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The Rights of Minorities in Japan:
The Japanese Government’s Four Periodic Reports to
the United Nations Human Rights Committee for
the Covenant of Civil and Political Rights

Rosa Maria Cortés Gomez

Introduction

The present report is based on the study I conducted from 1993
to 2005 on the rights of minorities in Japan. After twelve years
of research, I was able to complete my doctoral thesis on “LAS
MINORIAS EN JAPON — UNA APROXIMACION HISTORICA Y
CULTURAL” (Minority Groups in Japan: A Historical and Cultural
Approach). Among other sources consulted, United Nations docu-
ments played an important role in contributing to the objectivity
of the investigation. The four periodic reports submitted by the
Japanese government to the United Nations Human Rights Com-
mittee (hereafter UNHRC) of the Office of the United Nations High
Commissioner concerning the Covenant of Civil and Political Rights
were consulted and thoroughly studied. However, the present paper
will focus on the first three reports, which offer a detailed picture
of the current situation regarding human rights in general and the
rights of minority groups in particular as the Japanese government
views them. In addition to the periodic reports, the counter reports
of non-governmental organizations and other groups that were also
submitted to the UNHRC to “correct” the Japanese government view
will be also examined to help understand the actual situation of the
human rights of minorities in Japan. The Fourth Periodic Report will

to be examined in the next issue of the Sophia Junior College Faculty



Bulletin as Part II of this paper. Part II will be based on the three
previous UNHRC reports and will give an overall view so that the
reader will be able to understand the failures and successes of the
struggle for a better society in Japan — a Japan where the minori-
ties themselves continue to strive to be recognized as full members

on equal footing with the rest of the population.

The Declaration of Human Rights and the Treatment of
Minorities

For a better understanding of the aim of this paper, it is
convenient to mention here that in this study the concept of the
rights of minorities is based on the Declaration of Human Rights and
other covenants and documents related to the safeguarding of those
rights issued by the United Nations Organization (hereafter UNO).
All UNO member states are not only committed to implementing
the criteria in the declaration and covenants but also must submit
periodic reports to the UNO Human Rights Committee on how the
covenants are observed in their countries. This study deals only with
the reports concerning the Covenant on Civil and Political Rights
(hereafter CCPR).

The proposals and observations given by the committee evaluat-
ing the periodic reports are the key to understanding this study.
They not only offer objectivity and clarification about the issues
presented by the government but also point out problems that are
found in the report. The committee finally gives advice and proposes
solutions for the unresolved issues, fixing the goals to be reached in
the following years before the next periodic report is submitted. The

realization of the goals that the committee has set must be given



priority in order to fulfill the requirements of the covenant that the

state party, in this case Japan, has signed.

Reports on Promotion and Protection of Human Rights

Japan, having signed and ratified the UNO International
Covenant on Civil and Political Rights, has already submitted four
periodic reports about the progress achieved regarding the civil
and political rights of the citizens in its territory since it signed the

Covenant. The four submitted reports are the following:

1. Initial State Party Report, October 24, 1980."

2. The Second Periodic Report, December 12, 1987.%
3. The Third Periodic Report, December 16, 1991.%
4. The Fourth Periodic Report, June 6, 1997.*

These documents reflect the situation of minorities in Japan that
have been segregated or discriminated against to a minor or major
extent.

The UNO, considered by all countries to be a “moral authority,”
constitutes today what is called the “world conscience” with its
repertory of declarations, guidelines, principles, and legislation that
promote human rights for all, thus influencing directly or indirectly
the laws and constitutions of most countries in the world. Within
that framework, two principal issues have been selected for this
study, namely, the prohibition of discrimination and the rights of
minority groups. These two principles are examined in light of the
following documents, on which the present study is based and from

which it derived its inspiration:



Charter of the United Nations (1945)

Universal Declaration of Human Rights (1948)

International Covenant on Economic, Social and Cultural
Rights (1976)

International Covenant on Civil and Political Rights and
Its Facultative Protocol (1976)

Minority Rights (1992)

In light of these documents, the status of the rights of minorities
in Japan will be analyzed to see how Japan has been influenced
by the moral authority of the UNO to change its policies and make
progress in recognizing that segregation and discrimination should

be eradicated from its society.

Minority Rights and Discrimination

Overview of Minority Rights and Discrimination

The acknowledgment that each person must be respected and
recognized as an individual endowed with inalienable rights repre-
sents the essence and core of UNO doctrines. Likewise, to affirm that
each human being must be considered an individual person to whom
equality of treatment is due by law, as well as by different political,
administrative, and legislative organizations whatever his or her
condition regarding sex, race, nationality, and social condition might
be, is the basic element that underlines all the activities of the UNO,
and therefore constitutes also the basis for the acknowledgment of
the rights of minority groups. To say, however, that the human pe-
son is the subject of all the fundamental rights may not be so clearly
understood nor agreed to by some countries where the individual

does not count unless integrated into a group. In such situations, the



person only counts in relation to the group from which the individual
is granted all the rights that the community enjoys. Outside the
group, the individual is alienated and loses all the rights “granted”
to the person belonging to it: the person is for the group, not vice
versa. This concept is the root of many frictions and conflicts in the
international sphere where the rights of individuals and persons
belonging to minority groups within a community are at risk and
need to be safeguarded.

Bearing in mind that there are differences in the treatment of
the individual regarding human rights, it will be convenient for us to
review here some of the UNO statements declaring that the center

and basis of human rights is the individual person:

We...determined to reaffirm faith in fundamental human
rights, in the dignity and worth of the human person, in
the equal rights of men and women and of nations large
and small, and to practice tolerance and live together in
peace with one another as good neighbors...” [Charter of

the United Nations]

Recognition of the inherent dignity and of the equal and
inalienable rights of all members of the human family is
the foundation of freedom, justice and peace in the world.®

[Universal Declaration of Human Rights. Preamble]

The States Parties to the present Covenant undertake
to guarantee that the rights enunciated in the present
Covenant will be exercised without discrimination of any

kind as to race, color, sex, language, religion, political or



other opinion, national or social origin, property, birth or
other status... because all human beings are born free and
equal in dignity and rights. They are endowed with reason
and conscience and should act towards one another in a
spirit of brotherhood.

The States Parties, including those having responsibil-
ity for the administration of Non-Self-Governing and
Trust Territories, shall promote the realization of the
right of self-determination, and shall respect that right,
in conformity with the provisions of the Charter of the

United Nations.”

The Organization is based on the principle of the sover-

eign equality of all its Members.®

The Human Person as the Foundation of Equality in Defending
Human Rights

According to the UNO, the individual person is not only the
axis around which human rights rotate but also constitutes the
foundation on which the equality of the defense of those rights rests.
In the case of Japan, although the concept of equality is deep rooted
in its tradition and culture, equality is not considered inherent to the
person; rather, it is bestowed by the group to the individual accord-
ing to the level or rank in which the person is situated in a vertically
stratified society. At the same level of stratification, all individuals
share the same kind of equality, but it does not mean that any person

can reclaim the essential equality that the UNO speaks of:

To ensure equal treatment in social, economic, and com-



mercial matters for all Members of the United Nations

and their nationals ...

Everyone has the right to freedom of thought, conscience
and religion; this right includes freedom to change his
religion or belief, and freedom, either alone or in com-
munity with others and in public or private, to manifest
his religion or belief in teaching, practice, worship and

10
observance.

Everyone, without any discrimination, has the right to

equal pay for equal work."

Education shall be directed to the full development of the
human personality and to the strengthening of respect
for human rights and fundamental freedoms. It shall
promote understanding, tolerance and friendship among
all nations, racial or religious groups, and shall further
the activities of the United Nations for the maintenance of

2
peace.'

The State as Guarantor of the Rights of the Individuals Living in Its
Territory

As expressed in the International Covenant on Economic, Social
and Cultural Rights, the States Parties to the Covenant undertake
to guarantee that the rights enunciated in the present Covenant will
be exercised without discrimination of any kind as to race, color, sex,
language, religion, political or other opinion, national or social origin,

property, birth, or other status.'® Developing countries, however,



with due regard to human rights and their national economy, may
determine to what extent they will guarantee the economic rights

. . . 14
recognized in the present Covenant to non-nationals.

The Law as Protector of the Individual’'s Right Against all Kinds of
Discrimination

It is in the field of law where Japan is working to adapt its
legislation to the spirit and words of the UNO documents signed by
Japan concerning human rights. Due to the effort of many jurists
and lawyers in Japan, as well as the work of many NGOs, there has
been great progress in the task of eradicating all kinds of violations
of human rights in the country. The following texts, however, testify
to what extent there is a need to change habits and tendencies
among the Japanese people that go counter to the principles adopted
by the UNO:

Any advocacy of national, racial or religious hatred that
constitutes incitement to discrimination, hostility or

violence shall be prohibited by law.'

Every child shall have, without any discrimination as
to race, color, sex, language, religion, national or social
origin, property or birth, the right to such measures of
protection as are required by his status as a minor, on the
part of his family, society and the State. Every child shall
be registered immediately after birth and shall have a

name. Every child has the right to acquire a nationality."

All persons are equal before the law and are entitled with-



out any discrimination to the equal protection of the law.
In this respect, the law shall prohibit any discrimination
and guarantee to all persons equal and effective protec-
tion against discrimination on any ground such as race,
color, sex, language, religion, political or other opinion,

national or social origin, property, birth or other status."”

“Person” as the Focus of Human Rights

It was only a few years ago that the Japanese government
recognized what has been obvious to many in Japan and abroad: the
existence of minority groups within Japanese society. Some of these
groups are not newcomers. Their roots can be traced back more than
300 years, and the Ainu (Utari), for example, are considered the
native inhabitants of Japan. The ignorance or negation of this reality
shows an attitude worthy to be analyzed in detail. This analysis
will lead to a better understanding of the connection it has with
the atmosphere that makes possible the existence of what has been
called “the apartheid of the minorities” in Japan. This atmosphere is
the reason for the need to promote reflection on what is required of

the UNO States Parties regarding the rights of minorities:

In those States in which ethnic, religious or linguistic
minorities exist, persons belonging to such minorities
shall not be denied the right, in community with the other
members of their group, to enjoy their own culture, to
profess and practice their own religion, or to use their own

language.”®

States shall protect the existence and the national or



ethnic, cultural, religious and linguistic identity of minori-
ties within their respective territories and shall encourage
conditions for the promotion of that identity. States shall
adopt appropriate legislative and other measures to
achieve those ends.

Persons belonging to national or ethnic, religious and
linguistic minorities (hereinafter referred to as persons
belonging to minorities) have the right to enjoy their own
culture, to profess and practice their own religion, and to
use their own language, in private and in public, freely
and without interference or any form of discrimination.

Persons belonging to minorities have the right to par-
ticipate effectively in cultural, religious, social, economic,
and public life.

Persons belonging to minorities have the right to
participate effectively in decisions on the national and,
where appropriate, regional level concerning the minority
to which they belong or the regions in which they live,
in a manner not incompatible with national legislation.
Persons belonging to minorities have the right to establish
and maintain their own associations.

Persons belonging to minorities have the right to
establish and maintain, without any discrimination, free
and peaceful contacts with other members of their group
and with persons belonging to other minorities, as well as
contacts across frontiers with citizens of other States to
whom they are related by national or ethnic, religious or

. o g . 19
linguistic ties.



It will be impossible to list here all the UNO pronouncements
about the person as an individual possessing inalienable human
rights, as an individual having the right not to be discriminated
against, as an individual to be respected, and as an individual
who can enjoy human rights as a member of any minority group.
The selection of the texts mentioned above will be sufficient as a
universally accepted reference that can help clarify the concepts and

issues with which this study is concerned.

The Civil and Political Rights Periodic Reports

After examining the periodic reports regarding the safeguarding
of civil and political rights submitted by all States Parties to the
Human Rights Committee, the committee comments and points out
in the Concluding Observations the most important issues that must
be addressed in the future and gives recommendations to the govern-
ment on how these problems might be solved before the next report
is submitted.

The committee made these remarks after the Initial Report
of November 14, 1980, thanking the government of Japan for
submitting its report on time and in conformity with its reporting
obligations. They noted, however, that the report was too brief, was
limited to questions relating to the legal framework, and was lacking
in information about actual practices in the country. In particular, it
asked whether any of the long traditions of the country had affected
the implementation of the rights provided for by the Covenant. They
asked whether the Covenant had been translated into Japanese;
whether the text was easily obtainable; whether police and prison
personnel and civil servants were apprised of the Covenant during

their training and of the obligations it imposed on the state; and



what measures were being taken to publicize the contents of the
Covenant and make the general public aware of the rights conferred
by it, especially as far as minorities and women were concerned.

Commenting on a phrase that appears several times in the Japa-
nese Constitution stating that the exercise of human rights in Japan
can be restricted on the grounds of “public welfare,” members of the
committee pointed out that this phrase was not in accordance with
the Covenant because “public welfare” was not one of the grounds to
justify discrimination. They requested explanations on the concept of
“public welfare” as well as a few examples of its application where it
affected the freedom of the individual.

