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— EFL L RFEENRE LT

= W o T

B COMEOHME, FEENEDLISTFER 77 V-%H
W, SEFE RN 20 2P BEIE LT L, FEED
Fio 2 4 A WEHAPFEEOHAE LHEHT2FERA N7 7V — L0
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WrEE T & - THRBINC EFL/ESL BREE O 578 & 0] 12 GET S hfey 50
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HDDp, ELEINEICL > TEDX I ITKRENEST Z D,

2) [AFAER, EDX I BFEE X A4 VA RO, T bHIEIC
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L EXN. EEE. BENKITHE ] (O'Malley & Chamot,1990) T&
%, Oxford (1990) F. TSI [FHEZXIDAEHIC, L0 uRIC, X
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Ly 23 a=F—va VEBRNICRENLE LS 5 HENEBRES O 729
oEB L LT, T0HEEMEXKIHT 5, F7/. Paige&Cohen (2002)
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1-3 ¥ERI1LVER
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Oy, FERFE FHEOZITID T 4

* ZIHH DItk OB E M E RS

Cohen 53, BRA MR ¥ A VD RFDH T, FHCFETHBE M
fEd 27zt BRHE LT LEDHE %% A “Learning Style Survey”
EWV SR A ER L 7co T DR E 15 5 7o D58 Oxford DBELE L 12
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10] ICSUE L, Bl b X HRECHEAT ZNEICELSETV S, &
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gl LS B Wi 2B R He
FLtE (Me) 1
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A ZERK Mg)  |0.41* 0.68** 0.38** 1
& (AD) 0.39** 0.51** 0.38** 0.58** 1
#t42 (Se) 0.25* 0.56** 0.31** 0.595** 0.43** 1

(**p < 0.01, 1% /KETHEZ)
(*p < 0.05, 5% /KETHE)

K23, FER b7V —OHARROSITHERERICKLILbDT
HBo BAROHBIEIZ, TETH ZH, TONTHRGEOHEEZRL
DM, A IBHERFA P57V —-DflAEOETH 5, BRMITH
Ty AVBAMEFMRA 57V —Bfhozx + 57 V-EbMHEALTSH
D, TN Oxford (1990) 28 “a 7R b5 F V=" LIFAKE I LAEH
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A5l 3.39 083 *1| 2.98 0.72 210.01*

p=8 2.73 0.71 o| 2.68 0.67 4/NS

[ES 2.97 0.82 3| 2.67 0.7 5| NS(p<0.06)
*p = 0.01

Z3E BRAERNCR b5 7 VIR EDN S 20 E D hEHN
bDTHb, 9\ BHAENS VI L — 7 FHEW 7 L — 7T, 2F
FHCRTR b 77 ¥ — OB ONYEENE V. Friox 73853 H
AERTHREENHEICED SN, HEbPPHEEENEN, O
20D T T V—(EHOEN, ] 5h DI THEEEOEMEDZE LY
RbHBEEZOND, SOIT, IS A FFBAR P57 Y =D LA T
TY RPN E TEEA. FEET. HESEORBMMEM". H
M) 7s HOF M S EICKREBEVASD, HEZX T F Y —-TlE,
“MEWEBIEOHEK w282 rti7c, (Iwasaki,2005:19)



2—2—1 ¥FHEZ5AIVEEKEDMN
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w/E (V) 4 0.49
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EE (K 2.66 0.51
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Wi (D) 3.21 0.695
PASH  (H) 3.41 0.81
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FH (P) 3.39 0.54
5
4
3
2
1
O Tt [es [ J2EE | /00 | P91 | BB | BAAK | i | 2P0
@%51 | 4 335266 2.85]3.21341/3.13] 3.3 |3.39

RET I TIORINIZIDDFERER S A VEANIZ, KES T B &
YHIE s 4 77 OfHE, BEE, BEX s v e, MWK 177 ONE -
WIE. PASH « Bl altE « Sfricnfisnsd, T & “Wiks 177
. WHRT 3250254 VA GDEIN TV S,

