER L, XEK %
FHLEOLLTVEDRS FTHREAEREICE > T [ HAEBIRESSKE
BlBAETHY, BRICBLWTREAM v 2 M) =3 v/ 2HELLELL
HEEESRONTO S b,

L. 2. RFE%AE

—H\ BRFEE R DRIREEORE/I 2R L. TEhRIRESESC
EAHMELIEHEBETH S, CNIDHBIRSHERIOAEED L L%
BEHRLTVW20TRE L, ZHIREEREN O EERHZE LT DRIk
SHERNORES LI ET 6D TH L, THOE[T& 0Dk
SHEEBA. TELOXULNTA F v T 4 7 4 2D, b 2EXOVEK



RIEEFOWER % iEE 72 5 bDicd 5] (Baker 2001:192) HE L VS
R e A9

AEANDFE LN HATHEEEZT 256, ZHIREETH 5 HA
FEOEMRES I DR IIAEIEE L TOL DI ARRTH 508, Thé
EFFICH S OREBEDOREN MIE L T SEDPMETH S, SO & I3FF
WHREENTERICRETL L TV LEEDOFE & 2Bt & » Tld. FHIN
ok & DENFEO NS OMEHN» SEETH 5, 72 HAEREIMIRE
RS 5 ICEIANTRBGEIE, o ORFEOER T, »oRkEE
IC& > THBNEAFE T 225252 81Tk, FIORENE
Nz EEPIEL, T, BEEB L ORXULOMIE (b 5 0widttaiis
Hif) #@EHEEIckD, HERNT 2 EEHWBEE 2K/, S
DTATvT4T4%2RKSIEDBVEIICEHE, LS LR
FBHEOERND 5D,

2. WREHRE

RIEFEED—2DIEREL LT, MEKEHBEEHRA S LTS5, F
3. thiE (200D FEBEFHBEOELE LT, AEREHE. 52 5EHE.
EEHE., 2 L EKEHED 45528 1FT0w3, TS bEEHE &
NEFEHEERAE LT SEEBTCAHBE [N1 ) v HVEE (A
L. FB2EBHE LWKEHBFEHA LIcbD% [~1 ) Y HTVEE
B)] LTz, TOEVEF, (A) 2 [HEOFESFEOHE « £
o] obDThH, (B) 2 [HE0/VHEEORE - HEiED D
DFEFHEB ] (p. 21T) ZEWVIETH b, T obON 5 LI ITHK
i% (heritage language) #H & 3 DEIRSEOEE O REE B X RS L
R e BT 2D OHEBETH B,

MBI 2 EELSELBRIOFE DHIREE HEENTHED
NTVBEN, FREBFEBLEFZTOTEESHETZI TCVELHIBEE. &
ZVIHEMICRZOEESEAHOTOVTS, KRS 5 L IZHRESS
DHIREEDIFTHE THAEAREICB VTR, £ OIS E I3 kKE



ThbHEVAD, FRICREOXSBES, H—SERITESETHIL
B, ZOVHIRSEEE [HEE] S BFFUS 5 0wAL LRI, fisE
T [AERE] M08 VWEFA LI, MAKEE 3ok [AHGE
DA DT ~XTDEFE] (Cummins 1992) Z45L. VIR (=4 /Y
F4) ] ERMBFTLGEEDOAONDIEVE NS T EEEREIFETIIEL .,
H BT B VTS N A MMEB P MEVWEEEZE L TCHY O
BHECTH B, T 25k (Y2 )7 4)] bifEAODOZ S LI

KL b—HE I I OEWEEETET . HADEG., 5B A

M L CbLmiifiic LT, HenFHEESEE L CHAENLF
I BAMEE & > THEEL TV A ), HAERNTHWSN TS HA
EUADSERINTOBIREETH L EBEZ L ENTE S, T L
T, HEEUAOSEENER O L RBEOREL T3 AL LTS
DEEPESE UL RIS LD L VS B EMRAKEHE LI &
TXBATHA9,

DHIRSEAREEE T 2546, B cibh s Z2HIREEIHLTH
LA TENBV, £, SOWKEINOHSOREEICKT 2 HIE
DAL, HELETKITLELH LM, 9V HOEGENREE
DEFEEEAIR D ARBIAE EIT D18 > TO K 2002 FEBLE THIR AT
1213 12,000 AD 75 YIVADEDS L. 7%@51&%@%5@%%1@0
AVBN ZD5H5D 3 AT 1 ANFFRITE > TOWE WL, ["FRICE > T
by BENSGD SITRENEMRCTE B Mo, BHETUDEL -
D LTABRICIE 20IH% 0, HEBEEOFH X TIIEAED 35% iIcDid ]
D, F7 [AEADFLELRBRBEHBHEFEOMRAL VS T L H D A
D OFRIITP IR OARFEDOFHHIDE LB TS E0HY, &
Sz, FEFE» S TAEA] ov .y 7 vERE S, ERINEHE %52 124
B 2L h T EST 2K > 720 . fEarBis &Rz K U7
Hh L, HOGFHEERZRALEL & bbb 5,

L LR e, MEEHE 2T C itk > T, TNERARCHC T
LHARETH B, FERIT, #F S TRITIKEMBEN TV IMAEHS



ZEHE L. [ ORESE (REE) MRt x5 | [ SHEFOkiE
TYAF RAOENHI V], [TFEGLbOBENEENICE S, [T
EbbO¥GE (ESE) ORI A YA M) —L0EEEED D
W] EWVWIAoDETETH S L5 T TWB  (Baker 2001:
238-239), & o, MEEHE OFEMICH 12 > TREE DAL, HEBENK.
HEWHE, BHBOBEMARKEEE V- MESIIHE DD, LIFD
£ 9 A EAH % (Canadian Educational Association 1991: Baker
2001:240 125 1H),

cHEMNKRHOA A -V EHPOBERICED ZR O ENTES

s TEOMERPHABC) FLMAETES

s ARSI L TR D ERICE S

« BRENM). AR, BROEHENSREESEES NS

cHLLWEEEARSIYETES

* LR D RTREVEDN LA B

* KIE & PR ORI EIbE N 5

eI a=TF 4 OERPHEEIZIGZ S

WAGEHE & VWO MESERPEATREZES VTRV L, BIE
DL ICTHARICERMEAD 2 VWIRERET 2HEANDOHHEZ TV BRI
EEZNEF. BHRANOH T 2 EREHEPRAEA ST T 2 ELEEF DA
Bod. COMEKEHEFL VO SEEELHEANCHRT LIRS
VIR TWB EEX 5 ThH A9,