Commenting also on Article 2 of the Covenant, the members
noted that whereas this article stressed the obligation of states
parties to ensure to all individuals the rights recognized in the
Covenant without distinction of any kind certain articles of the
Japanese Constitution referred alternately to the “people,” “persons,”
or “nationals,” and it was asked whether the difference in terminol-
ogy was one of substance or incorrect translation. In this connection,
reference was made to a disadvantaged social group in Japan
called the Burakumin, which was known to have suffered from
discrimination based on certain traditions, and it was asked whether
persons belonging to that group were still discriminated against in
regard to marriage and the education of children, to what extent the
government was responsible for that discrimination, and what the
government was doing to remedy it.*

Considering all the issues one by one, the committee pointed out
practices that were not in accordance with the Covenant, designating
them as problems to be remedied before submission of the next pe-

riodic report. In the last paragraph of the Concluding Observations,



the Japanese representative, addressing the committee’s concerns,

explains thus:

Replying to questions raised under article 27 of the
Covenant the representative stated that “minority”
meant a group of nationals who ethnically, religiously or
culturally differed from most other nationals and could be
clearly differentiated from them from a historical, social
and cultural point of view; that the Ainus, who were more
properly called “Utari people,” were Japanese nationals
and treated equally with other Japanese; that the
Koreans who had been living in Japan for a long period
of time were not considered minorities but aliens and, as
such, did not have the right to vote or stand for election to
public office. The representative gave a detailed account
of the treatment of Koreans residing in Japan and the
various rights and privileges enjoyed or not yet enjoyed
by them, and stated that he was not in possession of data
on the number of Koreans living in Japan in communities
with their own particular characteristics but that an

answer would be submitted in writing at a later date.”

These assertions at the end of the Initial Report to the Human
Rights Committee by the Japanese state representative do not
correspond to reality, especially in reference to not having data about
the number of Koreans. Since the enactment of the Alien Registra-
tion Law (ARL No.125) in 1952, all foreigners, mostly Koreans and
Taiwanese, were deprived of Japanese nationality, were required

to register with the government, and suffered from authoritarian



control, both individually and collectively. Moreover and even more
surprising are the repeated assertions in subsequent periodic reports
that the government lacks data about foreigners living in Japan and
other concerns dealt with in the Initial Report.

Thus, in the Second Periodic Report submitted on March 24,
1988 the committee again stated the following concerns in the
Concluding Observations. (1) Regarding foreigners, members of the
committee asked whether there were, in Japan, any special factors
and difficulties concerning the effective of enjoyment by minorities
of their rights under the Covenant and, in particular, what the situ-
ation was in regard to Koreans, Chinese, the Utari people and the
Dowa people. (2) In his reply, the representative of Japan provided
figures concerning the composition of the groups of persons referred
to in the question and stated that in Japan no one was denied the
right to enjoy his own culture, to practice his own religion, or to
use his own language. (3) The members of the committee expressed
satisfaction with the thorough, constructive and fruitful dialogue,
which had taken place between the representatives of Japan and the
committee. They noted with appreciation that the report had already
been publicly discussed in Japan and that many non-governmental
organizations and groups had been involved. In their opinion, that
demonstrated the keen interest in human rights matters that existed
in Japan. They noted that many elements of traditional law existed
in Japanese society; they had the impression that in the current
state of affairs, Japanese legislation was an amalgam of various
legal concepts and was expected to evolve further. Hence, it was
sometimes difficult to determine with certainty whether some provi-
sions of the legislation were compatible with the Covenant. They

noted that some improvements in the Japanese legal system from



the point of view of human rights could already be seen, in particular
with regard to the ban on war propaganda, the human rights of
mental patients, the management of penitentiary establishments
and the use of police cells for holding persons awaiting trial in cus-
tody. They also referred to the comments made in the course of the
consideration of the report concerning the difficulties in obtaining
naturalization in Japan, allegations of maltreatment of prisoners,
the application of the death penalty, and certain forms of discrimina-
tion against certain ethnic groups and certain communities of the
Japanese population as well as against women and aliens. The
members expressed the view that the measures needed to deal with
the questions raised related to both legislation and practice, and they
expressed the hope that the Japanese Government would consider
the committee’s comments. (4) In the conclusion of consideration of
the Second Periodic Report, the chairman also thanked the Japanese
delegation for its contribution to a fruitful dialogue with the Commit-
tee and expressed the hope that all questions left in abeyance at the
current session would be dealt with in Japan’s next periodic report.”

Thus, Japan being told that “..all questions left in abeyance
at the current session would be dealt with in Japan’s next periodic
report,” the Japanese government was urged to make progress in
improving the status of minorities who had been marginalized and
discriminated against. Years later, in 1992, the Third Periodic Report

was submitted.

The Third Periodic Report on Civil and Political Rights (1992)
When Japan submitted the Third Periodic Report to the Human

Rights Committee, several non-governmental organizations working

for the rights of minorities in Japan also submitted the results of



a survey to the committee. This document was meant to help the
committee in its discussion with the Japanese delegation on the vari-
ous issues presented in the report. The survey played an important
role by clarifying the status of minority rights in Japan from a
perspective different from the one depicted by the government. The
committee took into consideration this difference in its Concluding
Observations in its recommendation to the Japanese government to
listen more earnestly to minority demands for their full rights.* The

principal issues are pointed out below.

Unequal Treatment of Foreigners in Comparison to Nationals

Article 25 of the Japanese Constitution states, “All people shall
have the right to maintain the minimum standards of wholesome
and cultured living and, that in all spheres of life, the State shall use
its endeavors for the promotion and extension of social welfare and
security, and of public health.” In practice, this does not apply to
the majority of foreigners. The Supreme Court has judged that “the
treatment of aliens residing in Japan in the social security policies
may be determined with political consideration by the state, unless
it exist in any treaty concerned therewith.” It holds that “the state is
allowed to prioritize its own nationals over aliens residing in Japan
in providing welfare support under financial constraint.”*

The Office of Foreign Affairs has also declared the following:

...among [the Constitution’s] various freedoms and rights,
some are guaranteed to aliens and some are not. Those
that are not, include the right to suffrage (Article 15), the
right to social welfare and public health [benefits] (Article
25), the right to receive education (Article 26), and the



right to work (Article 27). By their nature, these rights
inherently belong to Japanese nationals and, as such, do
not extend to aliens. It is considered, however, that the
remaining freedoms and rights in the Constitution are
guaranteed to aliens as well (e.g. from Articles 28, 29, and
31 to Articles 40, etc.). Basically, even if the fundamental
freedoms and rights of aliens are guaranteed, it is consid-
ered permissible to treat aliens differently from Japanese
nationals should there be some reasonable purpose in

. 26
doing so.

It must be added here that regarding education (Article 26 of
the Constitution), the Japanese government has never admitted
positively the right to ethnic education to non-nationals in Japanese
territory since the 1965 ministerial directive.”” However, in spite
of this policy enacted and applied, the Japanese government does
not report this administrative practice and legal decisions; on the
contrary, it maintains that “fundamentally there is no difference
between the human rights guaranteed by the Constitution and those
guaranteed by this Covenant though there might be purely semantic

differences.”®

Different Treatment of Foreigners According to the Residence Status
Granted

Classifying foreigners according to different categories of
residence would not necessarily constitute discrimination in relation
to their fundamental rights and freedoms. In Japan, however, there
is an inconsistency difficult to understand when looking at the illogi-

cal consequences of the regulations that divide foreigners into four



categories with arbitrariness in their treatment:

1. Permanent Residents with the category special/general,
granted in 1991 to 638,034 people (94.5 percent Koreans and
9 percent Chinese)

2. Residents for more of one year, including 365,583 people
belonging to different nationalities and also including Ko-
reans and Chinese (Taiwan) not included in the first group.
According to the 1992 registration law, only this group is
obliged to register their fingerprints.

3. Residents for less than a year, including 217, 274 people
of different nationalities to whom neither national health
insurance nor medical treatment in case of emergency is
granted

4. Residents with irregular status, an estimated 292,791
people in 1992 including mostly people from Thailand,
Korea, Malaysia, the Philippines, and Iran. These people are

not granted marriage and child protection rights.

The Japanese government has not yet clarified which fundamental
rights are to be applied equally to all foreigners and which are not.
Regarding the reason of not applying to foreigners all the rights
stipulated in the Covenant, the Japanese government gives two
reasons. First, the principle that determines the immigration control
system, namely, that foreigners can only reside in Japan if they are
granted permission from the state and that their fundamental status
is different from that of the Japanese nationals. Second is the prin-
ciple of “public security.” With respect to the latter point, however,

the Human Rights Committee, on the occasion of the Second Periodic



Report, had already pointed out to the Japanese delegation that it
is not allowed to restrict the specified human rights for reasons of
“public security” in matters concerning the right to reside in the

country.29

The Problems Resulting from the Alien Registration Law

Since it came into effect in January 1993, the law that has
replaced the previous one generates more complications because of
the division of foreigners into categories based on status of residency.
This means a different and arbitrary treatment depending on the
category.

First, the unequal treatment of nationals and foreigners
regarding the socially discriminatory control of the past still persists.
Foreigners are always required to carry an identification card and
are severely penalized for failure not to comply with this regulation.
Nationals are not subject to this treatment.

Second, this law has also introduced unequal treatment among
foreigners. It divides them into different categories not existing
before, leading to different and arbitrary treatment of foreigners
with respect to their fundamental rights. Furthermore, it requires
that some foreigners register their fingerprints, whereas others are
not subject to do so. The government contradicts itself in its previous
policy of fingerprinting all foreigners claiming that it was equal
treatment for all. The government has not explained so far the rea-
sons for introducing these changes regarding the different treatment
among foreigners.

Third, without resolving the problem that underlines these

changes, the situation worsens in other aspects. (1) All the different



categories of foreigners are obliged to register every five years. (2)
The smallest infraction of the law is severely penalized. The dispro-
portionate punishment for small infractions contradicts the content
of the Covenant on Civil and Political rights that Japan has signed.
(3) It is against the Covenant not to allow the renewal of a residence
permit to those who refuse to have their fingerprints or signature
registered in objection to a law that they consider discriminatory as
a matter of conscience. (4) Even for the first category of foreigners,
the new system of registration worsens the situation. Every five
years they have to provide detailed information about their families,
thus infringing on the right to one’s own privacy and the privacy of
one’s family, in effect submitting to tighter control than before.

In regard to these provisions, the Japanese government claims
that other countries follow similar ones, but the government does
not recognize that it is only in Japan where these measures are
extremely detailed, unnecessarily strict, and reach an exaggerated
level of control extending even to the descendants of the second,
third, and later generations of foreigners holding permanent resident
status. Even the smallest infractions are dealt with as if they were
severe criminal offences. Thus, contrary to the claim of the Japanese
government, the committee report continues, such restrictions have
no parallel in other advanced democracies.®

Finally, it is also pointed out that since foreigner residents are
identified under fiscal control measures (e.g., tax laws) like Japanese
nationals, why is it not possible to verify their identity with the same
methods that are used to identify the Japanese? Why is it only the
foreigners who must suffer so much discrimination and be severely
punished for such minor and common infractions of administrative

control? Japan has sufficiently sophisticated technological means



to be able to collect information about all nationals and foreigners
entering and leaving Japan. Therefore, it is difficult to understand
why the new registration law is so full of discriminatory measures
inappropriate for a technologically advanced society and world

economic leader like Japan.

The Meaning of the Third Periodic Report

The Third Periodic Report on the safeguarding of civil and
political rights in Japan presents, among other realities, the status
of discrimination against foreigners and other minority groups in
the country. It is questionable whether the Japanese government
is totally convinced of the success of the 1992 Alien Registration
Law and to what extent it can be considered a just document in
accordance with the human rights recognized in the Charter of the
United Nations and other documents enacted by the international
organization. If the Japanese government were totally convinced
that the previous Alien Registration Law was just, no changes would
have been necessary. However, having promulgated a new one is a
sign that something was wrong with the old law.

The changes introduced in the 1992 Alien Registration Law,
however, are not sufficient. The changes are superficial. Nothing has
changed substantially. In Japan, many persons from minority groups
and some Japanese citizens fight to end discriminatory treatment
against foreigners. Many voices asking that human rights prevail
are strongly and frequently heard. These voices are signs that many
Japanese are willing to end the so-called sakoku, national isolation
or exclusion of foreigners, a discriminatory practice towards non-

nationals and minority groups.



The Concluding Observations from the Human Rights
Committee to the Japanese Third Periodic Report

General Remarks

In the introduction to its remarks, the committee commends the
government of Japan on its excellent report, which was prepared
in accordance with the committee’s guidelines for the presentation
of state party reports and submitted on schedule. The committee
appreciates in particular the participation in its consideration of
the report of a competent delegation from the government of Japan,
which consisted of experts in various fields related to the protection
of human rights. The committee appreciates that the government
of Japan gave wide publicity to its report, thus enabling a great
number of non-governmental organizations to become aware of the
contents of the report and to make known their particular concerns.
In addition, some of them were present during the committee’s

consideration of the report.*

Concerns of the Committee

The committee, however, notes that the government of Japan
sometimes experiences difficulties in taking measures to implement
the Covenant owing to various social factors, such as the traditional
concept of the different roles of the sexes, the unique relationship be-
tween individuals and the group they belong to, and the unconscious
particularities owing to the homogeneity of the population.” The
principal subjects of concern are discussed below.

First, it is not clear that the Covenant would prevail in the case

of conflict with domestic legislation and that its terms are not fully



subsumed in the Japanese Constitution. Furthermore, it is also not
clear whether the “public welfare” limitation of Articles 12 and 13
of the Constitution would be applied in a particular situation in
conformity with the Covenant.