T, MK T Tl SNORERE E. HER S 4 v, B
H, EEICHATEZ D -7, EOKREE (2005) OMETIER, RiROM
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biEHIEHbNG, SElOWEE T, HESEZEMRIEELTVS
?Eﬁ@f\ﬁ%h%ﬁ?%7@%$ﬁ%ﬁi@%%ﬂok@fuﬁm
HEEbLNS,

MR 5 A 77 TS AR D NE S A THE L Bk D B S 4
FHEV, L, @iEEATTRIZEALENR SN 1, fHx
DF =5 &f5 & WREOHT, DAL DR [N 5%
LTOWABT —Z2BhBODEONIZDOT, TO25DZ 54V, o
MAE s A 77 TR T B & SRS D IV EBIETE B,

2—-2—2 FEXI A 1IVOMHE
F 5. E 2 ¥ 4 )VOIHBE

Visu. Audi. Kine. Extr Intr. Clos. Open. Glob. Part.
Y !
We @ | 200 !
% (K S
S (B) !
wis (D 2627 !
w0 | BT2 1
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atE @ o001 Yo
(P e !

Note: Pearson’s Coefficient Correlation**p =< 0.01, *p = 0.05

(Significance Probability)

FER A NVHARERIE. LoFRCHNIEY THb, v4F XD
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T & AIE WA s AR 7 4 VOREIE (— 506) & WD EEE
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5, —ADEHEEFEFID 22D R I A VAERIFFICESHALAIET IRV
&ML TV S, [FEIBRIC, B PASH (— .508) & W5 xftid 55l
BbhEofic FEE - NE (- .262). FEE - B (—.225), &b
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OFENV.OAEEARLTVWBE EEZ SN DL, Th o DHARBRERICL
Thize TOMD SR, HBR 7 4 VO¥EEE, HE, [E, Dy
47 LB 5 R A MVl E RS, BIRZ 5 4 v OEEE . aff.,
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TX %, SRR, S, AR ENFR S A VBHDOR & 4 L EED
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2—2—3 HIAFFEZF A VR
6. BRAELRIEE 2 4 A IV HES £

ZsAn | Fh | EEE] LR (N-49) TR (N=47)
#7 A TP RS | Tl A

BEE (A) 11 **0.006 3.22 2.64

14 *0.049 2.98 2.51

EE (K) 15 *0.056 2.76 3.19

18 *0.032 2 1.6

19 *0.036 1.67 2.17

21 *0.031 3.06 3.6

FAgH (C) 2 *0.025 3.51 2.91
(7 items) p < 0.01, *p < 0.05
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—THR2 &, BETE “WRANHBIP I CHIEEERTE 27 ©.
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0.013 0 0.001 0.028 0.03
FiE (K (-.228%)
0.026
A (E) .214%
0.037
MiE (D
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F. IV =TEEPRA T 4 TAE = — ERMICh b S L D13,
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E X RO, BOMHBENS - 72, TNEKELT 2 ELITD &
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V=D, BT L - T AWV L H > TV B T EMEE
Bla N7z, HRHo A Y3BMEBMA b5 7 V=3, oz r5 57V —%
HESE R PR P57 V=" L -TWABR I ENTETX,
H¥EZ L5 FV—HHIEE, HFREICALGES NS EV DRI LT
3. BRI X > Th D RKRENR O N, BAEOZWEEEZ,
BERINC A b T 7 Y —([THEED, BREORWFEEEICS 5XTEZL
LEZoND, L LEBICHEEENZDH DR, * s8HEHER
FSFY—IBOTHK e TNHGDAMNSTFY—DNiAFITY —%
Ha &, ‘ROEHEHE OfHTI2FEHER 77 Y —DEMEND LEN
Ubn->TL %, —HT DR S F V=54 FITHEENZNIZE
M- LTEZ SN E0F, SILLERIMTIE, #HEED
REEE S & THBREO FBIENNIcwZZhohTw s DT, MAZEN
U BAREMED S B T &, Fhoy BICHAENSVWEEHHZICK L L, &
HENCHERHT 2R NS5 TV —DHEEBELONDIDT, 7= LOKT
MENBESGLBOSBOVWAFEW N H 2 LB ERBITF oS, MO
FEHVS LIS, TOREEM D 20T b EIIIE &6T L BRI
DB AZRR L 12,
FEI A NVOHRE