3. FMLEE o M A
COETREEHEB SRS Z & OERMIEEEL THB X720,
—fIC N OREE (BRSE) ORI T 201 5 ~ 6 Ak T

HBEESONTVEN, TNIRBERFIE BT 5, FRKEE O

BRETROERINSDEHFHE. dROLXFEEOHETH,

ZTOBRBEF TG U HRZEEABICL TXFORAFEZLEHR

A TOWFREN ZBE L L THEV OO, FEMEDITONTREITE



HPIEHORE, KOMBNBEZELELTIHELIBTILEE
HATOL, TOXI BT EbREEE REL Z2REICRTIAZ
NiGa. BB 3MTHBELEZ T 2MEERI I T EILKns, TNiF
THOLE, FEREZRTT 5OICMEREREZLS LTt snn, =
DO—h/T, BHEE (FEHICE->TRESHE TOMFHBTEZT 5
BRI ENTE LD, MTHBELEZT5DORB LB EHE
EOFBMSEINTORVLLEY, - EENEFIoNTVTHEZD
BEZTDTEPT T ENTER Y, Lo T, HELHEO VWSO
SiE T OEFEMICIE U TR 2 Hic o TR A BER oREIT O VT
WL ZEDREEICE D, T RBMEIORESTFONS I EICK
3, ZDFER. FIDNE > HGicond, T TICRAFEERED X5
WA EFEZDSDERELTLE D LV HFRITHIL 5,
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He [Duffy] looked down the slope and, at the base, in the shadow
of the wall of the Park, he saw some human figures lying. Those
venal and furtive loves filled him with despair. He gnawed the
rectitude of his life; he felt that he had been outcast from life’s feast.
One human being had seemed to love him and he had denied her life

and happiness: he had sentenced her to ignominy, a death of



shame."”
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He [Gabriel] stood still in the gloom of the hall, trying to catch the
air that the voice was singing and gazing up at his wife. There was
grace and mystery in her attitude as if she were a symbol of
something. He asked himself what is a woman standing on the stairs
in the shadow, listening to distant music, a symbol of. If he were a
painter he would paint her in that attitude. Her blue felt hat would
show off the bronze of her hair against the darkness and the dark
panels of her skirt would show off the light ones. Distant Music he

would call the picture if he were a painter.'”
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——And what did he die of so young, Gretta? Consumption, was

it?



—I think he died for me, she answered.

A vague terror seized Gabriel at this answer as if, at that hour
when he had hoped to triumph, some impalpable and vindictive
being was coming against him, gathering forces against him in its
vague world. But he shook himself free of it with an effort of reason
and continued to caress her hand. He did not question her again for
he felt that she would tell him of herself. Her hand was warm and
moist: it did not respond to his touch but he continued to caress it

just as he had caressed her first letter to him that spring morning."”
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Generous tears filled Gabriel's eyes. He had never felt like that
himself towards any woman but he knew that such a feeling must
be love. The tears gathered more thickly in his eyes and in the
partial darkness he imagined he saw the form of a young man
standing under a dripping tree. Other forms were near. His soul had
approached that region where dwell the vast hosts of the dead. He
was conscious of, but could not apprehend, their wayward and flicker-
ing existence. His own identity was fading out into a grey impalpa-
ble world: the solid world itself which these dead had one time

reared and lived in was dissolving and dwindling."”’ [Italics mine]
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In the periodic images employed here, imbued with relativity
sentiment, all ‘real time’ (which also apparently includes ‘the fu-
ture’) is somewhere about, within the circle. There is no real ‘future’
any more than there is a real ‘past. So, according to this way of
looking at the matter, the ‘timeless’ view, ‘romance’ would consist in

apparent absence, or in a seeming coyness on the part of time.”
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Only for Father O'Rourke I don’t know what we’d have done at all.
It was him brought us all them flowers and them two candlesticks
out of the chapel and wrote out the notice for the Freeman’s General
and took charge of all the papers for the cemetery and poor James’s

insurance."
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Notes
F?

1) ‘Poets,” Henri Michaux has written, “love trips.’ Richard Ell-
mann, James Joyce (Oxford: Oxford UP, 1982) 183. =)= it L
. TOED 11 Hit "o d 553 D—> The Pola Notebook %
FLo M INLBEO V< v O5IHEHAFRORESEICS
HTCTIEW Tz,
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U, Va A RICBETEXT = — 7 + OEMEORERE LTV B, TD
ERTXY ==Y+ 3, FP)IZIZXFIZOVTHERTVS, “It is a

great title of honor for my city that in Ulysses some of the streets



of Dublin stretch on and on into the windings of our old Trieste.”
Italo Svevo, James Joyce Trans. by Stanislaus Joyce (New York:
City Lights Books, 1950) HIC X% = — 7 # ¥ a £ ZDER %2
ML TW3, “Recently Joyce wrote to me: (If Anna Livia (the
Liffey) were not swallowed up by the Ocean, she would certainly
debouch into the Canal Grande of Trieste.) " X% = — %+ ® k1)
T2 TABREDFIOWTHSSLERHBLELTH, Ya A ZADH )
27T 2BV ED - TL %,
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1) 1EEICiZ. 2D 5 1916 4 6 Hp 5 RERZEET 5 Fo o ic K & 3
2 A ZITHE LS 19194 10 Hic b ) = 2 7 iTdw 5,

2) o &icBdL Tld, Brenda Maddoxn OFE/ENFEL VY, Y=
420 ) T2 FEERONE S &EKERHT % F. “Nora and
Joyce themselves argued a great deal. One day, in a fit of rage at
her, Joyce took the manuscript of Stephen Hero, threw it into the
fire, and stormed out of the room. Nora, Mary, and Eileen leaped
to rescue it. “This book will make him famous,” Nora told Mary,
“I'm going to hide it so he won'’t destroy it.” Joyce was too shrewd
to have thrown to the flames a work he considered important. He
was well on his way to turning Stephen Hero into A Portrait of the
Artist as a Young Man. Nonetheless, he was grateful to his home
fire brigade and told his sister Eileen that there were passages in
it that he could not have rewritten.” Brenda Maddox, Nora: A
Biography of Nora Joyce (New York: Ballantine Books, 1983) 113-
114, HEPICY a A AVAKAKRTIDOEHINBILEEZTELEEIEAONRK
Wi, L LZofbnicimoshFclA5 44— v b7
o—] 25 [HEEWMKOHB] ~OBITEESHEHE 5,

3) Ellmann, 144.



4) WHrczv=z &Y a A ZROEBEEF[57) vo
A=) TIETEEZEINKOBBRI T6HE T2 ) v —X] T 134,
742X ev=42] TIBREFIFICELIZEEZEZONTV S,

5) —Youknow what Aquinas says: The three things requisite for
beauty are, integrity, a wholeness, symmetry and radiance. Some
day I will expand that sentence into a treatise. [Italics mine]
James Joyce, Stephen Hero, 189. 4 % V) » 7 KD T 7 4+ F &
ODREEY a A ZADFHLEESELbDTH S, AED10) 225
e,

6) James Joyce, Stephen Hero, 188.