The committee also expresses concern about the continued
existence in Japan of certain discriminatory practices against
social groups, such as Korean permanent residents, members of the
Buraku communities, and persons belonging to the Ainu minority.
The requirement that it is a penal offence for alien permanent
residents not to carry documentation at all times, while this does not
apply to Japanese nationals, is not consistent with the Covenant.
Moreover, persons of Korean and Taiwanese origin who served in the
Japanese Army and who no longer possess Japanese nationality are
discriminated against in respect to their pensions.

In addition, the committee expresses concern about other dis-
criminatory practices that appear to persist in Japan against women
with regard to remuneration in employment and notes that de facto
problems of discrimination more generally continue to exist. The
situation regarding mentally ill persons has significantly improved,
but problems continue regarding access to employment.

In particular, the committee is concerned about the discrimina-
tory legal provisions concerning children born out of wedlock. Specifi-
cally, provisions and practices regarding birth registration forms
and the Family Registry are contrary to Articles 17 and 24 of the
Covenant. Furthermore, discrimination in the right of such children
to inherit property and assets is not consistent with Article 26 of the
Covenant.”

The number and nature of crimes punishable by the death pen-

alty under the Japanese penal code disturb the committee as well.



The committee recalls that the terms of the Covenant tend towards
the abolition of the death penalty and that those states that have
not already abolished the death penalty are bound to apply it only
for the most serious crimes. In addition, there are matters of concern
relating to conditions of detainees. In particular, the committee finds
that the undue restrictions on visits and correspondence, and the
failure of notification of executions to the family are incompatible
with the Covenant.

The committee is concerned that the guarantees contained in
Articles 9, 10 and 14 are not fully complied with. Specifically, they
cite the following: (1) pre-trial detention takes place in cases where
the conduct of the investigation does not require it; (2) detention is
not promptly and effectively brought under judicial control but is
left under the control of the police; (3) most of the time interrogation
does not take place in the presence of the detainee’s counsel and
rules regulating the length of interrogation do not exit; (4) the
substitute prison system (daiyo kangoku) is not under the control
of an authority separate from the police; and (5) the legal represen-
tatives of the defendant do not have access to all relevant material in
the police record to enable them to prepare their defense.*

Another important concern of the committee is the exclusion of
Koreans from the government’s concept of minorities. This exclusion
is not justified by the Covenant, which does not limit the concept of

minority to those who are nationals of the state concerned.”

Suggestions and Recommendations
The committee further recommends that the Japanese legisla-
tion concerning children born out of wedlock be amended and that

discriminatory provisions contained therein be removed to bring it



in line with the provisions of Articles 2, 24 and 26 of the Covenant.
All discriminatory laws and practices still existing in Japan should
be abolished in conformity with Articles 2, 3 and 26 of the Covenant.
and the government of Japan should make an effort to influence
public opinion in this respect.

The committee further recommends that Japan take measures
towards the abolition of the death penalty. In the meantime, the
death penalty should be limited to the most serious crimes, the
conditions of death row detainees should be reconsidered, and
preventive measures of control against any kind of ill treatment of
detainees should be further improved.

With a view to guaranteeing the full application of Articles 9,
10 and 14 of the Covenant, the committee recommends that pre-trial
procedures and the operation of the substitute prison system (daiyo
kangoku) should be made compatible with all requirements of the
Covenant and, in particular, that all the guarantees relating to the
facilities for the preparation of the defense should be observed. The

document is dated November 5, 1993.

Conclusion

Having read these final observations written in Japan’s Third
Periodic Report, it is remarkable to notice the clear tendency of the
Japanese government to maintain the ambiguous line between what
the Constitution proclaims and what the Covenant defines. Wishing
apparently to safeguard the two, the scales, however, drop on the
side of the Constitution whenever a difficulty or conflict appears
between the two. However, the committee insists that the Covenant
must prevail and that the internal laws of the country must be

adapted to it.



The committee reiterates that the Japanese government
continues to assert that “public welfare” is the reason to maintain
the status quo, whether of the Constitution, legislation related to it,
or of certain persistent discriminatory practices within the country
without defining the term with objective criteria. This “public
welfare” is sometimes synonymous with what the majority thinks,
whether it is in conformity with the Covenant or not. The committee
further notes that the tendency in Japan to define the norm of good
and evil according to what the majority backs, ignoring what is
established in the Covenant and in international legislation, is a
prevailing mentality in Japanese tradition and history.

Grasping well this mentality, the committee strongly recom-
mends that the Japanese government implement a policy to create
an understanding among the Japanese people of the supremacy of
the human rights recognized in the Covenant, whether these rights
are popular among the public or not. The Japanese people must
make efforts to reach the “highest” understanding of them and to
open their minds to the perspective offered in the Covenant. To adapt
universal law to Japanese public opinion would reflect a narrow and
wrong mentality. The Japanese people need to be educated to acquire
an international mentality without losing their unique and tradi-
tional heritage, provided that maintaining traditional values does
not mean an unjustified rejection of the human rights mentioned in
the Covenant.

The Fourth Periodic Report, submitted to the Human Rights
Committee in 1998 will be the object of study in a separate article,

and the results will be analyzed as the second part of this study.
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The Role of Communicative Competence in
L2 Learning

Masashito Kamiya

Introduction

It has been well over three decades since communicative
approach to language teaching first appeared in print in the
field of second language acquisition (SLA). In various types of
language institutions in Japan, including universities and colleges,
language teachers and curriculum researchers have implemented
communication-oriented teaching syllabi to seek for more effective
ways for improving students’ communication skills to replace the tra-
ditional, grammar-oriented approach of the past. To some Japanese
teachers of English, however, a Communicative Language Teaching
(CLT) approach is challenging to adopt in their classroom, for the
current model of communicative competence, which is viewed as the
basis of CLT, has been developed on native-speaker norms that are
different socioculturally and educationally from those of the Japa-
nese (Komiya, Samimy, and Kobayashi, 2004; Wolfson, 1983) and
that there has been much confusion regarding what CLT actually
requires teachers to do in their communicatively functional syllabus
(Brown, 1994b). There is no doubt, however, that, in learning an L2,
it is necessary for students to acquire, in addition to phonological
and lexico-grammatical knowledge, ways to communicate with others
using their target language. The problem is how. In this paper, I will,
first, look at how the notion of communicative competence has come

to play an important role in the fields of sociolinguistics and SLA



over the years. Then, I will discuss how communicative competence

should be incorporated into L2 teaching at the college level in Japan.

Chomsky’s Perspective on Competence

The conception of communicative competence came about in
reaction to the following assertion made by generative-grammarian

Norm Chomsky:

Linguistic theory is concerned primarily with an ideal
speaker-listener, in a completely homogeneous speech-
community, who knows its language perfectly and is unaf-
fected by such grammatically irrelevant conditions as memory
limitations, distractions, shifts of attention and interest, and
errors (random or characteristic) in applying his knowledge of

the language in actual performance. (Chomsky, 1965: 3)

Chomsky clearly distinguished the description of language form
(competence) and language use (performance) and established that
the speaker-listener’s internal grammar that judges the gram-
maticality of sentences should be the main object of investigation for

linguists.

Perspectives from Sociolinguistics

Communicative Competence: Hymes

It was not long before Chomsky’s notion of idealized linguistic
competence came under attack. Dell Hymes, a sociolinguist as well
as ethnographer of communication, was the first, among many
distinguished language scholars, to introduce the idea of communica-

tive competence in terms of the “appropriateness of sociocultural sig-



nificance of an utterance” (Canale and Swain, 1980). Hymes (1974),
retaining the idea of Chomsky’s underlying grammatical competence,
looks at contextual relevance as one of the crucial aspects of one’s
knowledge of language and claims that meaning in communication
is determined by its speech community and actual communicative
event in question, which consists of the following components he
calls SPEAKING (a mnemonic code word): Setting, Participants,
Ends, Act sequence, Key, Instrumentalities, Norms of interaction
and interpretation, and Genre (see Hymes, 1974; Coulthard, 1985;
Jaworski and Coupland, 1999; Kramsch, 1993; and Wardhaugh,
1998, for detailed descriptions of SPEAKING). These are broadly
considered speech contexts in which real verbal interaction takes
place. For a person to say he or she knows a language, therefore, he
or she must know “when to speak, when not, ... what to talk about
with whom, when, where, in what manner” (Hymes, 1972: 277), in
addition to how to make a sentence grammatical. In other words, he
maintains that the knowledge of language that Chomsky associated
with competence should be taken more comprehensively to include
knowledge about the above-mentioned components, namely the rules
of language use.

Furthermore, in addition to the knowledge of appropriateness
a speaker is presumed to have in using his or her language, Hymes
brings into discussion the issue of occurrence (whether and to what
extent something is done) and feasibility (whether and to what
extent something is possible under any given circumstance), which
makes not only one’s knowledge but also expectation part of his or
her competence (Duranti, 1988; Hymes, 1972; Saville-Troike 1989,
1996). This more elaborated concept of communicative competence

has broadened the definition and treatment of language competence



for linguistic inquiry.

The Ethnographical Point of View: Saville-Troike

Saville-Troike, another ethnographer who is fundamentally in
line with Hymes’ notion of communicative competence, considers the
issue from the viewpoint of second or foreign language contexts. She
distinctly divides a central construct of communicative competence
into three types of knowledge: linguistic, interactional, and cultural
knowledge (Saville-Troike, 1989, 1996). The first one roughly cor-
responds to what Chomsky formulated as competence, with one lucid
difference: the inclusion of linguistic features that may transmit
social messages as well as referential meanings, in linguistic descrip-
tion. Citing her own experience with a Japanese learner of English
who used the phrase on her term paper “and all that clap” to mean
“etc.”, Saville-Troike argues that recognizing linguistic variations
that carry certain social meanings sometimes pose serious problems
even for advanced students of English. Therefore, knowledge of
the full range of the linguistic code, including those features that
transmit social information, she concludes, needs to be viewed as
part of one’s communicative competence.

The second property she considers necessary for communicative
competence is interactional skills, namely the knowledge and
expectation of social norms and conventions. Native speakers of
English know how to execute their talk appropriately in a given
communicative setting, such as how to do turn-taking naturally
when talking to a friend or how to ask someone of a higher status to
do something for them. These interactional skills are difficult for stu-
dents to learn because in many cases they are not taught explicitly

in the classroom. Besides the pronunciation of words, grammatical



construction of sentences, and the use of vocabulary that learners
are presented and learn, according to Saville-Troike, the interaction
patterns are an essential part of communicative competence they
need to acquire.

Cultural knowledge, especially the social structure of the speech
community and the values and attitudes attached to language use, is
the third component for Saville-Troike’s communicative competence.
For example, a native speaker of English can readily identify ways of
speaking that are appropriate for men and women, for children and
adults, and for the educated and uneducated. For English learners,
however, it may not be so easy, and if they are not able to recognize
how a group of people “speaks well” in a conversational exchange,
and hence fail to act accordingly, they might make themselves a
target of ridicule or imputation or simply offend their conversation
partner. As we can see, these three areas of knowledge Saville-Troike
proposes as basic constituents of one’s communicative competence
are all related to Hymes’ appropriateness in communicative events

in which interlocutors conduct verbal acts.

Interactional Aspects: Gumperz

Perhaps more anthropologically inclined, Gumperz, citing
Goffman’s (1981) “Interactional Order,” which is the organization of
discourse functioning to bridge the linguistic and social elements,
argues that one should look at talk in context as one form of commu-
nicative practice. Talk is not “just a matter of individuals’ encoding
and decoding messages” (Gumperz, 2001: 218), but also something by
which conversationalists attempt to attain their communicative goals
in real-life communicative exchange. Gumperz questions whether

theoretical linguists should use judgment of grammaticality as the



basis for syntactic analysis. He points out that whether a sentence is
grammatical or not cannot be determined without a speaker’s ability
to imagine a context in which the sentence is interpreted. He is also
aware that the scope of sociolinguistic research on an interlocutor’s
communicative competence has become somewhat narrower, as
many sociolinguists simply preoccupy themselves with finding the
occurrence and distribution of uttered items or verbal strategies in
speech situations based on such external variables as speakers and
hearers, audience, settings, and so on (Gumperz, 1997). According
to Gumperz, this approach runs the risk of making sociolinguistics
research on competence “highly particularistic” (1997: 40).
Discussing meaning creation and interpretation at a more
general level than the mere sentence level, Gumperz emphasizes the
importance of how interlocutors share signaling conventions neces-
sary to carry on their conversations. One aspect of the productive
and interpretive processes he calls contextualization cues has been of
special interest to him. Contextualization cues, defined as linguistic,
paralinguistic, or interactive features habitually used and perceived
by interlocutors in order to realize this signaling effect, take many
different forms such as the selection of a certain style or code, the use
of certain syntactic or lexical forms, and strategies involving conver-
sation openings and closings, just to name a few (Gumperz, 1982).
The following brief dialog has a number of contextualization cues
and other discoursive structures contributing to the establishment of
a shared understanding of what is actually happening between the

two interlocutors:

A: Are you going to be here for ten minutes?

B: Go ahead and take your break. Take longer, if you want.



A: T'll just be outside on the porch. Call me if you need me.
B: OK. Don’t worry.
(Gumperz, 1997: 41)

Gumperz argues that if these two interlocutors’ knowledge
about their language is limited to a sentence-level, grammatical
correctness, such a simple message as a request and its acceptance
can not be interpreted and therefore not successfully exchanged.
For example, B’s understanding of A’s first utterance as a request
was possible because B was aware of the illocutionary force of A’s
question and used conversational inference to arrives at a correct
interpretation of A’s intention. Conversational inferences such as
this are cued contextually, according to Gumperz (1997), by rhythmic
organization, utterance prominence to highlight some elements, the
signaling of turn-taking, the choice of discourse strategies that influ-
ence their interpretation, and so on. In summary, Gumperz’s view of
a person’s language competence is that it is a matter that always has
to be discussed in relation to interaction, and the appropriate contex-
tualization to mark communicative conventions is an indispensable
factor for the success in conversational exchange. This runs parallel
to the notion of competence developed by Hymes and Saville-Troike,

although the focus is different.