S0 & TiE. EFL ZFKEDFRD 2 7 1 v o e i3 2 {kryic g
FETH -3, MHE S A 7 TR HER Y A VB RIEREPFHEER LD &
Zh ot WS A 7 Tld. WIRHIEF SR K D 2 < PHEEIELT
MR L O 2 o te, —TF GFEEFEIALIC B VW TIE & A CTEfE &
BofeDiE, TD22DR YA NWHETFEL TOIE &SRR % R
T FEEN TN S EERHCR O AIREEE RIR L TV 5, fBFFEE OfF
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REOZHDLETAHS L, FHEOEHRMEZ T TIRE . HHT 55/
OFFICL > Thy FERA VA NVEAOEVNTEX B EEZ SN B, F
B2 5 A VvoMBENEZ RnE, PAE. SR BEE. e BEdrEs R
S MBI, SFE. FEE. BRI bREkOEES R O S XK 5 il
Jo TDZ LR, —ODRI A NEREDENEEHET IO R T4 LD
HHEORET 2BEREZATVAEIEEZRLTVWEEEZEZL OGNS,
BHEE L ZE 2 4 A VOBEICO W TEZIE. KEXCHT - iREE
WO DR SN - 7o, BEE R & AV EFBER & A VEIELFd 5%
BEDEIEDE TN =TI L > e—HT, EEZ Y A VEEHS
BB PHREORN T IV —FIE -t FHR 5 A VIETEBE
AEDOZ VI NV =T IS D> HAE L TEZLNE DR, HEBHRY
RERICHA © 9" & ERHIHRIS Y TYHZBET 2 7c0ici3, HEESET
EHAMRTX ARSI RESVEEIVEVS Z ERASICTH
TE LM, WICHEE R 4 4 VEAD S 32¥EEE. LWFEEEICK 5]
REMEDS VW EWZ 2 E I i, thOFH R 54 L&D vAEFE
CHANRTRBZINEDDL SR WIEAS S, —T, EEX A4V EHIED
Bpa 52 5156, FEEOHAENME V2 DICFEE R & 1 )V E22EH B
BEE L TELET 200, B E, FEED R F A VIEIFPFEENTH
51, Pre‘Toefl 7 A b @ & 5 I EIGHIIG 1 CHAKE A RET 5
Iy FOBREEH L ENBOOLEMD B2HEND B9, WIhic
LTh, HIRSIATORIANICHNEDENAO>holct s T &
3. TNSDR Y A NWIEFEEICHEENL D TREC BRI EIC
LoTINEDR YA NWERHZERIET 2 C & THFHPICHE V> L alhE
HeEZ SN 5,
FER NI F V= E¥FE R A VORIRIE

SEIOBEBRE DR E LT, FER A VOhTIEFEICFEER + 5
TV LR D B DN, ERBIUHASERA A v ThH B L0
m - 12e FED Oosuga (2005) DWFFLTIE. FHMERE O OSSR T,
HEBLUOHER 74 VD, 2TOR T TV — EMHENH -7 &M
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WMEINTVWD, EEOWI (Iwasaki,2005) Tid, FEHEX 51 1D
FEODPHUELIOFHER NS 7 V- L OGP EHASNIFERET -
720 BRHODWFLT T #ERE D 5> BEAE DR W IV —TITB T 5 X
AN Zb5FY—-DOHBEEHENIE AR LR 4 1 VXK
2L SFY—(EHEBET B LD t, KAEOHE T, #
BEOEME I oL TihTwiswion, T cHfinkmAstd s
FHESRIEWEB S A, AfEtEE L TEZ SN B 01d, FHEOHAKIC
EoTIHENBZFEEIIANVLEVIDDHD, TDRIANVITIHU K
HEZ NS FV—AFEFLBRLTOIOTRBEVAEVSIFETH
%,

6. AkoOHFE

Oxford DFHE R + 57 ¥V —BRRONEABZICLENL, HAD
EFL %#EEHOBURICH - B ABUET 2 cdic b, FEidk, 1 v
FEa—E BEEBLTHEHBRE»PSLXOEMEELVW T — 7 2 I
BRRRICA TO S BEND B EIEL 5,