T) If the activity of simple perception is, like every other activity,
itself pleasant, every sensible object that has been apprehended
can be said in the first place to have been and to be in a measure
beautiful; and even the most hideous object can be said to have been
and to be beautiful in so far as it has been apprehended. [Italics
mine] James Joyce, The Critical Writing of James Joyce (New
York: The Viking Press, 1959) 147.

8) The Paris Notebook T3EEI & HEI. FPIEFr AU, HEI D&
WA L TW3, James Joyce, The Critical Writing of James Joyce,
143-146.

9) James Joyce, The Critical Writing of James Joyce, 147.

10) This theory anticipates the one he develops in A Portrait,
where these phases of apprehension are made to correspond to
the three aspects of beauty laid down by Thomas Aquinas,
integritas, consonantia, and claritas. Ellmann, 190. Z Z TifL C
WHBHGEN T E T » ==& ES T2 P IIIRETIRIAT 5,

I TE77=—DEIS1

1) By an epiphany he [Stephen] meant a sudden spiritual mani-



festation, whether in the vulgarity of speech or of gesture or in a
memorable phase of the mind itself. He believed that it was for the
man of letters to record these epiphanies with extreme care,
seeing that they themselves are the most delicate and evanes-
cent of moments. [Italics mine] James Joyce, Stephen Hero, 188. A
50y 7RO IIED the most hideous object EFEU > % &
Va A RDENIT 5,

2) James Joyce, Stephen Hero, 188.

3) It is from Shelly’s remarks in the “Defence of Poetry” on the
transitoriness of poetic inspiration that Joyce drew his image of
the “fading coal” to refer to the state of the mind during the
“mysterious instant” of claritas—that is, the moment of epiph-
any. James Joyce, Portrait, 213.

4) “Itis my idea of the significance of trivial things that [ want to
give the two or three unfortunate wretches who may eventually
read me.” [Italics mine] Ellmann, 163. Y a4 ZD T E 7 » =—OD
BEEDSHEER L 72 & & D353 %,

5) Here might be one of those ‘epiphanies'—sudden, unlooked-for
turns in experience—which could prove the more momentous
for being modest. Ellmann, 162.

6) The word epicleti, an error for epiclesis (Latin) or epicleseis
(Greek), referred to an invocation still found in the mass of the
Eastern Church, but dropped from the Roman ritual, in which
the Holy Ghost is besought to transform the host into the body
and blood of Christ. What Joyce meant by this term, adapted like
epiphany and eucharistic moment from ritual, he suggested to his
brother Stanislus: Ellmann, 163. ¥ 3 1 2132 9\ - 7z HE % A
fbL7cE®RTffio T 3,

7) Ellmann, 163.



8)

9)

10)
1D
12)
13)
14)

1)

I knew that the old priest was lying still in his coffin as we had
seen him, solemn and truculent in his death, an idle chalice on his
breast. James Joyce, The Portable James Joyce, 28.

IV VIENE, YVa A RE M) ZRTFTIFEEOL v R Vv E%
T, 705/ —VilFEEBIET C &K - 1o (EHIR TREHHAO
VatyRe VE2a—OFNfTo T, Y= -@FART [R)%7]
DOIEHHE T, COARTDT )T [Hy « Yaxb—BKJF Y x
27T CRALBMTHE, v=a3—R3YVa A RETDICTE 5Lk
BLEP I 75 L LIESTLy AV 3D ITE -
ol TOv=a—-E05%EH VTV S, Ellmann, 199.

James Joyce, The Portable James Joyce, 128.

James Joyce, The Portable James Joyce, 227-228.

James Joyce, The Portable James Joyce, 238-239.

James Joyce, The Portable James Joyce, 241-242.

James Joyce, Stephen Hero, 188.

I ME#ORN] WA
Joyce himself had earlier taken a view of time as duration: “the
past assuredly implies a fluid succession of presents, the develop-
ment of an entity of which our actual present is a phase only.”

James Joyce, Workshop, 60.

2) Joyce begins by insisting on the psychological theory that ‘the

feature of infancy’ belong to a portrait as much as the features of
adolescence. The past has no ‘iron memorial aspect,” but implies
‘a fluid succession of presents.” What we are to look for is not a
fixed character but an ‘individuating rhythm, not ‘an identifica-
tive paper but rather the curve of an emotion.’ This conception of
personality as river rather than statue is premonitory of Joyce’s

later view of consciousness. Ellmann, 145.



3) Robert Humphrey, Stream of Consciousness in the Modern Novel
(Bereley: U of California P, 1954) 5.

4) Frank Budgen, James Joyce and the Making of Ulysses (Bloom-
ington and London: University of Indiana P, 1960) 21.

5) WA 2Ny v FOREEG|IHL TV 5, “All ages are contempo-
raries.”

6) Wryndham Lewis, Time and Western Man (Boston: Beacon
Press, 1957) 7.

) 7577« A—F—FiE, FEFohTYa 2D [2) vy—x] I
it TV B, TOFEETINHD 7 + — &P EEMEOENE T,
[FE0 ] OFICOVTRAOEFEEARFLLBINIEH STV, HL, 7«4
VE LA 2D [IPEZBEMOPTEK LEv] LWIEL TV
%, Frank Kermode, The Sense of an Ending: Studies in the Theory
of Fiction (Oxford: Oxford U P, 1966) 177.

8) 75v7 e h—%—Fid, COEFohTEEQEEEICHMN
FUZRMFHO Ty — FoBgRRo B EVICEHL
TWa, bk [EBREEED | OS5 [2) v =X ] o
TLBLAva—bOBOTBITHECED, 50V EHALEHLD
Ml wEHLTZCIiC [FED ] OBMPEREHE > TV b, sHiliC
SWVWTRBIDOHSIZEHH U %, Frank Kermode, The Genesis of Se-
crecy: On the Interpretation of Narrative (Cambridge: Harvard U P,
1979) 49-73.

9) Yet this unhealthiness remains an imitation, to be contrasted
with the invulnerability of the two well-informed sisters and
their mixture of malapropism and acuteness. The words are
plain, but the sentences are subtly cadenced, and Joyce demon-
strates his power to capture the inflections of speech. Ellmann,
164.

10) In this form there is frequently no apparent “plot” at all;



usually fairly short, the finished work seems more likely a
“sketch” than an actual “story.” Morris Beja, Epiphany in the
Modern Novel (Seattle: U of Washington P, 1971) 48.