Perspectives from Second Language Acquisition

Four Areas of Communicative Competence: Canale and Swain

In their often-cited article on communicative competence in
relation to second language pedagogy, Canale and Swain (1980)
proposed a theoretical framework in which they outline the contents

and boundaries of three areas of communicative competence: gram-



matical, sociolinguistic, and strategic competence. Sociolinguistic
competence was further divided by Canale (1983) into two separate
components: sociolinguistic and discourse competence. He defines
communicative competence as “the underlying systems of knowledge
and skill required for communication” (Canale, 1983: 5). What is
intriguing about their framework of communicative competence
is that even the aspects of skills that are needed to employ the
knowledge are now assumed to be part of one’s competence. The
communicative competence is, then, distinguished from what Canale
calls “actual communication,” which is defined as “the realization
of such knowledge and skill under limiting psychological and envi-
ronmental conditions such as memory and perceptual constraints,
fatigue, nervousness, distractions, and interfering background
noises” (Canale, 1983: 5). If we are to compare Canale and Swain’s
construct of communicative competence with that of Chomsky’s
in a broad sense, Chomsky’s “competence” is equivalent to the
“grammatical competence” mentioned by Canale and Swain, and all
other areas of their framework are lacking in Chomsky’s definition.
As far as performance is concerned, Chomsky’s performance and
Canale and Swain’s actual communication point to roughly the same
phenomenon of uttering sentences in real communicative situations.
The four areas of communicative competence they identified are

briefly outlined below:

Grammatical competence. The mastery of L2 phonological
and lexicogrammatical rules and rules of sentence formation;
that is, to be able to express and interpret literal meaning of
utterances (e.g., acquisition of pronunciation, vocabulary, word

and sentence meaning, construction of grammatical sentences,



correct spelling, etc.)

Sociolinguistic competence. The mastery of sociocultural rules
of appropriate use of L2; that is, how utterances are produced
and understood in different sociolinguistic contexts (e.g.,
understanding of speech act conventions, awareness of norms
of stylistic appropriateness, the use of a language to signal

social relationships, etc.)

Discourse competence. The mastery of rules concerning
cohesion and coherence of various kinds of discourse in L2
(e.g., use of appropriate pronouns, synonyms, conjunctions,
substitution, repetition, marking of congruity and continuity,

topic-comment sequence, etc.)

Strategic competence. The mastery of verbal and non-verbal
communication strategies in L2 used when attempting to com-
pensate for deficiencies in the grammatical and sociolinguistic
competence or to enhance the effectiveness of communication
(e.g., paraphrasing, how to address others when uncertain of
their relative social status, slow speech for rhetorical effect,

etc.)

As it is clear from the way their framework is described, their

intention was to discover the kinds of knowledge and skills that an

L2 learner needs to be taught and to develop the theoretical basis

for a communicative approach in the second language teaching

based on an understanding of the nature of human communication

(Canale and Swain, 1980). In addition, their framework indicates



that it is the rules that an L2 learner must learn for accumulation of
their knowledge and skills to be communicatively competent in the
use of their target language and that these rules are not confined
to systematic rules of grammar only but are also applied to all
aspects of a language. Since they put forward their first framework
of communicative competence in detail, there have been numerous
studies that have analyzed it more comprehensively or employ it in
SLA research (Bachman and Palmer, 1982; Kasper and Rose, 2002;
O’Malley and Chamot, 1990; Swain, 1985; Skehan, 1995; Tarone and
Yule, 1989; Verhoeven, 1997).

Communicative Language Ability: Bachman

Ten years after Canale and Swain had introduced the influential
framework of communicative competence, a more comprehensive,
stratified model was proposed by Bachman, who stressed the impor-
tance of describing “the processes by which [the] various components
interact with each other and with the context in which language use
occurs” (Bachman, 1990: 81). He pointed out the fact that earlier
theories on language proficiency, particularly the frameworks con-
structed by Lado (1961) and Carroll (1961, 1968), apparently failed
to take into account the distinction between linguistic knowledge
and the four basic language skills (speaking, listening, writing, and
reading), arguing that it was difficult to see whether the knowledge
components were understood in their theories as simply manifested
in the language skills in different modalities and channels, or
whether they are fundamentally different in quality (Bachman,
1990).

Using a different terminology for the object of description (Bach-

man calls it “communicative language ability,” which is abbreviated



as CLA), he developed three central components for CLA that are
essential to define one’s competence in communicative language use:
language competence, strategic competence, and psychophysiological
mechanisms. Of the three, though, only language competence is dealt
with here. The first component he termed as language competence
consists of two parts: organizational competence and pragmatic
competence. The organizational competence is further divided
into grammatical competence and textual competence. Bachman’s
grammatical competence is consonant with Canale and Swain’s
grammatical competence, in that it comprises abilities to control the
formal structure of language. The second one, textual competence,
pertains to the knowledge of conventions for cohesion and coherence
and rhetorical organization. It also includes conventions for language
use in conversations, involving starting, maintaining, and closing
conversations. Bachman’s textual competence can, thus, be said to
have both the part of Canale and Swain’s discourse competence and
the part of their strategic competence.

Bachman’s pragmatic competence, the other element in
language competence, mainly focuses on the relationship between
what one says in his or her communicative acts and what functions
he or she intends to perform through his or her utterances. This
concerns illocutionary force of an utterance, or “the knowledge of
pragmatic conventions for performing acceptable language function”
(Bachman 1990: 90), which he embodies as illocutionary competence
under the pragmatic competence. Illocutionary competence enables
a speaker to use his or her language to serve a variety of functions
and a hearer to interpret the illocutionary force of an utterance or
discourse required of him or her. One needs, however, more than

illocutionary competence to successfully execute an act to intend a



certain communicative function; he or she must have knowledge of
appropriateness based on the language use context in which he or
she finds themselves when engaging in a communicative exchange.
Bachman calls it sociolinguistic competence and this is the other
component for his pragmatic competence. To be more precise, Bach-
man discusses four abilities pertaining to sociolinguistic competence:
ability to be sensitive to regional and social language varieties,
ability to be sensitive to differences in register, ability to produce
and interpret utterances based on naturalness of language use, or
what Pawley and Syder (1983) refer to as a native-like way of com-
munication and ability to understand cultural reference and figures
of speech (Bachman, 1990: 95-98). In his framework, sociolinguistic
competence and illocutionary competence are put together to form
a speaker’s pragmatic competence, which, in turn, composes, along

with grammatical competence, his or her language competence.

The Role of Communicative Competence in L.2 Teaching

The Importance of a Communication-oriented Framework
Adoption of the communication-oriented foreign language
teaching, popularly known as Communicative Language Teaching
(CLT), in English classrooms has been repeatedly stressed by SLA
researchers, and indeed, there have been many studies attempting
to determine its effects on L2 learners (Breen and Candlin, 1980;
Canale, 1983; Canale and Swain, 1980; Fillmore, 1979; Kasper and
Rose, 2002; O’'Malley and Chamot, 1990; Oxford, 1990; Swain, 1985;
Skehan, 1995; Tarone and Yule, 1989; Widdowson, 1978). In discuss-
ing syllabus design, for example, Canale and Swain (1980) justify
the application of CLT by defending it against the claim that the

communicatively oriented syllabus tends to be disorganized in terms



of acquisition of grammar. They believe that there are no empirical
data to support it and that the functionally organized communicative
approach is more likely than the grammar-based approach “to have
positive consequences for learner motivation” (Canale and Swain,
1980: 32) as it provides a form of in-class training that makes learn-
ers feel more comfortable, confident, and encouraged, with a clear,
visible purpose for L2 learning, namely successful communication.
With respect to the use of strategies in learning a target language,
Rubin (1979) describes seven learning strategies typically employed
by a “good language learner” in a second language classroom. While
many of the strategies seem to be rooted in the cognitive processes
for language learning, she claims that a learner’s intent behind
the use of the strategies is a strong drive to communicate, and
not effective understanding of grammatical items presented, and
consequently there is much relevance and value in throwing light on
what a learner does to develop his or her communicative competence

in classroom activities.

Developing Communicative Competence as a Primary Focus of L2
Teaching

Brown (1994a), viewing CLT as an approach (that is, a theoreti-
cal position about the nature of language and of language teaching),
rather than a specific method of teaching, describes four underlying
characteristics in defining CLT in a second language classroom,

which are summarized below:
Focus in a classroom should be on all of the components of

communicative competence of which grammatical or linguistic

competence is just part.



Classroom activities should be designed to engage students in
the pragmatic, authentic, and functional use of language for

meaningful purposes.

Both fluency and accuracy should be considered equally
important in a second language learning classroom. And they

are complementary.

Students have to use their target language, productively and
receptively, in unrehearsed contexts under proper guidance,

but not under the control of a teacher.

(Brown, 1994a: 245)

It is clear from these characteristics that CLT is a major de-
parture from earlier pedagogical approaches, particularly grammar
translation methods that pay special attention to overt presentation
of grammatical rules and translation. And yet there seems to be a
little consensus as to what actually to present to the learners or what
lesson “techniques” (Brown, 1994a) to use to enhance their com-
municative competence and not just their grammatical commands
through CLT. Moreover, Brown (1994b) lists six key words of CLT
to better understand what it aims at: learner-centered, cooperative
(collaborative), interactive, integrated, content-centered, and task-
based. They indicate supposedly ways in which language teaching
is conducted communicatively, and so reflect the abovementioned
characteristics of CLT.

I presume that many teachers of English at the college level



across Japan are currently employing techniques or methods based
on at least some of these key CLT words, if they are given a place to
do so. Indeed, I myself always try to structure the required English
classes I teach at Sophia Junior College as communicatively as
possible, by taking these interconnected features of CLT into consid-
eration. It is difficult, however, to ensure that my students become
communicatively more competent through classroom activities I pro-
vide for them. Given that in Japan the students are leaning English
as a foreign language, the very fact that their communicative use in
English outside the classroom is bound to be limited, their success
in acquiring communicative competence in their target language is
not as easily obtained as understanding of grammar. In the following
section, a few suggestions are offered for foreign language teachers
to help make their syllabus communicatively oriented, which can be
applied most effectively to integrative English classes. They are the
use of audiovisual recordings, role-playing, and explicit teaching of

speech acts.

Use of Audiovisual Recordings

L2 learners can benefit from viewing and reviewing audiovisual
recordings such as videotapes and visual hypermedia software of
their own communicative interactions and model interactions by
native speakers. In learning how to make requests, for example, the
students can not only participate in, say, pair work as part of their
function-building exercise, but also film their actual performance
to collect data for analysis. The data ideally cover a wide range of
situations in which they make or receive requests, in terms of social
status and role of interlocutors, degree of imposition internal to the

act of the request being made, and so on. Through close examination



of their recordings and introspection, the students will have a chance
to reflect on what they said to make requests (grammatical com-
petence). To measure the success of the students’ performance, the
teacher can, then, play a video clip that shows model performance by
native speakers of the target language, in order for them to see how
different or similar their communicative performance of requests
is, when contrasted with how native speakers execute the same act.
Here, the students can both review their grammatical precision
in use and learn about the sociocultural appropriateness of the
communicative event. Moreover, the very nature of the audiovisual
material enables the students to see and analyze their own and
native speaker’s nonverbal communication as well. It is, thus, advis-
able that the students study their own communicative experience
and the nature and characteristics of social interaction in their
target language so as to develop their L2 sociolinguistic competence
(Erickson, 1996).

One major difficulty facing the use of videotapes this way, how-
ever, is the lack of availability of sources of the model interaction.
Unlike the environment that surrounds students learning English
as their second language in English speaking countries, which
most likely provides them with lots of language input, whether
they be communicative or not, outside their classroom, for the
majority of Japanese college students learning English as a foreign
language, the access to such sources is quite limited outside the
classroom. This limitation makes it difficult for the teacher to collect
audiovisual data on video. One way to compensate for that problem
is to ask native speakers of the students’ target language to perform
the relevant acts and film them, although what the students look at

is then no longer a naturally occurring conversation. Or, the teacher



may turn to existing audiovisual materials, such as TV talk shows,
TV dramas, or movies. We may not be able to draw a direct compari-
son between the students’ performance and that of TV personalities,
in terms of the contents of request and social situations in which the
act of request is made. Nevertheless, these are valuable visual and
auditory stimuli for the students, and there is much to be gained
through reviewing reflectively their own communicative performance
and recognizing how different it is from the way the native speakers

of their target language perform.