AENE, FEL WO S H K82 5 7253, Pre-Toefl DR T ¥ X 7 D%
W (W R= VT ERSE, V=T 4 V) Kk THFHERES
A b T T Y—mE0ST TV ARG TThIc R o e T 4%
FEEDOI 27 ZBLTEEENEDLIINBRA NS T V=2 EHT 50
DVTIBHRAEZITV IV,

T, FEXIAVORABIHBICS SICEEIE 2 7 A VO A
AVH¥EEOR 57 V(AL OMEEERICOVLTHRE LTV &K
Ve 51T, COFTAELZTONIHERZFEHEMC 7« —F Ny 775
CETHEHEDOERK CFEHIY LT 0ROFEHNE (FEOBEE D
B.E) &0 &S BEEERITTBHERERA S ik, SHBROMF
FETbH 5,
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"C.G. 2 v 7 ORI R 1T D < VAR TR J?’”'C . v
7054 7R ARE. O R—NH, QHE —EE @E%E — &K
HD 3 DI FEL 7z, &1T. Isabel Briggs-Myers ﬁ‘%ﬁ L < @HHr — 38
HAEMA oo BAEHNIT, T D 42 DOXMIIFHIK O A &G HE T 16 D
Vet s 4 7% BIAEISTS (WIEL FIHEL EF5L HlF) © ENFP (44
r—J\ B R, BED VS XD HET AL DI s, TOHW
VRO DR WEEREEBEH T AL OAEICAHIcT 52 LT
%50@ﬁ@i\Azﬁﬁélzw#—ﬁﬁ®ﬁ&%@ﬁﬁﬁ\®um
WZHOP D . @QRBIFMUIDOH T, @Ff> TOAEMDOILD S TH
5o
2. Index of Learning Style D&t
) =251 854 FINILKET RM. Felder & B.A. Soloman T & -
ThRasn b0, BT 4 toBRITEAkshTws (B
IV #9 (@) Xig (b) THETE2EIICB->TWVE) £2TOHK
(E S 4’30)?@@9"]@@?6:6}‘)‘ S, SRS, MR EoHED IcBlx
N5, 4DOMEIE, TR YA V—BEZ S AL, AIEZ I A V—H
R G AN RER G AN =[BRS AV d#iER 5 AV —alfER 5 A
Ve, fhic Felder 13, IR X & 1 v — R X & 4 V& 5 ZHIT
AW S H 5 (1988, 1993),

ZE 3k
Arai, Kiwa. 7% J & #0 (2000). Language Learners Awareness of
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R 1-A

S gy I for L Learning (SILL}
Version 7.0 (ESL/ EFL) © R. Oxford, 1980 H &R : 480 T
Part A

1) HLSEBTEFNEE, BATTICH-> THaRELMETH TEAS,
(I think of the relationships between what [ already know and new things [ learn in English.)
2) HLOWENBEE -oOXPTH2TAS, £H3THLRAGHS.
(I use new English words in a sentence so [ can remember them.)
3) HLOENBORTFELMOHES LI CARBOA AV OREMUDITS,
(I connect the sound of a new English word and an image or picture of the word to help me remember the word.)
4) L LML, ThefsWRelicl<IsTHASHS,
(I remember a new English word by making a mental picture of a situation in which the word might be used.}
a) L OENEL, MEMATRAS, (: Acatsatonarat)
(I use rhymes to remember new English words.)
6) WLLENBER A DB WIRMERES,
(I use flashcards to remember new English words,)
7) LN BiEE D17 S, U physically act out new English words.)
8) DIATHS LT LELSHBEY 5. (I review English lessons often )
9) WLOERRS T L— X2 RRBO S0A-2IHonbd, BEOLODICSEoED, MNOEITHEEMER
ATHLILETRASNS, (I remember new English words or phrases by remembering their location on the page,
on the board, or on a street sign.)