1) CTRERF TV voFEGI 7)) -7 v X e Yy —F ] EFV
PN, [7)—< v X e Vx50 (fFEH)| &ti-TL
% o7, T OREW Eliza OFLEE WABEE DR L AZ KRB L T
Wa,

12) Again, no old toothless Irishman would say ‘Divil an elephant”:
he would say ‘divil elephant’ Nora says ‘Divil up I'll get till you
comeback.” Naif sequence! Your criticism of the two aposopeias
is quite just but I think full dress is not always necessary.
Ellmann, 191.

13) Fritz Senn, Joyce’s Dislocutions: Essays on Reading as Transla-

tion (Baltimore: The Johns Hopkins U P, 1984) 59-63.

IV TREVF-D4ILYVDER

1) Edmund Wilson, Axel’s Castle: A Study in the Imaginative Lit-
erature of 1870-1930 (New York: Charles Scribner’s Sons, 1931)
191.

2) But Flaubert had, in general, confined himself to fitting the
cadence and the phrase precisely to the mood or object de-
scribed; and even then it was the phrase rather than the cadence,
and the object rather than the mood, with which he was occupied
—for mood and cadence in Flaubert do not really vary much:
[Italics mine] Wilson, 203. R & WH SN S 7 a X — LA F)Ic
LTLAENIITHOWTWRERAREPOEZSELETY a4 2D
FRCHTRE D, THVHOERTZALBEABVIHETH 5,

3) We are more at home in the minds of Joyce’s characters than

we are likely to be, except after some study, in the mind of a



Mallarme or an Eliot, ...So long as we are dealing with internal
monologues in realistic settings, we are dealing with familiar
elements merely combined in a novel way. Wilson, 205-206. 5|
DHIFESY T 1920 FAYERED € 5 = X A F O — 178 BEfR 3
®REE T THHE ] ORI L <5 %,

4) Joyce had already, in “A Portrait of the Artist,” experienced, as
Proust had done, in varying the form and style of the different
sections to fit the different ages and phases of his hero. Wilson,
206. T DOFIHOFEFEH YD+ — 7 — Kl form & style TH 5, F
fz fragments I & » TFED 2k L TV ¥ a 4 2O AR L
TWa,

5) Wilson, 209.

6) Wilson, 221.

7) Wilson, 19.
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Raising Pragmatic Awareness in the EFL Context

Sachiko Kondo

1. Introduction

In order to be successful in communication, it is essential for
second language learners to know not just grammar and text or-
ganization but also pragmatic aspects of the target language (Bach-
man 1990)". ‘Pragmatic competence’ can be specifically defined as
“knowledge of communicative action and how to carry it out, and
the ability to use language appropriately according to context”
(Kasper 1997). Previous studies in ‘Interlanguage Pragmatics’ (Kas-
per and Rose 1999; Cohen 1996; Ellis 1994; Kasper and Blum-Kulka
1993) have shown that differences and similarities exist in how to
carry out communicative actions between language learners and
native speakers of target languages.

One of the controversial questions is whether ‘pragmatics’ can
be taught in the language classroom, especially in an EFL (English
as a Foreign Language)® context. As pragmatic competence has a
close relationship with sociocultural values and beliefs of the coun-
try or the community where the target language is spoken, ESL
(English as a Second Language) learners certainly have an advan-
tage in acquiring this knowledge. ESL learners have a better chance
of having adequate and abundant input than EFL learners. Kasper
(1997) and Rose and Kasper (2001) extensively discuss results of
previous studies on pragmatic instruction and concludes that prag-

matics can indeed be taught. Tateyama et al. (1997) examined the



effects of instruction in pragmatics and demonstrated that Japanese
pragmatic routines such as sumimasen, which is commonly used for
getting attention, apologizing, and expressing gratitude, are teach-
able to beginning foreign language learners. Kondo (2001) adminis-
tered Oral Discourse Completion Tasks both before (pre-test) and
after (post-test) explicit pragmatic instruction. Comparison of the
results of the tests indicated the instructional effects on the develop-
ment of refusal performance by Japanese EFL learners.

One of the approaches that can be used for teaching pragmatics
is awareness-raising. Rose (1994) introduced active video-viewing
activities and suggested that an approach using pragmatic con-
sciousness-raising had the distinct advantage of providing learners
with a foundation in some of the central aspects of the role of
pragmatics, and it could be used by teachers of both native speakers
and non-native speakers. Bardovi-Harlig (1996) in her endeavor to
bring pragmatics and pedagogy together, stresses the importance of
helping learners increase their pragmatic awareness, over a teacher-
centered classroom where the teachers “tell” and the learners “re-

ceive” the information.

2. The Present Study
2.1 Research Goal

The goal of the present research is to explore what kinds of
pragmatic aspects the learners become aware of through explicit
instruction in pragmatics. The content of classroom discussion that
is intended to raise pragmatic awareness in conducting ‘refusal’ in

English is analyzed.



2.2 Subjects

The subjects of the study were 36 Japanese learners of English
who majored in English at a junior college in Japan. They were
taught in two separate classes, and 18 students were in each class.
They were given pragmatic instruction described below as one part
of their Integrated English Class, which was a required subject

intended to teach the four skills of English.

2.3 Instruction

The students received instruction on speech acts® once a week
for 12 weeks. Each lesson was 90 minutes long. The content of the
twelve lessons were, 1) Compliments & Response to Compliments, 2)
Thanking, 3) Interaction (Compliments & Response to Compliments
and Thanking), 4) Request, 5) Refusal, 6) Interaction (Request and
Refusal), 7) Complaint, 8) Apology, 9) Interaction (Complaint and
Apology), 10) Proposal, 11) Disagreement, and 12) Interaction (Pro-

posal and Disagreement).

2.3.1 Teaching Material
The textbook titled Heart to Heart, which was developed by the

Sophia University Applied Linguistics Research Group (Yoshida et
al. 2000), was used for instruction. The book specifically aims to
teach cross-cultural pragmatics in the English classroom in Japan.
Each lesson is organized progressively in five phases: Feeling, Do-
ing, Thinking, Understanding and Using. These phases are organ-
ized to help students to become aware of pragmatic aspects of
language use by analyzing their own language use and by looking
for aspects of conducting speech acts that are in common or differ-

ent between Japanese and Americans.