Role-play

Role-play is an effective way to develop students’ communicative
competence, especially the sociolinguistic and strategic competence
discussed in Canale and Swain’s (1980) framework. It also helps
the students acquire what Saville-Troike (1996) describes as inter-
actional knowledge. Learning a language for a wide range of social
and expressive functions requires more than just learning word- and
sentence-formation, correct pronunciation, and orthography; rather,
one learns “a system of use whose rules and norms are an integral
part of culture” (Schiffrin, 1996: 323). In other words, language
learning should be a dynamic process and a means to acquire
knowledge to act appropriately in a cultural group. For this end to
be met, a teacher needs to provide the students with chances to act
and interact verbally in the classroom. In the discussion of the use
of audiovisual recordings above, it was suggested that the students
tape-record their own communicative performance for introspec-
tion and reflection. Their performance to be recorded can best be
analyzed for this purpose through spontaneous role-plays. Usually,

role-plays are properly framed, yet open-ended, bilateral, interactive,



and above all, highly contextualized in nature. However, Clark
(1987), acknowledging the value of role-plays in a foreign language
classroom, cautions us that a form of role-play in which the students
simply act out a predetermined script made by someone else would
result in mere memorization of stereotypical expressions that may or
may not have real-life application in actual communicative exchange.
Instead, the teacher must structure his or her role-plays in a way
that their students engage in “role-making” and “role-negotiating” as
they interact.

Going back to Brown’s (1994b) list of the six key words of CLT,
we can say that role-plays that encompass the role-negotiating
aspects in them have, though in a loose sense, all six characteristics.
They are learner-centered activities that call for collaboration of the
interacting participants, and there are invariably communicative
goals to be accomplished by the participants, who produce and
interpret sentences for the exchange of social as well as referential
meaning. This approach makes role-plays one of the most effective
or even crucial techniques to be employed in CLT to build one’s

sociolinguistic and strategic competence.

Speech Acts

The speech act, or performative use of language, is an area that
many Japanese students have trouble dealing with. It is because
speech acts are generally difficult for L2 learners to realize in terms
of grammar and vocabulary, formulas and conventionalized expres-
sions, and sociocultural difference between their L1 and L2, and
because in many cases Japanese students are not taught explicitly in
the classroom how to signal their intent in performing an illocution-

ary act, beyond the semantic meanings of syntactic structures.



The knowledge needed to perform and understand illocutionary
acts constitutes part of communicative competence and is included
in Canale’s (1983) sociolinguistic competence and in Bachman’s
(1990) illocutionary competence under pragmatic ability. When a
learner fails to make or respond to an appropriate speech act, it is
said that sociopragmatic failure has occurred. Likewise, a learner’s
deviation from the standard patterns of executing the act is called
pragmalinguistic failure (Thomas, 1983). Below is an example of
communicative failure in an act of apology that I have come across.”
Here, two students, playing the role of classmates, are instructed
to perform the speech act, according to a pre-selected situation in
response to the Discourse Completion Task. Student B borrowed
Student A’s notebook for an upcoming exam, but accidentally ruined

it. Now, Student A asks Student B to return it to her.

Student A: I need the notebook I lent you. Do you have it
now?
Student B: I'm sorry. I'm so sorry. I was bad. I'm sorry.

Can you excuse me?
Student A:  Well ...

There is clear evidence of pragmalinguistic failure in Student
B’s apology, namely a linguistically inappropriate way of making an
apology that fails to conform to the native-speaker norm. First, B
does not respond to the question “Do you have it now?” with a yes
or no. Then, B repeats “I'm sorry” three times with a semantically
incorrect sentence of “I was bad” (the student may have meant “I
did a bad thing”) followed by, again, semantically and pragmatically

inappropriate “Can you excuse me?” at the end. Student B’s apology,



if used in a real communicative situation with a native speaker of
English, will most likely be unacceptable under normal circum-
stances. It is clear that students will not be able to make an apology
or a request, or express gratitude by learning discrete grammatical
items. There will be very little room in a grammar-focused syllabus
to offer the students a chance to know that Americans more or less
tend to include an explanation of why and how something happened
that leads them to apologize (Yoshida et al., 2000).” Moreover,
the number of “I'm sorry” uttered in their act of apology does not
determine how sincerely they are apologizing. Also, in this example,
we can note a clear-cut case of L1 transfer in the repeated use of
“I'm sorry” and the lack of explanation, which are often seen in the
Japanese style of apology. All this indicates that the students do
not necessarily “pick up” complex speech behavior and sociocultural
strategies and sociolinguistic forms. Therefore, explicit teaching of
speech act strategies will be needed for students to gain illocutionary
competence (Cohen, 1996).

One thing that the teacher must keep in mind when
incorporating the practice of speech acts in the form of, say, role-play,
into his or her syllabus is that students should not be drawn by the
teacher to blindly accept the native-speaker norms of performing an
act. Speech acts are culture specific and some students consciously
avoid “imitating” native-speaker norms and choose to stick with
their own styles. After all, language learning is very much reflected
in the degree to which one identifies with the target culture, and if
we would like language learning to be communicative, the learner’s
autonomy should be maintained as much as possible. As foreign
language teachers, our contribution will be to inform the students

what native speakers in general tend to say to apologize, for



example, and how and why they say it, as a mere fact. Then, it is up
to them to adopt the native-speaker norms of apology and practice
them on their own. As we have seen, the ability to perform speech
acts is an important aspect of one’s communicative competence. But
at the same time, because it is deeply related to the cultural values

of speakers, the teacher should deal with it with care.

Conclusion

Communicative competence have been defined and discussed
in many different ways by language scholars of different fields.
There is, however, one thing in common that is seen in the writings
of all these scholars: linguistic, or grammatical competence, should
be considered just one aspect of overall competence an individual
has with language. With the change of focus from grammar to com-
munication within linguistic theories (as the field of sociolinguistics
developed), L2 language teachers and researchers, too, have
shifted the object of their linguistic analysis accordingly. Although
teachers and researchers are aware of the need to improve students’
communicative competence and try out new ideas to contribute to
meeting that need, there seems to be still a long way to go. In this
paper, three suggestions were made to add extra communicativeness
to the teaching syllabus. They are not new ideas for L.2 teaching, but
each one of them has a place in CLT and will help language learners
acquire the knowledge of appropriateness in all facets of their target

language.

End Notes

1. According to Brown (1994a), “techniques” refer to all forms

of exercises, activities, or even devices used in the language



2.

3.

classroom for realizing lesson objectives.

This conversational data was based on a low-level student’s
response to the Discourse Completion Task (DCT) administered

in one of my English skill classes.

Yoshida et al., in writing an English textbook for college students
in Japan for the purpose of raising their pragmatic awareness,
discovered an interesting comparison between Americans and
Japanese as to how to apologize. Among the four semantic
formulas of apology-apology (e.g., “I'm sorry”), make-up (e.g.,
“Can I make it up to you?”), care (e.g., “Please don’t be mad”)
and explanation (e.g., “There was a train accident [and that is
why I am late]”), the explanation formula ranked the highest for
Americans, whereas Japanese predominantly used the apology
formula, with only half the number of explanations compared to

Americans.
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S gy I for L Learning (SILL}
Version 7.0 (ESL/ EFL) © R. Oxford, 1980 H &R : 480 T
Part A

1) HLSEBTEFNEE, BATTICH-> THaRELMETH TEAS,
(I think of the relationships between what [ already know and new things [ learn in English.)
2) HLOWENBEE -oOXPTH2TAS, £H3THLRAGHS.
(I use new English words in a sentence so [ can remember them.)
3) HLOENBORTFELMOHES LI CARBOA AV OREMUDITS,
(I connect the sound of a new English word and an image or picture of the word to help me remember the word.)
4) L LML, ThefsWRelicl<IsTHASHS,
(I remember a new English word by making a mental picture of a situation in which the word might be used.}
a) L OENEL, MEMATRAS, (: Acatsatonarat)
(I use rhymes to remember new English words.)
6) WLLENBER A DB WIRMERES,
(I use flashcards to remember new English words,)
7) LN BiEE D17 S, U physically act out new English words.)
8) DIATHS LT LELSHBEY 5. (I review English lessons often )
9) WLOERRS T L— X2 RRBO S0A-2IHonbd, BEOLODICSEoED, MNOEITHEEMER
ATHLILETRASNS, (I remember new English words or phrases by remembering their location on the page,
on the board, or on a street sign.)

10) WL MR, MEPBOELTEAD, BuinTs,
(I say or write new English words several times.)
11 F=F4 T AE—H—DLSZBLTHS,
(I try to talk like native English speakers.)
12 WHOREEWH TS, (I practice the sounds of English.)
13) B HiETH > THBEMBER S, (1 use the English words 1 know in different ways)
14) BMRTEWEEMG S, (1 start conversations in English.)
15) EMTEINSEBOT L ERMPRNEM S,
(I wateh English language TV shows spoken in English or go to movies spoken in English.)
16) FLATEN (HEHE) =R, (1 read for pleasure in English.)
17 A—FRAE, FECLA-FERBTR.
(I write notes, messages, letters, or reports in English.)
18) RMOLRL, ETREMIZT S LRAE, WO THEL NS B,
(I first skim an English passage (read over the passage quickly)then go back and read earefully)
19) WL LGRS Z L e R TT.
(I look for werds in my language that are similar to new words in English.}
20) HMOEE (My—2) #ROHES LTS, (uy to find patterns in English.)
21) BMEE < OMOEIHI TS & Bk S,
(I find the meaning of an English word by dividing it into parts that I understand.)
22) EWIE 8 -BERE S & Liv, (1 try not to translate word-for word )}
23) BIBTRGAD, BANOLEWREEHLTES,
(I make summaries of information that I hear and read in English.}

24) HSWIER, BMT S, (To understand unfamiliar English words, I make guesses.)

25) RMTLEPIIC LAY TRV, SROFRENTY S,

{When [ can't think of a word during a conversation in English, | use gestures)
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26)

27)

28)

29)

a0}

3

32)

33)

341

351

36)

an

38)

391

400

41}

42)

43)

44}

45)

46)

47)

48)

49)
500

R 1-A

KB TR LIS AULE, CEidEhko2TLES,

(I make up new words if | do not know the right ones in English.)
BELEHLORBER~ZLTLR0S,

(I read English without looking up every new word.)
MOAMKIZ B TULATHSDERLES TS,

(I try to guess what the other person will say next in English.}
LLEQRHERLONLVIFE, THEMEBEROFRS 7 L—ZEMS,

(If I can't think of an English word, I use a word or phrase that means the same thing.)

BEESIBIZHESEFE<OHEERDITLIEL TS,
{I try to find as many ways as | can to use my English.}
BROSOMgLIZETNES. RORBEL0ACTIMIIETNERMT S,

(I notice my English mistakes and use that infe ion to help me do better.)
HAMEIREEL T EIHE. EBLTHE,
(I pay ion when is king English.)

HEESLES Lo LR RBEHNTEIMETHNEL TS,
(I try to find out how to be a better learner of English.)

R EROMBYTE L LS IZHSOMMBEN S TS,

(1 plan my schedule so I will have enough time to study English.)
BEBEBTHELT<NDAERLTLE,

(1 look for people I can talk to in English.}

BRI MRS THRUASERO TG,

(I look for opportunities to read as much as possible in English.)
HROBREM IR &N ELEEMELS TS,

(I have clear goals for improving my English skills.)
HAEBEFESIS>TEETAI LA THA,

(I think about my progress in learning English.}

EWREWIDHW < RLBNEN DL T s ALEIET S,

(1 try to relax whenever I feel afraid of using English.)

g S DAL LR EET I LA ERATH S,

(I encourage myself to speak English even when [ am afraid of making a mistake.)
ASOEBHSECV-RLEE, AREELSMEEAT S,

(I give myself a reward or treat when | do well in English.)

HiERBLED, om0 T, BARELAED. SERICL-> ThhEdE I,
(I notice if I am tense or nervous when [ am studying or using English.)

oA ZIIENEB 0TS, (1 write down my feelings in a language learning diary)
BARBEFATOEMIZEDL I REN S E RN IZIEE S,

(1 talk to someone else about how I feel when I am learning English.}

HLRHBARER T, BT < OBETEIIMARD, 5 —BROELTLS 3L 31208 5.
(If I do not understand something in English, [ ask the other person to slow down or say it again.)

EVBHIR—F ¢ 7 - AE—A—ZHSOMEROEREL T hS LS oML,

(I ask English speakers to correct me when I talk.)

flam i S BB OWE £ T 5, (1 practice English with other students.)

F—F4 T AE—H—EFE>T<NEL M. (1 ask for help from English speakers.)

BITHMT S, (1 ask questions in English.)