10) WL MR, MEPBOELTEAD, BuinTs,
(I say or write new English words several times.)
11 F=F4 T AE—H—DLSZBLTHS,
(I try to talk like native English speakers.)
12 WHOREEWH TS, (I practice the sounds of English.)
13) B HiETH > THBEMBER S, (1 use the English words 1 know in different ways)
14) BMRTEWEEMG S, (1 start conversations in English.)
15) EMTEINSEBOT L ERMPRNEM S,
(I wateh English language TV shows spoken in English or go to movies spoken in English.)
16) FLATEN (HEHE) =R, (1 read for pleasure in English.)
17 A—FRAE, FECLA-FERBTR.
(I write notes, messages, letters, or reports in English.)
18) RMOLRL, ETREMIZT S LRAE, WO THEL NS B,
(I first skim an English passage (read over the passage quickly)then go back and read earefully)
19) WL LGRS Z L e R TT.
(I look for werds in my language that are similar to new words in English.}
20) HMOEE (My—2) #ROHES LTS, (uy to find patterns in English.)
21) BMEE < OMOEIHI TS & Bk S,
(I find the meaning of an English word by dividing it into parts that I understand.)
22) EWIE 8 -BERE S & Liv, (1 try not to translate word-for word )}
23) BIBTRGAD, BANOLEWREEHLTES,
(I make summaries of information that I hear and read in English.}

24) HSWIER, BMT S, (To understand unfamiliar English words, I make guesses.)

25) RMTLEPIIC LAY TRV, SROFRENTY S,

{When [ can't think of a word during a conversation in English, | use gestures)
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26)

27)

28)

29)

a0}

3

32)

33)

341

351

36)

an

38)

391

400

41}

42)

43)

44}

45)

46)

47)

48)

49)
500

R 1-A

KB TR LIS AULE, CEidEhko2TLES,

(I make up new words if | do not know the right ones in English.)
BELEHLORBER~ZLTLR0S,

(I read English without looking up every new word.)
MOAMKIZ B TULATHSDERLES TS,

(I try to guess what the other person will say next in English.}
LLEQRHERLONLVIFE, THEMEBEROFRS 7 L—ZEMS,

(If I can't think of an English word, I use a word or phrase that means the same thing.)

BEESIBIZHESEFE<OHEERDITLIEL TS,
{I try to find as many ways as | can to use my English.}
BROSOMgLIZETNES. RORBEL0ACTIMIIETNERMT S,

(I notice my English mistakes and use that infe ion to help me do better.)
HAMEIREEL T EIHE. EBLTHE,
(I pay ion when is king English.)

HEESLES Lo LR RBEHNTEIMETHNEL TS,
(I try to find out how to be a better learner of English.)

R EROMBYTE L LS IZHSOMMBEN S TS,

(1 plan my schedule so I will have enough time to study English.)
BEBEBTHELT<NDAERLTLE,

(1 look for people I can talk to in English.}

BRI MRS THRUASERO TG,

(I look for opportunities to read as much as possible in English.)
HROBREM IR &N ELEEMELS TS,

(I have clear goals for improving my English skills.)
HAEBEFESIS>TEETAI LA THA,

(I think about my progress in learning English.}

EWREWIDHW < RLBNEN DL T s ALEIET S,

(1 try to relax whenever I feel afraid of using English.)

g S DAL LR EET I LA ERATH S,

(I encourage myself to speak English even when [ am afraid of making a mistake.)
ASOEBHSECV-RLEE, AREELSMEEAT S,

(I give myself a reward or treat when | do well in English.)

HiERBLED, om0 T, BARELAED. SERICL-> ThhEdE I,
(I notice if I am tense or nervous when [ am studying or using English.)

oA ZIIENEB 0TS, (1 write down my feelings in a language learning diary)
BARBEFATOEMIZEDL I REN S E RN IZIEE S,

(1 talk to someone else about how I feel when I am learning English.}

HLRHBARER T, BT < OBETEIIMARD, 5 —BROELTLS 3L 31208 5.
(If I do not understand something in English, [ ask the other person to slow down or say it again.)

EVBHIR—F ¢ 7 - AE—A—ZHSOMEROEREL T hS LS oML,

(I ask English speakers to correct me when I talk.)

flam i S BB OWE £ T 5, (1 practice English with other students.)