2.3.2 Goals of Instruction

(1) Raising awareness that misunderstandings between Japanese
and Americans can be caused by differences in performing
speech acts

(2) Making learners aware of what they know already and encour-
age them to use their universal or transferable pragmatic
knowledge of their first language in the second language con-
texts

(3) Teaching the appropriate linguistic forms that are likely to be

encountered in performing speech acts

2.3.3 Procedure from Speech Act Chapters

Each speech act chapter in the textbook uses the following

instructional procedure:

(1) Feeling (Warm-up) phase
(a) Listening to two different dialogs and answering questions
(2) Doing phase
(a) Discourse Completion Task and role-play on a new situation
(3) Thinking phase
(a) Looking at the classification of different types of a given
speech act
(b) Listening to model dialogs and writing down key expressions
of each type
(c) Analyzing their own speech act performance according to
types
(4) Understanding phase (Cross-Cultural Communication Notes)
(a) Using graphs presented in the textbook and making compari-

sons of speech act performances by Japanese, Americans, and



Japanese learners of English.
(b) Discussion in class (The target of the present analysis)
(5) Using phase
(a) Listening and role-play practice of the model dialogs
(b) Discourse Completion Task and role-play tasks on new situa-

tions

2.3.4 Description of the Activities in the Refusal Chapter

The present study will analyze the discussion of the ‘Under-
standing phase’ in a refusal session. The following is a description of
the activities in the refusal lesson, which was used in the fifth week

of instruction:

(1) Feeling (Warm-up) phase

The listening comprehension task in this phase is designed to
help students to get the feeling of the speech act ‘refusal.’ The
students hear two different dialogs in a sample hypothetical refusal
situation and are asked to answer questions about what is happen-
ing and how the student feels about the two dialogs. One of the
dialogs represents a typical American way of conducting the speech
act concerned, and the other one represents how Japanese learners
of English typically respond. In this activity, students become
aware that refusal can be expressed in different ways, and that

students do have certain preferences in the way it is conducted.

(2) Doing phase
The students are presented with another hypothetical refusal
situation (called situation 1) in which they are asked to respond in a

way similar to a discourse completion task, and to role-play the



situation with their classmates. The aim of this phase is to see what
each student can do with his/her present knowledge prior to any
instruction dealing with cultural differences and linguistic expres-

sions.

(3) Thinking phase

In this phase students are asked to analyze their own speech act
performance. The textbook presents the students with various ways
of refusing. These classifications (also called “speech act strategies”)
are simplified versions of ‘semantic formula’ and ‘adjuncts’ (Beebe et
al. 1990)*, which are often used in the research of refusals in Inter-
language Pragmatics. With these, the learners can examine the
strategies they used in Situation 1 in the ‘Doing phase.” An exercise
is provided here to help students understand which expression falls
into which type before they analyze their performance. The text-
book says, “Most refusals include expressions stating the reason
why you are refusing. The following types of expressions can be
used together with expressions stating the reason for refusing”
(Yoshida et al. 2000. p. 32). Then the following five types of strate-

gies and expressions for each strategy are introduced.

Type A: Positive Opinion That sounds wonderful, but ...
I'd like/love to, but ...
I wish I could, but ...

Type B: Thanking Thank you for the invitation.
Thanks, but ...

Type C: Apology I'm sorry, but ..

Type D: Alternative Maybe some other time.



Perhaps next time.

Type E: Direct Refusal I can’t go.
I can’t make it.

+ Reason I already have other plans.
I have to ..

(4) Understanding phase (Cross-Cultural Communication Notes)

In this phase the students are encouraged to discover the char-
acteristic differences that exist in Japanese and American English
when various speech acts are performed. The data presented here in
the form of a graph (Figure 1) come from the following three groups
of college students who filled out Discourse Completion Tasks for

situation 1.
1) 50 Americans speaking English (A)
2) 50 Japanese learners of English speaking English (JE)

3) 50 Japanese speaking Japanese (J)

[Situation 1]

A friend of yours, Jennifer, asks you to go on a ski trip with
her and her friends next weekend, but you don’t feel like

going because you don’t like some of the people who are

going.

Then comes the discussion part, which is the target of the
present study. Students are asked to look at the graph (Figure 1),
compare these three groups and discuss in Japanese similarities and

differences among the three groups in their way of conducting



speech acts. The important point in this phase is that the task is
designed so that the students can be involved in active thinking
instead of passively reading descriptions on cultural differences.
Analyzing the graph also has the merit of helping the students to
avoid extreme stereotyping, as the graphs show certain tendencies
rather than simple black and white differences.

After discussion in small groups, group leaders are asked to

share what they talked about with the rest of the class.

Figure 1
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* One person may use more than one refusal type,

(From Yoshida et al., 2000, p. 34)

(5) Using phase

The aim of this phase is to provide sufficient spoken activity
based on the knowledge students have acquired up to this point.
The students will practice some model dialogs and create their own

dialogs in English in new situations.
2.4 Data Acquisition

The classroom discussions in the Understanding phase, con-

ducted in Japanese, was audio-taped. First a tape recorder was



placed in one of the discussion groups. Next, all the presentations by
each group leader on the content of their group discussion were
audio-taped. The same procedure was followed in both classes.

The recordings were transcribed for analysis.

2.5 Result and Discussion

Usually students start out their discussion by talking about
what they saw in the graph. They talk about the frequency of
speech act strategies used by Americans speaking English, Japanese
learners of English speaking English, and Japanese speaking Japa-
nese. Almost all the groups mentioned that Americans use the
strategies of ‘Positive Opinion, ‘Thanking,” and ‘Alternative’ more
frequently than Japanese speaking English and Japanese speaking
Japanese. They mention that, on the other hand, Japanese use an
‘Apology’ strategy much more often than Americans do. The follow-
ing excerpt from the discussion of one group, especially lines 1, 2,
and 3, which are at the very beginning of their discussion, illus-
trates the point. (Examples from [1] to [8] were translated from
Japanese by the author of the paper. The letters in bold are the

pragmatic aspects that are the points of analysis.)

[1]

1 S1: Americans use strategies such as [Thanking] and [Positive
Strategy

2 Opinion] often. On the other hand Japanese like to apolo-

3 gize.

4 S2: We apologize. That’s right.



5 S3: And Americans make various comments. Americans use

Length of Utterance Strategy
6 various strategies first to make a listener feel comfortable,
Politeness
7 and then refuse. They make long comments first.
Length of Utterance
8 On the other hand, Japanese apologize first. This makes the
Politeness

9 listener feel disappointed.

10 S4: That’s right.

In this part, the students talk about one pragmatic aspect, that is,
the Length of Utterance. Grice (1975) in his pragmatic theory of
‘Cooperative Principle’ lists four maxims of conversation that each
participant in conversations should adhere to, which are the max-
ims of quality, quantity, relevance, and manner. An inappropriate
length of utterance can be a violation of a maxim of ‘quantity’ or/
and ‘manner’.” Blum-Kulka and Olshtain (1986), in their study of
relationship between length of utterance and pragmatic failure,
suggest that cultures might differ in the way they judge adherence
to those maxims presented by Grice, and therefore they are subject
to cultural variation. In line 5 [S3] says “Americans make various
comments” and again in line 7 “they make long comments first.”
By her use of terms like “comfortable (line 6)” and “disappointed
(line 9),” [S3] is aware that the length of utterance has something to
do with attending to the ‘face”® (Brown and Levinson 1987) of an
interlocutor. They realize that the longer utterance and the use of
various speech act strategies are politeness strategies for Americans
and what Japanese learners say might sound impolite to the Ameri-

cans.