WM I DO TEEE JIZEAT S, (I try to learn about the culture of English speakers.)
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7= — FOEENKD S5 ZOHAMMAE SRS, ORI, SILL OfE%E
FTLOTHD, ZORKEIL, SAlPEEPFRIERTLHBE (A 570 —) O
ZRT. BEICIESIZEN,

ZORMETERT B2, V-2 —FTHLE SILL O&S—FOTFHEEZEEEL
RIEEEHIEAT S,

Part EH HEBE O Part fEOFH il
A BERMIZREET S
B H 5D H IR LTS
C R HFEEH S
D FHERRLLFET S
E i E FFIZT S
F {3 &2 5
RBETYE
FEREFRTLH -
s WobdWiRFEEAENDBMES 4.5~5.0
e S 3.5~4.4
h S (g ] 2.5~3.4
i) HilfEdHizn 1.5~24
E<RBFIFEAEEDEN 1.0~14
A Memory
B Cognitive F Social
Ccompensation E Affective

D Metacognitive
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2.
BEbHHERETH LRI ACL>TRGWET, BOLALZMBRLECH<AFLEET
DANELRESOFLRYFTEATVEET, HHANL-TIE, EBRMLEEFENRIZINLE
T BA—ADIEINRIVEVI AL IA—TTCOERIBRMEVIALSLTLLY. ZOT
br—tiE, AP FEEOEFE2RE OO LOTY, BAOEBRTEE LR Es THMICE
AT EEW, RBAEMILUTOL S ICSBRETEL T AL,

# YES! yes ? no

EEOBRBOBERITROEY T,
YES! -+ TEIES] T IS TRE>TVS)
yes v [ELFEIEI] ELF (ELLEVI LUTIIES]
? e TEBBELEAZAV
o - IhEvEFIEbRV] BRI (EEEh0I LilBloTNE]
NO! -+ - TEHEHEDARV E220T TilkoTHS)

HECEZA D L. HEVEZTELOTHEHEMNI AR LEI LOROE T TIEEW 2,
—EEELBATHMAETEELRVEICLTLEE N,
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PART1 FAES
1. W ZkTh{MiBAD, YES! Yes ? No NO!
2, B LEFD, BPRTCEELEOTICEGM. YES! Yes ? No NO!
3. MirkEic, BRECE-EO-—H—THESITS, YES! Yes ? No NO!
4, (THMEETS LR, BASESATVS D LESETRS, YES! Yes ? No NO!
5 HFEORLTERTIESIER, BLTVWAAERSZLHLETHS, YES! Yes ? No NO!
6 BLFEVNREI-ETh3tbobL{AMTES, YES! Yes ? No NO!
7. BLETHENESLEL TV INESEBELST, YES! Yes ? No NOI
A- Total
B. BALBLES L THELLO L {HABLATES, YES! Yes ? No NO!
9. MM MEHLTREHRESA T NSONEE, YES! Yes ? No NO!
10 ELR TR & 70 & 3T 2 Dilg &, YES! Yes ? No NO!
1LAERRFSARA 2 TLAER > TV S HERTE S, YES! Yes ? No NO!
12,503, B R@EVERRIC 2 Hns, YES! Yes ? No NO!
13 ARHFOMEB ST TSRS, (L AERET) YES! Yes ? No NO!
14.7 LEEDH L &I, BEERS LU LATFMEBNTE, YES! Yes ? No NO!
B - Total
IS EEOERX BB, BHTHHTLESIES> THS, YES! Yes ? No NO!
16. RO IZ(THE & RIS LB, YES! Yes ? No NO!
17. ATHEP IS MR~ S0 LB, YES! Yes ? No NO!
18. 6L, HonBohlE6 B2, ToTV3IE5BE, YES! Yes ? No NO!
19.5% D REMLS LB TS LHLRDRV, YES! Yes ? No NO!
20.hHZbBEEENSRE, L BANELES, (H, BF<PRTYXL%LD) YES! Yes 7 No NO!
21,80, MERIIACECBCBELEY, AER<DAEI LTS, YES! Yes ? No NO!
2. BTHITASOFEL(BMILTVS, YES! Yes ? No NO!
23.8RMPIC s — b EAREM, YES! Yes 7 No NO!
< -Total
PART 2
1. B3R THMETS L) Lo A, L —HDIEINE (R TES, YES! Yes 7 No NO!
2. BAPLEENDY, HFLOALTLERECRLL tha, YES! Yes ? No NO!
3. FESITL—HLY bEEOLN L EETES, YES! Yes ? No NO!
4. HifrELLVAL TLEBIZEES, YES! Yes 7 No NO!
5. BETR, BB LB L TRSANHS, YES! Yes 7 No NO!
A-Total
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6. BRYHHMLVAEREALY b, —H—OY—saf—uiiFEY, YES! Yes ? No NO!
7. BHBREER > TS ERICPRVE, FhicTI(MPTaS, YES! Yes ? No NO!
8. YA—7HROET, BiEYic#EhD, YES! Yes ? No NO!
9. BRIA—TOPTELLNLVAEBEML S, BoTWHIESTHD, YES! Yes ? No NO!
105 MAMIC, ThiL<{ARLTHLTEIEITHE, YES! Yes ? No NO!
B - Total
Part3
1. BROBRZHENIZ, RHiCMELEVIES THE, YES! Yes ? No NO!
2, BRO/—F, BREAETY b, BEEYEELALEESh TS, YES! Yes ? No NO!
3. WML TWAAEBIHEERL TV SO0 EITo& DIMEL TR, YES! Yes ? No NO!
4 POLICXEEERAL, LEEARLELORERS TR, YES! Yes ? No NOI
A-Total
5. Rl WHEASMEBD RO THEV LTRSS, YES! Yes ? No NO!
6. HEQCHONO LRENAHARL-TVS, YES! Yes ? No NO!
7. BREPICEEMNL L TLOELEL, YES! Yes ? No NOI
8. BEP, TCUHRTHILTLOEDRVERLS, YES! Yes ? No NO!
B - Total
Part4
1. B, RVBRELD LEMAELSELL, YES! Yes ? No NO!
2. Hid, BB Lo THETLAVEPVC LIRS EVERELDRV, YES! Yes ? No NO!
3. BicREEHRT2EREBREPICENTI I LR ELY, YES! Yes ? MNo NO!
4. HixEERbaAE, FhTHRE. YES! Yes 7 No NO!
5. AAZENHEFIZOWTETH, <o I ERBATLES, YES! Yes ? No NO!
A-Total
6. EHAMTIEBICR, RESLARLEY, YES! Yes ? No NO!
7. RSO wReHmicEgEmit s, YES! Yes 7 No NO!
8. LEHLVECELPLEEEMGTEhEBEMMCHESFTHS, YES! Yes ? No NO!
9. FLITEE 240G WMIC TEO TG £ S MBI A THE, YES! Yes ? No NO!
10.ELIATIMEEE 505, A2 LA TVEY, FLOBLEEATLES, YES! Yes ? No NO!
B _Imaj

FTrr—b~OIR/HAEI bHIBE I TEELE,
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Learning Style Survey for Young Learners:
Assessing your own Learning Styles

Andrew D. Cohen & Rebecca L. Oxford

(First draft , not yet piloted, 6. 22.01 - clip art to be added.)

Purpose:

The Learning Style Survey is designed to assess your general approach to learning. It
does not predict your behavior in every instance, but it is a clear indication of your
overall style preferences.

Instructions:
For each item circle the response that best matches your approach. Complete all

items. When you read the statements, try to think about what you generally do when
learning.

For each item, circle your immediate response:

**% = Often or always
** = Sometimes
¥ = Never or rarely

(The asterisks are to be replaced by 3 or 2 smiling faces, 1 frowning face.)

Part 1;: HOW I USE MY PHYSICAL SENSES

G L e

9.

10.
11.
12.
13.
14,

15,
16.
17.
18.
19,
20.
21.
22,

1 remember something better if I write it down. EEE KX X
When I listen, I see pictures, numbers, or words in my head. RER XX X
I highlight the text in different colors when I read. EEE KX ¥
I need written directions for tasks. XX KX %
I have to look at people to understand what they say. XX KX ¥
I understand talks better when they write on the board. EEE KK X
Charts, diagrams and maps help me understand what someone says. EER XX X
A - Total
I remember things better if I discuss them with someone. BEE AKX X
1 like for someone to give me the instructions out loud. EEE XE X
1 like to listen to music when I study. *EX XX X
1 can understand what people say even when I cannot see them. EE KX X
1 easily remember jokes that I hear. XX KX K
1 can tell who a person is just by their voices (e.qg., on the phone). EER XK K
When I turn on the TV, 1 listen to the sound more than I watch the screen. X XX R
B - Total
I just start to do things, rather than paying attention to the instructions. EX XX X
I need to take breaks a lot when I study. EEE kR &
I need to eat something when I read or study. EEE XX K
If I have a choice between sitting and standing, I'd rather stand. FEE Rk %
I get nervous when 1 sit still too long. PR
I think better when I move around (e.g., pacing or my tapping feet). *hE £ X
I play with or bite on my pens during talks. AR KK X
I move my hands a lot when I speak. EEE KR ¥
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23. Idraw lots of pictures in my notebook during class. *EE A% ¥
C-Total

Part 2: HOW I EXPOSE MYSELF TO LEARNING SITUATIONS

1. Ilearn better when I study with others than by myself. EEE KX K
2. I meet new people easily by jumping into the conversation. EEE EX X
3. Ilearn better in the classroom than with a private tutor. EEE EX X
4. Itis easy for me to talk to strangers. ErE 2E *
5. Talking with lots of other students in class gives me energy. XX XX X
A - Total
6. I prefer individual or one-on-one games and activities. kKK K
7. I only have a few interests, and I really concentrate on them. EER EE X
8. After working in a large group, I am really tired. *EE KX ¥
9. When I am in a large group, I tend to keep silent and just listen. *EE EE X
10. Before 1 try something, I want to understand it real well. *EE EE %
B - T
H T A
1. 1 like to plan language study sessions carefully and do lessons on time or early.  *** ** *
2. My class notes, handouts, and other materials are carefully organized. XX XX %
3.1 like to be certain about what things mean in the target language. XX XX X
4. I like to know how to use grammar rules and why 1 need to use them. EE XX %
A - Total
5. I don't care too much about finishing assignments on time. TEE XX X
6. I have many piles of papers on my desk at home (AL R LR
7. I don't worry about understanding everything in class. EEE XX %
8. I don't feel the need to come to quick conclusions in class. XX XX ¥
B-Total

Part 4: HOW I RECEIVE INFORMATION

1. 1 prefer short and simple answers rather than long explanations. *EE XF ¥
2. Idon't pay attention to details if they don't seem important to the task. XK X ¥
3. Itis easy for me to see the overall plan or big picture, *EE KE X
4, I get the main idea, and that's enough for me. EEE B X
5. When I tell a story, I forget lots of detalls. XX XX %
A - Total
6. I need specific examples in order to understand fully. EEE XX X
7. 1 pay attention to specific facts or information. EEE KX X
8. I'm good at catching new phrases or words when I hear them. R AKX
9. I enjoy activities where I have to fill in the blank with missing words I hear. EEE KX X
10. When I tell a joke, 1 remember the details, but forget the punch line. X KK X
- Total
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Understanding your Totals

Once you have totaled your points, write the results on the blanks below. Circle the higher
number in each part. If they are close, circle both and read about your learning styles on the
next page.

Part 1:

A Visual

B______ Auditory

c Tactile/Kinesthetic
Part 2:

A Extroverted

B Introverted

Part 3:

A Closure-Oriented
B Open

Part 4:

A Global

] Particular

Part 1: HOW I USE MY PHYSICAL SENSES

If you are a visual person, you rely more on the sense of sight, and you learn best through
visual means (books, video, charts, pictures). If you are an auditory person, you prefer
listening and speaking activities (discussions, debates, audio tapes, role-plays, lectures). If you
are a tactile/kinesthetic person, you benefit from doing projects, working with objects, and
moving around the room (games, building models, conducting experiments).

Part 2: HOW I EXPOSE MYSELF TO LEARNING SITUATIONS

If you are extroverted, you enjoy a wide range of social, interactive learning tasks (games,
conversations, discussions, debates, role-plays, simulations). If you are introverted, you like
to do more independent work (studying or reading by yourself or learning with the computer)
or enjoy working with one other person you know well.

Part 3: HOW I APPROACH TASKS

If you like closure or to finish up or get things clear, you focus carefully on all learning tasks,
meet deadlines, plan ahead for assignments, and want explicit directions. If you are more open,
you enjoy learning by discovery (where you pick up information naturally) and prefer to relax
and enjoy your learning without concern for deadlines or rules.

Part 4: HOW I RECEIVE INFORMATION
If you are a global person, you enjoy getting the main idea, and are comfortable talking to

others even if you don't know all the words or concepts. If you are a particular person, you
focus more on details, and remember specific information about a topic well.
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The Effect of Short-term Stays in English
Speaking Countries on Attitudes
Toward Learning and Using English

Kenneth E. Williams

Introduction

Having taught English at the high school, junior college, and
university levels in Japan for twenty-five years I have noticed that
many students who join my classes are better at conversational
English than in the past. This positive change can be attributed to a
variety of factors, but the one that stands out to me is the increasing
number of students who have spent an extended amount of time
in English speaking countries or who have been in non-English
speaking countries but have attended English-medium international
schools. Improvement in conversational English ability in relation
to extended exposure to English in situations such as these is not
surprising.

Besides the increase in the number of young Japanese of all
levels, elementary through high school, who have spent an extended
amount of time abroad in English speaking countries, there has
been an even greater number who have been to English speaking
countries for short-term stays. Most likely these short visits were
vacation trips, but some students have gone abroad to participate in
sporting events, do volunteer work, attend conferences, along with
other reasons. Various studies have examined the effect of long-
term stays abroad on students primarily from Western countries
(e.g., Aveni, 2005; Carlson, Burn, Unseem, and Yachimowicz, 1990;

Nash, 1976). On the other hand, little if any research has been
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accomplished on the effect of short-term stays of Japanese students
in countries where English is the first language or the language of

instruction in school (Kumagi, 1977).

Aim of the Study

In these brief research notes, I would like to report on an
ongoing study I am conducting on the effect of short-term stays
abroad on Japanese learners of English. The purpose of the study is
to determine if there is any effect on Japanese university students’
attitudes towards speaking and listening to English in their formal
English classes and their general attitudes towards studying
English after they return to Japan from their short stay abroad. My
hypothesis is that even a short-term visit has a positive effect on
students’ attitude towards learning and using English. In this study,
a short-term visit is defined as a month or less, and it had to be
when the student was in high school or later. The purpose of the visit
could have been for any reason except to study English, and the stay

needed to be in a country that used English as a first language.