F—F4 T AE—H—EFE>T<NEL M. (1 ask for help from English speakers.)

BITHMT S, (1 ask questions in English.)

WM I DO TEEE JIZEAT S, (I try to learn about the culture of English speakers.)
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&k 1-A

7= — FOEENKD S5 ZOHAMMAE SRS, ORI, SILL OfE%E
FTLOTHD, ZORKEIL, SAlPEEPFRIERTLHBE (A 570 —) O
ZRT. BEICIESIZEN,

ZORMETERT B2, V-2 —FTHLE SILL O&S—FOTFHEEZEEEL
RIEEEHIEAT S,

Part EH HEBE O Part fEOFH il
A BERMIZREET S
B H 5D H IR LTS
C R HFEEH S
D FHERRLLFET S
E i E FFIZT S
F {3 &2 5
RBETYE
FEREFRTLH -
s WobdWiRFEEAENDBMES 4.5~5.0
e S 3.5~4.4
h S (g ] 2.5~3.4
i) HilfEdHizn 1.5~24
E<RBFIFEAEEDEN 1.0~14
A Memory
B Cognitive F Social
Ccompensation E Affective

D Metacognitive
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“EL2-A

2.
BEbHHERETH LRI ACL>TRGWET, BOLALZMBRLECH<AFLEET
DANELRESOFLRYFTEATVEET, HHANL-TIE, EBRMLEEFENRIZINLE
T BA—ADIEINRIVEVI AL IA—TTCOERIBRMEVIALSLTLLY. ZOT
br—tiE, AP FEEOEFE2RE OO LOTY, BAOEBRTEE LR Es THMICE
AT EEW, RBAEMILUTOL S ICSBRETEL T AL,

# YES! yes ? no

EEOBRBOBERITROEY T,
YES! -+ TEIES] T IS TRE>TVS)
yes v [ELFEIEI] ELF (ELLEVI LUTIIES]
? e TEBBELEAZAV
o - IhEvEFIEbRV] BRI (EEEh0I LilBloTNE]
NO! -+ - TEHEHEDARV E220T TilkoTHS)

HECEZA D L. HEVEZTELOTHEHEMNI AR LEI LOROE T TIEEW 2,
—EEELBATHMAETEELRVEICLTLEE N,
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&k 2-A

PART1 FAES
1. W ZkTh{MiBAD, YES! Yes ? No NO!
2, B LEFD, BPRTCEELEOTICEGM. YES! Yes ? No NO!
3. MirkEic, BRECE-EO-—H—THESITS, YES! Yes ? No NO!
4, (THMEETS LR, BASESATVS D LESETRS, YES! Yes ? No NO!
5 HFEORLTERTIESIER, BLTVWAAERSZLHLETHS, YES! Yes ? No NO!
6 BLFEVNREI-ETh3tbobL{AMTES, YES! Yes ? No NO!
7. BLETHENESLEL TV INESEBELST, YES! Yes ? No NOI
A- Total
B. BALBLES L THELLO L {HABLATES, YES! Yes ? No NO!
9. MM MEHLTREHRESA T NSONEE, YES! Yes ? No NO!
10 ELR TR & 70 & 3T 2 Dilg &, YES! Yes ? No NO!
1LAERRFSARA 2 TLAER > TV S HERTE S, YES! Yes ? No NO!
12,503, B R@EVERRIC 2 Hns, YES! Yes ? No NO!
13 ARHFOMEB ST TSRS, (L AERET) YES! Yes ? No NO!
14.7 LEEDH L &I, BEERS LU LATFMEBNTE, YES! Yes ? No NO!
B - Total
IS EEOERX BB, BHTHHTLESIES> THS, YES! Yes ? No NO!
16. RO IZ(THE & RIS LB, YES! Yes ? No NO!
17. ATHEP IS MR~ S0 LB, YES! Yes ? No NO!
18. 6L, HonBohlE6 B2, ToTV3IE5BE, YES! Yes ? No NO!
19.5% D REMLS LB TS LHLRDRV, YES! Yes ? No NO!
20.hHZbBEEENSRE, L BANELES, (H, BF<PRTYXL%LD) YES! Yes 7 No NO!
21,80, MERIIACECBCBELEY, AER<DAEI LTS, YES! Yes ? No NO!
2. BTHITASOFEL(BMILTVS, YES! Yes ? No NO!
23.8RMPIC s — b EAREM, YES! Yes 7 No NO!
< -Total
PART 2
1. B3R THMETS L) Lo A, L —HDIEINE (R TES, YES! Yes 7 No NO!
2. BAPLEENDY, HFLOALTLERECRLL tha, YES! Yes ? No NO!
3. FESITL—HLY bEEOLN L EETES, YES! Yes ? No NO!
4. HifrELLVAL TLEBIZEES, YES! Yes 7 No NO!
5. BETR, BB LB L TRSANHS, YES! Yes 7 No NO!
A-Total
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&k 2-A