The next excerpt indicates that these students have become
aware that Japanese learners do not know English refusal strate-

gies.
(2]
1 S1: Japanese learners know few refusal expressions. They

Lack of Knowledge
2 know only “I'm sorry.”

3 S4: That’s right. And it sounds somehow cold.
Politeness

4 S2: Japanese learners use [Direct] strategy. They say, “I can’t”

5 directly, because “I'm sorry” is the only expression they
Lack of Knowledge

6 know.

Both [S1] (line 1) and [S2] (lines 5 and 6) agree that one of the
reasons why Japanese learners do not use various refusal strategies
is their Lack of Knowledge about American English refusals. Again,
the possibility of threatening others’ face by being impolite is
brought up here by [S4].

Another pragmatic aspect brought up in their discussions was
Pragmatic Transfer, an influence from learners’ native language and
culture on their interlanguage pragmatic knowledge and perform-
ance (Kasper and Blum-Kulka 1993). The following excerpt illus-

trates the point.

(3]

1 S1: Japanese learners don’t say “thank you.” They just say, “I'm
Strategy




3 S2
4 Sl
5 S4:
6 S3:
7

8 Sl
9 S3:
10 SI:
11

12

13

sorry.”

Even in Japanese we don't say “arigato (thank you).”
Pragmatic Transfer

No, we don’t say that.

We don't say “arigato (thank you).”

I wonder if Americans who speak Japanese say “arigato” in

Pragmatic Transfer
refusal situations.

I wonder if it is so.

This book doesn’t tell us about that.

I think it would be interesting to see the same kind of data
taken from American learners of Japanese. We can request
Ms. Kondo to have research on Americans who speak

Japanese. It's our request to Ms. Kondo.

[S1] brings up on lines 1 and 2 that Japanese learners of English do

not say “thank you.” Following it [S2] points out in line 3 that

Japanese speaking Japanese do not say “arigato (thank you)” either,

suggesting the possibility of pragmatic transfer from the native

language. They expand their discussion further and talk about the

reverse possibility that Americans might transfer their native lan-

guage behavior in refusal in speaking Japanese (lines 6 - 13).

The discussion on “thanking” strategy continues and it pro-

vokes awareness of still other pragmatic aspects. The following

comes directly after their discussion in [3].



(4]

1 S4: We don't say “arigato” much even in Japanese, so we can't
Pragmatic Transfer

2 say it in English.

3 We just say “Gomen, gomen. (I'm sorry, I'm sorry.)”
4 S3: That’s all we say.

5 S2: It sounds blunt.
Politeness

6 S3: But it would sound strange if we say “arigato” in Japanese
Appropriateness

7 refusal.

8 S1: If we hear “arigato”, we feel that the person is accepting, not
Misunderstanding

9 refusing.

10 S3: So these expressions are different among cultures.
Culture

In discussion [3] the students bring up the fact that Japanese do not
say “thank you” either in English or Japanese. Then [S4] in line 1
uses a discourse marker ‘so’ to mark a causal relation between
Japanese behavior when speaking in their native language and
English, and confirms that it is a Pragmatic Transfer from Japanese.
[S3] (line 6) adds that saying “arigato” in Japanese refusal is not
Appropriate and [S1] (lines 8 and 9) follows that such inappropriate
use can cause Misunderstandings. [S3] (line 10) concludes this dis-
cussion by saying that these pragmatic features are Culture-specific.

It was repeatedly mentioned by the students in class that
Japanese use an ‘apology’ strategy often both in Japanese and

English. The following excerpt shows an analysis of why Japanese



prefer this strategy.

(5]

1 S3: Japanese learners like to use [Apology] strategy most.
Strategy

2 They are obedient.

3 Sl1: Are they obedient?

[S3] (lines 1 and 2) says sunaodane (“They are obedient.”) to explain
why Japanese learners prefer apology. She probably feels that in
Japanese culture it is valued to be obedient, and that is the reason
why the Japanese say “I'm sorry” often. The previous studies on
apologies (Kumatoridani 1993; Kumagai 1993; Kondo 1997) support
this view suggesting that the Japanese preference for the expres-
sion “I'm sorry” is to keep harmony with an interlocutor by hum-
bling themselves. Japanese prefer to take this humble approach
rather than to take a rational explanatory approach to restore
relationship with an interlocutor. [S1] questions this analysis by
saying “Are they obedient?”, but unfortunately the discussion on
this point ends here and the students do not expand it further.
After group discussions, the leader of each group was asked to
present the summary of the discussion in their group. One of the
points brought up in this section was semantic Content of speech

act strategies. The following is an example.

(6]

In Japanese we often say, Gomen ne, kyowa yoji ga arunnda



keredo.... (“Sorry, I have something to do today, so..”) We
often do not complete a sentence and avoid expressions of

[Direct Refusal]. We tend not to give concrete reasons for
Content

refusal.

First of all, this group expressed their awareness that Japanese
refusal is different in that they use a strategy of not completing a
sentence, thus avoiding direct refusal expressions. Besides, they
point out that the reasons Japanese give are not concrete. This
analysis is consistent with the findings of previous studies on
refusals of Japanese learners. Both Beebe et al. (1990) and Kondo
(2000) point out that Japanese give formulaic non-specific reasons
in refusals and that is transferred when they are speaking English.

The following comments by another student provide a different

perspective.
[7]
Sometimes Japanese use vague expressions in considera-

Politeness
tion of the hearer’s feelings. Japanese learners of English

(JE) cannot give concrete explanations of the reasons for
Content

their refusals, because their English ability is limited.
Limitation of Linguistic Ability

The group leader mentions that the Japanese use vague expressions
as a politeness strategy, which suggests that probably a transfer

from Japanese language is at play. In addition to this analysis, she



provides another reason for their non-specific explanations or ex-
cuses in refusal, saying that they might be caused by the Limitation
of their Linguistic Ability. The limitation of ability in formal aspects
of language, such as vocabulary and grammar, obviously prevent
learners from performing various speech act strategies.

Another group leader talks about the lllocutionary Force of
certain expressions. An lllocutionary Force is a ‘conventional com-

municative force’ achieved in saying something (Austin 1962)".

(8]
I think both Americans and Japanese want to express their
thanks to the invitations, but they have different ways of

lllocutionary Force
expressing it. Americans say “thank you” or “I'd love to.”