Method

Participants. The participants in this study were 155 Japanese
university students enrolled in three coeducational elective
conversational English classes in Japan. Students were told that
participation was voluntary. All of the teachers were native English
speakers.

Data collection. An original anonymous questionnaire written in
Japanese was used to collect data for this study. First, the question-
naire asked for the students’ age, gender, and year in school. Next

it asked if they had spent time out of Japan when they were a high
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school or college student. If the response was yes, students were
asked what country they had gone to, how long they stayed there,
and what they did there. Space was allowed for students who had
been outside of Japan more then one time. Finally, 36 statements
were presented to gather information on the students’ attitudes
towards attending formal conversational English classes and
expressing themselves in English. Responses were measured on a
five-point Likert scale from strongly agree to strongly disagree.

Data analysis. The number of students reporting that they had
been outside of Japan was 87. Sixty-eight reported that they had
never left Japan. Questionnaires with information missing and those
indicating that the student had been outside of Japan but did not fit
the parameters of the study were eliminated. From the remaining
questionnaires, random samples of 42 from the been-abroad group
and 46 from the not-been-abroad group were analyzed. After tallying
the students’ responses, an average for each response was calculated,

and the averages of the two groups were compared.

Results

These research notes present only the preliminary results of this
pilot study. I will present a broad picture of what was found so far,
saving a detailed description for a later paper after having a chance
to analyze the questionnaire in detail, revise it, check it again, and
administer a finalized version to a larger number of students.

Desire to attend English class. Nine percent of the students in
the been-abroad group reported that they strongly agreed with the
statement about desiring to attend English class which was nearly
identical to the 8 percent reported by the not-been-abroad group.

Desire to study more English. Nine percent of the students in
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the been-abroad group reported that they strongly agreed with the
statement about desiring to take more English language classes in
the future, which was nearly identical to the 10 percent reported by
the not-been-abroad group.

Perception of spoken English ability. When asked if they felt that
other students spoke English better then they did, 30 percent of the
Been Abroad Group strongly agreed, in contrast to 16 percent of the
not-been-abroad group.

Speaking English in class. When asked if they had problems
speaking English in class, 10 percent of the been-abroad group
strongly agreed in contrast to 3 percent of the not-been-abroad
group. Other questions about classroom performance followed a
similar pattern.

For other parts of the questionnaire, the results were similar.

Preliminary Conclusion

As explained above, I have purposely not gone into detail in report-
ing these preliminary results. The overall results, however, do sug-
gest that there is little if any difference between the two groups in
their attitude toward formal English learning in general. However,
in regard to their attitude towards their ability to speak English,
the group that had spent a short time abroad in English speaking
countries responded more negatively about their perceived abilities
then those who had never left Japan. These preliminary findings run
contrary to the original hypothesis that a short-term stay abroad has
a positive effect on students’ attitudes towards learning and using
English. The next step in this research is to determine whether
these findings hold up to further analysis, and if so, what may be the

possible reasons for these results.
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RBICHRZ R > TEVZHEL TAH B E, SEIFBT v —F TR
EER->TVWE I EICRELED» D TH B, Bl s LT
ROVEE « HETOEIRE . REE « REDOFEE, %@%EOJ{KEE\ *
VRIS EFEHEOBEAR U b D, ﬁﬁ@ﬁé@¢f@t—uy
TR ERUIcb D, O ARHIA ERH L CTiR Uic b DA,

[ CEMICItA TRV S8, TROA] Okakura-Kakuzo: The Book
of Tea (1906) i3, A FEE LTS W A H# & LT,
PN Rtz itnli A M —oFEWTH A 5, B, warEdl ’ﬁﬁb

T, REIfREsns Hﬁﬁft@@ﬁ#’%ﬁﬁ‘@ﬂ’]f?ﬁﬂﬁ@f% 7z
BT, BTE S NOCE M E L COBEICHEA 5 2 & %*_\
me@EK %ﬁ:%jzﬁ4v%\xvl 7 35 O FHER A Hi R
BUES T TV REEL AN VEEL A5 ) TR T AT Y NEER
&+7l ELLEOBIRSHRE N TV R T ED=HTH %,

HHEOMAERL (1862 « XA 24 -1913 « KIE 2 4) 3. HAEFH
Mo, REFERFHERELTRHLAZT—% A+ Fe7/ 0%
Ernest F. Fenollosa (1853-1908) @ik & L T\ EMishDINEZ F=
W, ERESFEE ORI B E B e HICBE T 5 &L X b 2> T ETH
SN BEMNFRETH B0 R EMFROKEEHD, HAREMBLZ %
V. EL S ZEFNC 3G FRAFEOBOLICERR U, dhFESpEE ] 2 JET
LEHAEMAITE > TR LI DBZDORVEMEE LALRKY TH - 1,
HERTHR S e THEDOHEAR] The Ideals of the East (1903), THA
DHEWE] The Awakening of Japan (1904). [ZXDA] The Book of Tea
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(1906) DFEEFEZBEL T, £, T R2FTOHERMIE. R b v3E
g OEYIfEE & LTy i « HAX LN B OEIZ 7 L1,
D& S RiEREAE L2 KOOSR O & B E. 6 %4 N oWgiiah
ZERD [RAKLED C - T) PIggEl v, Kb, BETETEEL,
S TRICAERER S B TH - gt o)A & L
THEN, B o ARICIGEEZFIT DT 2RBEICE >V, THOH
M5 Y x— AR N5 James Ballagh DR TIHTEAFOIED . BD
FEIT & » T 9l Lo RELEFICTET Sh, FRZEEMMN D & B
ZRU, BRI LA - T RN MEL ZEbzhTnffiic vy
ARZEWD, Fh, WBET7 =/ 09, £ o—& &b ICBEWEEH
B D BTRARIRC AR > & i+ 2B 2R T S, A FR=4E785, X
A DEMHGH R & L CORCKEHEPHETR T, theho e
AZICSN, 4 Y FIRITTRICT V7 THID T/ —NIVFEEES T T
S EY FKFF+—1F « % I—)l Rabindranath Tagore (1861-1941) &
REFEATE T L 13 EDRERD, HOERBITEEZTV S,
[ROAR] OPTRLE. BAANGHEHEESCHF] Lo, i1
MERTERE S, PR EET 2B o5l b o iAiE % B
C-TVWAERTHBZEEZHOELHIEL TS, FEE VS LA
bHrIEE, T, HEGHEFILFESODONH 5 T &2, IRA &R,
) R LGB HEBLIELTEA TV S, Az, RLofstd (&
B 20 L. 2odhickiRasns \MEBE#RLEB3 & 2HINET 3,

0. TRoX) FEOHMEHR

BEMME, KOER R~ v EMBEORE « HARFEMELEELE TH - 720
B s LT B HAREN SO, HERMERICH /D BH 5, BN
. BRSCHELIT > T\, EMEE OB KA B I EMRIPUEH O A
NWEELRE 285200, RESDITVHEDBLHEHREET LI E bbb 12
EWVWSH, KA MV TOHREETH>TcAPFXRT e XRF 2T —F e H=F
7 — Isabella Stewart Gardner & A (1840-1924) %80, BEXWIHIC
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XALIZEFTRE) bEES N TV b, Y, RLOBVRET, KOG
ERER L2 EDHBANERER b v FEEHOTIC WD TH B,
COARDFRE. TD XD BHITICRAL L DR T—RE I &iZms LT
SN VIEbIEb > TV 3, & kv Tuttle thhik [ROA] DFX
Ty YR« ZY—1 Elis Grilli i3\ 9,

CORZDEOT ) — Mg TELNILDOTYE, RELTEEE
oI RT TV A EMRERRR IO LT, a5 & = c[Ed#
LT MBI EEZW/HLT, 2DRERMPDALICIE, HHDO TN
(a2 7OHOE] DEHIREDEZFHONEDTRE VA E
FEHERIE Tz TE, L TAD, HWioBEEMF 2
RS LI T L, MaomEhLEuven | kiEz <
5 REHIIESR T, MAEPFEL U L EZBoGiE 25 Lk
(D/C"d_ (4)0

\

TRDOAR] OFERSEERS. MAEH =B 8 R R T &5
P OHIRS Nz DM 1929FETH B, 2D [IFLME] @y m B3
(RO T 24 DD OS5 2 & LT AE @%&
LWIBE A X, OV TREROE :%&At%®T\”7—®@i
DR%E LT, AIRDIED IS ICEFEDEAZ DRIRMDH 5 &%,
—lHO GRTPEREYME L TR, BX 5 INEmBETNENE
HATHNREZ L] EFE VTV S,

2005 9 A, KR b v EWMIEEHN, £ — v < 2R 100 4
AU L RRRER [Roek S ok —— s S I ik 5 H Bk
— 1 ZRABEEND - 1o, FHEH. AU A F 2T Wl BEISE
BN 2 HAD LI, ke, RO TclisfshsHATH -
oo ZOIRPICES LIcROE L TR, BHARADBIOMNIE., #HAH 5
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WHETEALZ 7o W ETHS O MR E VS BuEiani,
PEDZ &Ens, ROOBMEENIIZ., P LITH L THARDREMH L
LR AZET T ETh - ENHETCH A EELN B,

Il. PROAR) OfE%

TRDOA] 3. 2 TETHKRKINTVWS, REOHNEEENEN—FT
KT LD [FE] OFERR, 2) B, 3) EH LA - BT SR, D
RE « RELTHEREE, b)) ZMEE» S HIcRE, 6) ZRADTLDOR
Wy 7)) BAOEZS BT H E VS HRNITE 5,

2RO E. BRADEMSLEN L WS Hiic»ia 5 &5 =B
A >TVWEIEDNDPE, £, FHTugOEKELEO D
B, FIZROEA F) 29K b v AREH OIS S, EA
HEREBTD, BRI RZBT 2 2 ENRENZHICE TED LN
[R5 ] WO, TEHERRE Y T E0TE 3 b 5 T & A2 RT, R
DHT, ZEiF, EEEZFEA LI REICEEVELEBENES IR D
5T & A, BRI, %anfb‘kb%étfm SEEZLDLSTH
%o SHHELIEIE, KA EET 2BORECHEEICRI/RS N2,
REORRICBIT 2 IMEA L ED, [FE] 1 jé@%%mﬂ%%\
KEZOHNDP ONNEFRAFE LA O L T, Fed i3, FFNERE
THEONDIRMEPRAOEE 2B L T, HEEFEOHRICEZTVS
(] S &Ll b, UNREOENZ LN S, ROV
[RiE ] ICBEEMATHICVWE-LS,

IV. %—% ABoZ®B The Cup of Humanity
— WD SV OY—

THROAR] THBH»HITIEHAR—BOK a cup of tea DEKRMFRE SN
5DTH BB, TOXREIF, HIEEMAYE L TOREANSRHE O
SEFRICERT, AMHOR,BHEBETH IR EESHE L TORBE
WIHIEKEERL TV S, —~oRXodic AMoEEHE2RS &5 K8
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TdH 5,

BUHHOE—BE T, WEHADRE A KT tea ceremony £ 5 O SIE
TR, TERE B0 &5 EkEFHoBRER% S 72 Teaism @
EVHEBEAOTV S, KELTSHI Licid, BRIEH, RKlh
ATB@\Eﬁk@r%%%mJM¢&hﬁm®§ﬂT%éu&%ﬁ
NTW5, KR TIE, Teaism = [ KB\ RE/c CTHIEEBEDF K
ICHW SN TV S tea ceremony % [RDE] EFRLASTFE I &L
W@,

HTR+ARKITL T RHZE . Teaism 3. [ REOFZHWERICTO WL
TiE- TRV AP, HEFEOYZEL TROGZHBLEIS I ELTWVWE] &
LT, ZEAEUTHROWEEHBLTOS Y LA KLES [HS
DIEAIES S LT b LAKL ] W EESTRVEA, D
Kz, g [EFEoMELT) ROoGEHHL LS E LA TH 5,
ROGOMNITHLD S NI KGR, FEEIAH Z 7R 9 % Teaism (&, K
LOHWTNE > 1cliETh 5 EBb N b, F EmECOMTHOHEPL )
74 X EE, Teaism was Taoism in disguise. ZF{r &, EDDSHEICE =
MAZALNTBWI EBNIHATH %,

COEDOHF KT, TROAK] ONBENEHis LTV 5,

AP S UKLV D HEORAYN, HATIE, 15 Hidic
RESZETIFE—RE—L -7, KB, Bnd 2 HEEGD
M TOEEZERT RISV IERTH 5, T DHZ I
FMS HEANOE WP O Okl tEBF~OERZH DO TH
Bo TOEBSAEMNC [R50 WSO, DRDAMSALL
Vo TWEZOARAEER bDDOPT, [HAJFEN T & &R LETF &
FELK D ZLBDBSRAELETH B,

Tea began as a medicine and grew into a beverage....The
fifteenth century saw Japan ennoble it into a religion of aestheti-

cism —— Teaism. Teaism is a cult founded on the adoration of the
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beautiful among the sordid facts of everyday existence.It incul-
cates purity and harmony, the mystery of mutual charity, the
romanticism of the social order. It is essentially a worship of
the Imperfect, as it is a tender attempt to accomplish something

possible in this impossible thing we know as life. "

KOO [HiE] OEHRZ, THEOHICEER ST THNH BT &
Thsb, TL T [RKE] ICFELALRLO NEBIZ, [RAfER C L%
Wit [Mhlk LEF LS EFT2EENSAE] THA D,