6. BRYHHMLVAEREALY b, —H—OY—saf—uiiFEY, YES! Yes ? No NO!
7. BHBREER > TS ERICPRVE, FhicTI(MPTaS, YES! Yes ? No NO!
8. YA—7HROET, BiEYic#EhD, YES! Yes ? No NO!
9. BRIA—TOPTELLNLVAEBEML S, BoTWHIESTHD, YES! Yes ? No NO!
105 MAMIC, ThiL<{ARLTHLTEIEITHE, YES! Yes ? No NO!
B - Total
Part3
1. BROBRZHENIZ, RHiCMELEVIES THE, YES! Yes ? No NO!
2, BRO/—F, BREAETY b, BEEYEELALEESh TS, YES! Yes ? No NO!
3. WML TWAAEBIHEERL TV SO0 EITo& DIMEL TR, YES! Yes ? No NO!
4 POLICXEEERAL, LEEARLELORERS TR, YES! Yes ? No NOI
A-Total
5. Rl WHEASMEBD RO THEV LTRSS, YES! Yes ? No NO!
6. HEQCHONO LRENAHARL-TVS, YES! Yes ? No NO!
7. BREPICEEMNL L TLOELEL, YES! Yes ? No NOI
8. BEP, TCUHRTHILTLOEDRVERLS, YES! Yes ? No NO!
B - Total
Part4
1. B, RVBRELD LEMAELSELL, YES! Yes ? No NO!
2. Hid, BB Lo THETLAVEPVC LIRS EVERELDRV, YES! Yes ? No NO!
3. BicREEHRT2EREBREPICENTI I LR ELY, YES! Yes ? MNo NO!
4. HixEERbaAE, FhTHRE. YES! Yes 7 No NO!
5. AAZENHEFIZOWTETH, <o I ERBATLES, YES! Yes ? No NO!
A-Total
6. EHAMTIEBICR, RESLARLEY, YES! Yes ? No NO!
7. RSO wReHmicEgEmit s, YES! Yes 7 No NO!
8. LEHLVECELPLEEEMGTEhEBEMMCHESFTHS, YES! Yes ? No NO!
9. FLITEE 240G WMIC TEO TG £ S MBI A THE, YES! Yes ? No NO!
10.ELIATIMEEE 505, A2 LA TVEY, FLOBLEEATLES, YES! Yes ? No NO!
B _Imaj

FTrr—b~OIR/HAEI bHIBE I TEELE,
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Learning Style Survey for Young Learners:
Assessing your own Learning Styles

Andrew D. Cohen & Rebecca L. Oxford

(First draft , not yet piloted, 6. 22.01 - clip art to be added.)

Purpose:

The Learning Style Survey is designed to assess your general approach to learning. It
does not predict your behavior in every instance, but it is a clear indication of your
overall style preferences.

Instructions:
For each item circle the response that best matches your approach. Complete all

items. When you read the statements, try to think about what you generally do when
learning.

For each item, circle your immediate response:

**% = Often or always
** = Sometimes
¥ = Never or rarely

(The asterisks are to be replaced by 3 or 2 smiling faces, 1 frowning face.)

Part 1;: HOW I USE MY PHYSICAL SENSES

G L e

9.