On the other hand, Japanese say “I'm sorry”. Basically their

feelings are the same.

The group leader explains that the lllocutionary Force that Japanese
learners are trying to convey by “I'm sorry” is probably the same as
what Americans are trying to do so by “thank you” and “I'd love to.”
The point is that the underlying speakers’ intent is the same,
whereas they have different conventional realizations. This is an
interesting analysis because there have been relatively rich studies
focusing on multi-functionality of the Japanese expression sumi-
masen (Coulmas 1981; Kimura 1994; Tateyama 2001). Sumimasen is
ususally translated as “I'm sorry” in English. However, the expres-

sion has functions of both apologizing and thanking. Such compli-



cations between certain expressions and illocutionary force they
have make communication difficult when we speak in a second

language.

3. Conclusion

The present study has attempted to analyze what kinds of
pragmatic awareness can be raised in the EFL context using an
instructional method that was specifically developed for raising
pragmatic awareness.

In order to raise pragmatic awareness, the learners were pre-
sented with a hypothetical refusal situation and speech act strate-
gies that can be used in the situation. Then they were asked to
analyze their own speech act performance and data taken from
different cultural groups and learners (Americans speaking English,
Japanese speaking English, and Japanese speaking Japanese). The
content of the class discussions that followed revealed that the
present instructional procedure raised students’ pragmatic aware-

ness on the following points:

1. Pragmatic awareness was raised concerning the use of
different refusal strategies among Japanese speaking Japa-
nese, Japanese learners of English speaking English, and

Americans speaking English.
2. Awareness was raised that both Japanese and Americans
attend to the ‘face’ of an interlocutor and use ‘politeness’

strategies in refusals.

3. The lack of pragmatic knowledge about American English



refusals by Japanese learners of English can be reflected in

their choice of strategies when they speak in English.

. There can be pragmatic transfer from native languages in
the choice of strategies (semantic formula) and in the se-

mantic content of speech act strategies.

. There can be strategies that are inappropriate and might

cause misunderstandings in refusal situations.

. The limitation of the linguistic ability of Japanese learners
may have contributed to the difference in strategy choices

and to the non-specific content of refusal reasons.

. Pragmatic awareness was raised concerning the use of
different expressions for the same feelings and the diffi-
culty of understanding illocutionary force of utterances in

second languages.

The findings of the present study show that learners can be-

come linguists and discoverers themselves. They were actively

involved in analyzing, thinking, and reflecting on their own speech

performance. As a result, they became aware of varieties of prag-

matic aspects.

Teaching pragmatics is a complex undertaking indeed. Appro-

priate use of language is intricately connected with cultural values,

situations, interlocutors, and other variables. Just teaching formu-

laic phrases or forcing learners into “the target norm” is not likely to

enhance pragmatic ability. On the other hand, it seems that an



awareness-raising approach can sensitize learners to cultural differ-
ences and different variables involved in language use. Hopefully,
learners will be able to apply the pragmatic awareness acquired in

class in whatever setting they may encounter in the future.
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Notes

I Bachman’s model (1990) of ‘language competence’ is subdivided
into ‘organizational competence’ and ‘pragmatic competence’. Or-
ganizational competence comprises ‘grammatical competence’ and
‘textual competence.” Pragmatic competence subdivides into ‘illocu-
tionary competence’ and ‘sociolinguistic competence. The phrase
‘pragmatic aspects’ in the present paper refers to concepts related to

‘pragmatic competence.’

2 EFL (English as a foreign language) learners are those who learn
English mainly in school and have little contact with English out-
side of the classroom. Japanese students learning English in Japan
are examples of EFL learners. On the other hand, ESL (English as a
second language) learners are those who study English where Eng-

lish is used in daily lives.



3 The basic notion of ‘speech act’ has been introduced by two
philosophers, Austin (1962) and Searle (1969), based on the belief

that language is used to perform actions. In the field of ‘Interlan-
guage Pragmatics,’ various speech acts, such as apology, requests,

refusals, and compliments, have been studied.

4 Beebe et al. (1990) break down refusal responses into semantic
formulas (those expressions which can be used to perform a refusal)

and adjuncts (expressions which accompany a refusal).

5 Grice (1975) lists “Be brief (avoid prolixity)” as one of the submax-

ims of manner.

6 Brown and Levinson (1987) define ‘face’ as the public self-image
that every member wants to claim for himself. Certain kinds of acts
intrinsically threaten face, and they are called face-threatening acts
(FTAs). Refusal is a FTA which threatens especially the hearer’s

face, and politeness strategies need to be used to minimize FTAs.

7 Austin (1962) subcategorizes speech acts into the following three
component acts:
i. locutionary act ------------ the production of sounds and words
with meanings
ii. illocutionary act ---------- the issuing of an utterance with con-
ventional communicative force
achieved “in saying something”
iii. perlocutionary act ----- the actual effect achieved “by saying
something”

The intention of the speaker behind the utterance is called ‘illocu-



tionary force.” For example, when X says to Y “are you hungry?”, X

may intend the question as a request for Y to make X a sandwich.
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Pronunciation and Music

Susan Bergman Miyake

1. Introduction

In this paper I would like to take the opportunity to discuss the
uses of music in teaching pronunciation, in particular the whys and
the hows of using music to introduce connected speech patterns
(especially reduced speech, contractions and elisions) and to intro-
duce students to "Global Englishes” (e.g. different varieties of Eng-
lish). I will discuss first what is reduced speech, why it should be

taught, and then finally what music has to offer in this regard.

2. The Importance of Introducing Reduced Speech

One major challenge in pronunciation for speakers of Japanese
and other “syllable-timed” languages (where the length of an utter-
ance depends on the number of syllables which all take similar
stress) is that English is a “stressed-timed” language-that is, English
has a rhythmic beat which moves from stress to stress, regardless of
how many syllables are in between.

The following example is a good way to demonstrate what this
means to students. Give the following sentences, one at a time, and
clap out the stressed beats. The number of beats will remain the
same regardless of how many syllables are added to the sentence.
(adapted from Celce-Murcia, 1996, p. 152)



CATS CHASE MICE
The CATS CHASE MICE
The CATS CHASE the MICE
The CATS could CHASE the MICE
The CATS could have CHASed the MICE

The CATS could have been CHASing the MICE
The CATS couldn’'t have been CHASing the MICE

Students will see how the content words (in this case, “cats”,
“chase”, “mice”) take the stress and the function words here (the,

could, not, have, been), get progressively reduced or “swallowed up”

(e.g. couldina been for “couldn’t have been”).