FmORP T, HEGHFEOXLEFS> b ) TREME FAIC
Kb->TWbETAbHEM, PFEEVDIT - e GHFELR RS 5 D
s HEDE S PENTOV RS 5D EFTVIRD X S It %,

Strangely enough humanity has so far met in the tea-cup. It is
the only Asiatic ceremonial which commands universal esteem.
The white man has scoffed at our religion and our morals, but
has accepted the brown beverage without hesitation.The after-

. . . . . 12
noon tea is now an important function in Western society. 12

CICIOEDFME [ AW] HHREO ARIEDOHEWDEE L TEE;
9 %, ARME humanity & i, WD 23X bLEBA T, R CARME
LTHE LMHAICEETE2EEEZ b - ADERTH B, 2D, [~
AlRE] o TRAES C A2 S (PIA R, BENDLE D Ic5eEE 2 4
%) IRE] OLBERLTOVE S, Eiliad> & D% teacup (A4
VS bDODMIFTH D, HlEEENNHAIKEETH S, HIETH
PEEETHEBV LKD) TEDOTEZREMRUEVS, AELTOFEY
DEBNEHETH D, EXAENIDIF, T AEEBALEDFITHE
bOWERMT [R50 2% [KiE] OLTH S,
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ZLTHRDOBIHEZELLTYH I aT e Vs VY VIZDWVWTF v — U
e SLoDZEEF. [ToFDERWIEAELT, T EMKLEL
FROP-TLEITEDR—FONLVLEVS T LONEICBREDE
B C AT B LIl RO XS ITHil 5,

For Teaism is the art of concealing beauty that you may discover
it, of suggesting what you dare not reveal. It is the noble secret
of laughing at yourself, calmly yet thoroughly, and is thus
humour itself, —— the smile of philosophy....Perhaps nowadays
it is our demure contemplation of the Imperfect that the West

and the East can meet in mutual consolation. **’

[AERICODVWTEAES B WK S FhT), HFEEZMEREL 2D T
50T, [PHFEEHESHE > THEIREDH 5 2 LN TE 5]
DTHb, [BATHNLZS LEDLE LI EERRT B, =2 —F
TEDLD, WEABNGELILEDTEXIZLORMENS 2T, £
HRZDb->Thb, T [RiEi] 0T ETH 5,
KEOERETE, [IROXET T ORNL, EonwI L2
ELLbEL LW I EADEWIICERA D | EFE-TWVE, LEFPICHKD
5 B DO —hke ZAER [b] & “HEREE [all O T, HEVWRETEED
MHEOZEZBOTVWE LS TH B,

Meanwhile, let us have a sip of tea. The afternoon glow is
brightening the bamboos, the fountains are bubbling with
delight, the soughing of the pines is heard in our kettle. Let us
dream of evanescence, and linger in the beautiful foolishness of

(14)

things.
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V. B3 ZOWIk The Schools of Tea —ZxDFEN—

ROV [k, TOEDHRBMD Schools & 1E, HXDWbHW B
AR, FIRB EORFIRD Z &ETRIEL, ROREBEEREHRY|TH
T BRICE > TELERDODONFDIETH B, Ribid, TOEE
ROFE=FT, [Fl] OEEZFIAT 5,

RRFEMERTHOBO LOVEEZ VNS ITIIEADTASBEL SN,
FERBROPIZE [HOE| AdhiEnonueimEidc L, ko
& O FESHIEIIC S % 0

hEOE R OMHA (B T2%) the Boiled Tea. KOKLDOHEAR
(HHILT %) the Whipped Tea, HHDRIZ (BFi2i® 3 ) the Steeped
Tea ® —BREDOFIEZ, R iR, REIR. HARFRIKR] &
3% S HHCEIE, BRI TARRE] 23 L <ol TAPEB LS h, B2l
ERHOICWI D TH B. THILE » EH -~ ([HEHEBHE O %A
LCWwWicEoRT, BEPIE [R0&G] I Y% d 2 380 & %Iy
ARTOIEVS, RoBRIK 2 &, [KEOE(LO I REDIH %
LT BHEHDOEZTNRBELTOT], AFARENEE 2215175 <
5, [REIFHNXES LTI HOERHO kL -7c] OTH
5o ML DOHTIE. FAFBDREIRD . vEH S NIc R D5 DALk & 5ehk
L. 0 b HIcBEARDODR DG E B -1z ] O, TDEXFLR, &
OMMHARTHLINT, [RKilE] &1, [HEE3MOFRH] L1
feorz v, ITHEFFICEPAORABRHATHMONS LD ITi
. THEEETRIRDPERICTE > Thb > e, EBROHOR
ThoHrIEIEDLDIFEBV] LW,

Tea with us became more than an idealization of the form of
drinking; it is a religion of the art of life. The beverage grew
to be an excuse for the worship of purity and refinement, a

sacred function at which the host and guest joined to produce
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for that occasion the utmost beatitude of the mundane....A
subtle philosophy lay behind it all. Teaism was Taoism in

disguise. ¥’

Kid. TEAEBAEN YL TH SN cAFE ORI (—H—2
D) BEOOLFFEF L 2HEATHE] L5, WAIT, [FE
EHENLREEZISD] BDTH B, RUIBDIF, FTERKE VD XD 5ERK
LR B D7,

VI. =% WE#H&EH Taoism and Zennism —A4vE O BN R—

COFHEIH, RLOEBEXRDIHETH 5, MEE VD AAFEICIE, &
‘i Zen % 7213 the Zen school & WV 5 FRGEZE T %, K3 Teaism [6
Bk HEREEEZ D T Zennism & L, FEE VWS EEEZ@EL THEON D
By, TWENMEEZEFA L 72> 20 LB b D, Zennism 2R
ETHUE | ThrH0, HiFEssLCLiEEbhioT, ATl
(] EWHSFEEZHV S,

EHOD [ E |13, XD ITI3EEEZERT 20, [HEZTDObD &
WH KD ZIEE> TV TEEERT ] EHHALTV S,

The Tao might be spoken of as the Great Transition. Sub-
jectively it is the Mood of the Universe. Its Absolute is the

Relative. ¥

FRWIE B HFE, FHOS M3 Td 5, HABEFHOFIC
HoT, IEEHEHEFT LD ARV, LEHTEE>TWVWEEW
So THEEHOMW 1 [BAVOLER] Tb s [BIFE] o, Bl
KHEIGE L TOWLHT] B0 Th %, [EZIF. HEAEEEZHDOF FITZ
AN, MAHELEZDZOMIcEELRBZS LT 5, b, EEHEFE
By AR H, BHEOH O S FEodic ki & EEoEEH %
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BHTWVW5B,

Zennism, like Taoism, is the worship of Relativity. an
It held that in the great relation of things there was no
distinction of small and great, an atom possessing equal pos-

sibilities with the universe. ¥

[FEoMFME I EANERAE 52 205 EH T, MizZz0oEELHED b
DELIDTHD ]| EDOWHIATH %,

VI. %% %% The Tea-Room —%A . T5EEE—

BEEE TR, WMRNEERL - 208, BUED» S F, ROGEEE
TEHETHICT2b0EME L, ThThOFEYORL, GAoNT
WAEHIRIHEN 5,

COETIR, REELEFEHE, HEOEHND Lo 52 Hio X bo#E»
DAL - THNTW A T EfEfiiasn 5,

$ 9. REOWH HFE | ORUD olhE 2, KEE [HFE) &
WHEFTRT &, [IFA DK ] Abode of Fancy 2 % 0 FpflE) % %
THRTH B, [EEFK]| LI 1iE, Abode of Vacancy 2 £ V. T D%
THEREMNMNER S OLUANT—UMDREIrN TV WVIREEZ XK T, [FF
SR EFEE D | & 9 1. Abode of the Unsymmetrical 2 % 0 |
BRI E > TRHIFTELTRAEB LD ETARMEZE L THEL. fBh %
BIEHOENTH 2, COXIBEADLETONTVERE G,
HOH»® LR LB 2RIARIE/NETH 5, Lo LEMIECE T &
BV TWABREIT, MEHC T IC b ENEADOHE LA LN S,

Z L TKRHELB I EE, 6 Hicicid, XEORETHROHARED
N IR ZMRD 5 X 91278 - T, AAEADIRD & Fid kLR 7313
EThsr] W Erns,

THERE 6 O—Hit BEW bk EHAREOAS 53 48K BA
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faEHT, BMiZE-> TRZIC VW2 TRARLE DB 24
5. B~ & house of peace ~NEHEA TV, D ETFdETITU
DO SHEES LTREICAS EL REDLE 5 E KT OFHM ISR
12185,

Zennism....recognized the house only as temporary refuge for the
body....In the tea-room fugitiveness is suggested in the thatched
roof, frailty in the slender pillars....The eternal is to be found
only in the spirit which, embodied in these simple surroundings,

beautifies them with the subtle light of its refinement.

REOHEITZ, I RISPBRIRENTVLEDOTHD, T OMHELE
BicAlsh v skmEzs R Iicid, MEMsnEEIRE VLS 130
MIEEHAD THRO L, ELSEZEDZIEOTEX LM BLERLDOT
bHbo THEDOL v AHED, GO B EDOKEBEEITES, B AiE
ZLTVBRKDALITE > T, KEDOEERBFICHEL HAADATE
FEDXSIKRATOIDN, —RAATIES L VATRICM 2 AED 157
2. FEA RN EEE., BEMES ARSI TLS SR, —RE
LWAEEZ R HBED 2 DTIRIELS 502,

CDFEDRE T, THHEOKONERIEMIED X 572 LHH L TV 5,
TV MVE =R ED FITEARFRCH 0 P03 d - 7o 0 B - T
Hotc) EARERSDONEZ 0, BV EE, HOROMTF LEE
OHBREEL SRR ED EWVW S XD IIEGEICIE, ¥R b v TEHAEL
TOVERLDOARENE AT 2L Th b, MEBRRZER. AARDOD
TobLIDPOLENEIENTEXREMIBOTH S, [HFTULICE
EPMBBEEINTLEDOTIRITVNA] LV RLOBWVIE, PIriEnic
03 B HARICFEMSKICHET ShRidEoimn,
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V. Sh# ZEiiE  Art Appreciation —fEROBRAD LK —

COFETIE REIRS I AN ENEREHEET 2 L EEH5 0
HTEDLERUTV S, ENEEICHEL DG, [TERICIHELAEL 2
LORKHTH D TORKRITK > THIRZEME S, EnTEs] LV
Yo MEMICOEZEDF BIcHDIEE LB IRRIRE VS FEEZH WS,

Nothing is more hallowing than the union of kindred spirits in
art. At the moment of meeting, the art lover transcends himself.
At once he is and is not. He catches a glimpse of Infinity....It is
thus that art becomes akin to religion and ennobles mankind. It

. . . . . 21
is this which makes a masterpiece something sacred. ®"

BARIR 3AES T B0, EEBESIOMRA. > D FHOPTOHSDE
(B87) OHEPFANTLMEE TEXBV I EEZH > TBLINETH B, H
ROZEWHREDOEBE LT, BIKELVSDEEET 20 TIEEL, H
M6 TEPT ODOPEHEOAR T Z L TWADRBIELL RS L
Thd. EHtld 5,

We classify too much and enjoy too little. The sacrifice of the
aesthetic to the so-called scientific method of exhibition has been

the bane of many museums. @22)

COFEREDIDOILMBITE, RLOKZ b v EREEOEMEE & L
TOBHOPHEINTVE, HAT, BILEROBELS, H5 03
HEMPEAPLREOE, &, FEiHZIEE L7 £/ o — William Sturgis
Bigelow (1850-1926) <5 Dl AIXEEZK H3FKAfiE 1 Z5HE L 72 A5 il
Ao, Wesm LoBEHIGEDNIHA 2B I LTV th 5, Kb
DEMEURFE. EMEREME Bk S &k L TERd 2 57K -
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fepis 1909 FFic i, B A R R RBNICHE S . K R b v EiffED
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LizDTh -1 @,

IX. A% & Flowers —2Ed5.0—
RKIMZTES>TELWERBLS TRESTBVWHDE LD T, FE~ND
HOWEEEN R ERTEXIBD TV D,

Surely with mankind the appreciation of flowers must have been
coeval with the poetry of love....The primeval man in offering
the first garland to his maiden thereby transcended the brute.
He became human in thus rising above the crude necessities
of nature. He entered the realm of art when he perceived the

subtle use of the useless. 2"
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It (Teaism) is essentially a worship of the Imperfect, as it is
a tender attempt to accomplish something possible in this
impossible thing we know as life. ®

Those of us who know not the secret of properly regulating our
own existence on this tumultuous sea of foolish troubles which
we call life are constantly in a state of misery while vainly

trying to appear happy and contented. *
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The Sophia Junior College Faculty Bulletin publishes essays and research papers in
English spanning a wide range of topics in fields such as applied linguistics, cultural history,
critical thinking, humanities, language teaching, and social science. In the present issue, we
continued this tradition with a paper presenting an in-depth study of human rights in Japan
that provides a wealth of information drawn from original sources in three languages. The
second paper in the field of applied linguistics explains how the communicative approach
can be implemented in the foreign language classroom. The third paper discusses an ongoing
project investigating the effect on student attitudes of short-term stays abroad. For our
future issues, we would like to encourage contributors to submit papers reflecting a variety
of approaches to scholarship and research, for example, book reviews, empirical studies,
essays, ethnographies, interviews, and research notes. We are looking forward to receiving
manuscripts that display the breadth and depth of expertise of our faculty members.

(Melvin R. Andrade)
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