The kinds of pronunciation changes that occur in connected
speech (reductions, contractions, and assimilations) due to the stress
timed nature of English present ongoing challenges for non-native
speakers. Assimilation (for example, have + to = hafia; going + to =
gonna) is often misunderstood as “lazy”, “casual” or “sloppy”. How-
ever, it is actually an important feature of English. This is demon-
strated in Nina Weinstein’s research. Using recordings of un-
scripted, educated native speakers, she identifies three levels of

reduced speech (Weinstein, 2001, p. 119):

Level 1: What do you, what do (we / they), what are you

Level 2: whadda you; wha do (we /they); what're ya

Level 3: whaddaya; whadda; whaddaya



Level one speech occurred a mere eight times, level two reduc-
tions 47 times, and level three reductions occurred 258 times! This
strongly indicates that reduced speech forms are the rule rather

than the exception among educated native speakers.

3. Student Interest

It can be clearly seen, therefore, that it is important to introduce
reduced speech patterns to students because they are an important
feature of English. Another compelling reason is that students
themselves are very interested. Recent investigations of language
learners’ demands in the field of Teaching English as a Foreign
Language have shown that pronunciation is one of the highest-
ranking aspects of student interest in many different countries
(Willing, 1988). Surveys of Japanese students have also shown a
high interest in learning pronunciation. “According to a survey of
the attitudes of Japanese university students, they... are more inter-
ested in pronunciation training than in learning foreign culture or
foreign literature” (Makarova & Ryan, 2000). Informal surveys that
I have conducted at five junior colleges and universities in the
Kanto area also reveal a very high interest in learning pronuncia-
tion.

Moreover, not only is there a high demand for learning pronun-
ciation in general, students are also interested in reduced speech
forms in particular. In surveys conducted at the beginning of the
year, students frequently mention a desire to understand the speech
of native speakers, and to sound like native speakers themselves. In

light of Weinstein’s research on frequency of reduced speech of



native speakers, combined with the fact that most students are not
taught about them, I believe reduced speech to be an important
factor in addressing these desires. Students also consistently men-
tion wanting to learn “slang”, which I strongly suspect may also tie
into the reduced speech question, since students also mention on
end-of-the-term course evaluations that they liked learning reduced

speech and want to learn more.

4. Teaching Reduced Speech

One way to introduce reduced speech is through listening exer-
cises where students listen to conversations containing reduced
forms. Although they practice listening to reduced speech, they
write in standard spelling in order to stress the fact that standard
written form is different from oral English. In the example below,
the student would hear a conversation between two people in a
restaurant. A: “Whaddaya gonna have?” B: “Let’s see. I wanna try a
chicken sandwich. “ A: "I wanna have a cheeseburger and some fries.

Whadda you wanna drink?” While listening, they would fill in as

below:
A: have?
(Writes: What are you going to)
B: Let’s see. 1 try a chicken sandwich.
(Writes: Want to)
A 1 have a cheeseburger and some fries.

drink?

(writes: want to, what do you want to)




(Adapted from Weinstein, 2001, p. 22)

5. Using Music in Pronunciation Teaching

In addition, I have found using music in pronunciation can also
be a great way to look at reductions. There are several reasons to
use music in pronunciation class. Pronunciation has been called the
Cinderella of ELT (being locked away and out of sight). One of the
criticisms of pronunciation teaching is that it is thought to be
boring. Perhaps this is due to the dominant image of audio-lingual
methods drilling minimal pairs. Another complaint by some teach-
ers has been that pronunciation is “imperialistic”, or imposes a
monolithic and unreachable North American (sometimes British)
“standard” on the rest of the world. Music, on the other hand, can
address both of these concerns. Music can offer a wide range of
different kinds of English. “Standard” as well as regional American
and British popular music is, of course, readily available as are
reggae, gospel or many other varieties of English from around the
world. Yet another compelling rational for using music in class is
the fact that it is deeply enjoyable (by college students in particular)
is relaxing, and holds students’ interest and attention. Since stu-
dents often express anxiety about their pronunciation and can,
consequently, contribute to a fear of speaking, music can be an
effective tool for lowering their affective filter (e.g. reduce stress and
anxiety) and facilitating learning. In short, music offers a fun,
non-drill based way to introduce varieties of authentic English.

Music also offers a great way to look at reductions and elisions
in connected speech. One way to use music in class is to create cloze

exercises with the target language (function words, reduced speech,



contractions, assimilations) blanked out. Students often seem to
find these exercises both enjoyable and challenging. Students can
be asked to write in standard spelling in order to emphasize the
difference between the correct written form and spoken English.
Usable material is rife in many songs, as can be seen in the examples

are excerpted below:

This Little Light of Mine (American Gospel)
This little light of mine,
I'm  (gomna/going to) let it shine. (x3)
Ev'ry day, ev'ry day, ev'ry day, ev'ry day
(gonna / going to) let my little light shine

Blowing in the Wind (Bob Dylan)

Yes  ('n /and) How many roads must a man walk down,
before they call him a man?

Yes  How many seas must a white dove sail,

before it sleeps in the sand?

Yes  How many times must a cannonball fly,

before they are forever banned?

The answer, my friend is blowing in the wind,

the answer is blowing in the wind.

Aimee (Pure Prairie league)
(chorus)

Aimee (whatchyu/ what do you)

(wanna/want to) do?

I think I could stay with you, for a while, maybe longer if I do.



6.

Tears in Heaven (Eric Clapton) (chorus)

(wouldjyu/ would you) know my name,

if I saw you in heaven?

(wouldjyu/would you) feel the same,

if I saw you in heaven?
I must be strong, and carry on, cause I know I don’t belong,

here in heaven.

Comes a Time (Neil Young)
It’s (gonna/going to) take (a
lotta/a lot of) love

To change the way things are.
It’s (gonna/going to) take (a

lotta/a lot of) love

Or we won't get too far.

Conclusion

Music is a great method of introducing reduced speech forms of

connected English. It has the potential to address students’ ongoing

concerns about wanting to understand native speakers and wanting

to sound more like native speakers. It also offers a way to lower

their anxiety about pronunciation in particular, and speaking in

general, by providing a non-threatening, enjoyable context. Music

can also address the concerns of some teachers about pronunciation

being too boring or imperialistic by providing lively and authentic

context in which the possibilities for variety are unlimited.
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I
The small number of articles in this issue of the Faculty Bulletin is really a positive
sign of the dedication of our teachers. During this academic year all of the faculty
have been seriously engaged in curriculum and structural reforms to meet the
challenges of the changing social and educational environment of the nation. The
faculty who have presented their research here have done so while also meeting
increasing demands for preparation for new courses, participating in numerous
working groups and other important and time consuming assignments. We are
grateful for their dedication and willingness to add to their burdens in sharing their
research and thoughts. (Michael N. Joy)
(English Materials Editor)
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