10.
11.
12.
13.
14,

15,
16.
17.
18.
19,
20.
21.
22,

1 remember something better if I write it down. EEE KX X
When I listen, I see pictures, numbers, or words in my head. RER XX X
I highlight the text in different colors when I read. EEE KX ¥
I need written directions for tasks. XX KX %
I have to look at people to understand what they say. XX KX ¥
I understand talks better when they write on the board. EEE KK X
Charts, diagrams and maps help me understand what someone says. EER XX X
A - Total
I remember things better if I discuss them with someone. BEE AKX X
1 like for someone to give me the instructions out loud. EEE XE X
1 like to listen to music when I study. *EX XX X
1 can understand what people say even when I cannot see them. EE KX X
1 easily remember jokes that I hear. XX KX K
1 can tell who a person is just by their voices (e.qg., on the phone). EER XK K
When I turn on the TV, 1 listen to the sound more than I watch the screen. X XX R
B - Total
I just start to do things, rather than paying attention to the instructions. EX XX X
I need to take breaks a lot when I study. EEE kR &
I need to eat something when I read or study. EEE XX K
If I have a choice between sitting and standing, I'd rather stand. FEE Rk %
I get nervous when 1 sit still too long. PR
I think better when I move around (e.g., pacing or my tapping feet). *hE £ X
I play with or bite on my pens during talks. AR KK X
I move my hands a lot when I speak. EEE KR ¥
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23. Idraw lots of pictures in my notebook during class. *EE A% ¥
C-Total

Part 2: HOW I EXPOSE MYSELF TO LEARNING SITUATIONS

1. Ilearn better when I study with others than by myself. EEE KX K
2. I meet new people easily by jumping into the conversation. EEE EX X
3. Ilearn better in the classroom than with a private tutor. EEE EX X
4. Itis easy for me to talk to strangers. ErE 2E *
5. Talking with lots of other students in class gives me energy. XX XX X
A - Total
6. I prefer individual or one-on-one games and activities. kKK K
7. I only have a few interests, and I really concentrate on them. EER EE X
8. After working in a large group, I am really tired. *EE KX ¥
9. When I am in a large group, I tend to keep silent and just listen. *EE EE X
10. Before 1 try something, I want to understand it real well. *EE EE %
B - T
H T A
1. 1 like to plan language study sessions carefully and do lessons on time or early.  *** ** *
2. My class notes, handouts, and other materials are carefully organized. XX XX %
3.1 like to be certain about what things mean in the target language. XX XX X
4. I like to know how to use grammar rules and why 1 need to use them. EE XX %
A - Total
5. I don't care too much about finishing assignments on time. TEE XX X
6. I have many piles of papers on my desk at home (AL R LR
7. I don't worry about understanding everything in class. EEE XX %
8. I don't feel the need to come to quick conclusions in class. XX XX ¥
B-Total

Part 4: HOW I RECEIVE INFORMATION

1. 1 prefer short and simple answers rather than long explanations. *EE XF ¥
2. Idon't pay attention to details if they don't seem important to the task. XK X ¥
3. Itis easy for me to see the overall plan or big picture, *EE KE X
4, I get the main idea, and that's enough for me. EEE B X
5. When I tell a story, I forget lots of detalls. XX XX %
A - Total
6. I need specific examples in order to understand fully. EEE XX X
7. 1 pay attention to specific facts or information. EEE KX X
8. I'm good at catching new phrases or words when I hear them. R AKX
9. I enjoy activities where I have to fill in the blank with missing words I hear. EEE KX X
10. When I tell a joke, 1 remember the details, but forget the punch line. X KK X
- Total
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Understanding your Totals

Once you have totaled your points, write the results on the blanks below. Circle the higher
number in each part. If they are close, circle both and read about your learning styles on the
next page.

Part 1:

A Visual

B______ Auditory

c Tactile/Kinesthetic
Part 2:

A Extroverted

B Introverted

Part 3:

A Closure-Oriented
B Open

Part 4:

A Global

] Particular

Part 1: HOW I USE MY PHYSICAL SENSES

If you are a visual person, you rely more on the sense of sight, and you learn best through
visual means (books, video, charts, pictures). If you are an auditory person, you prefer
listening and speaking activities (discussions, debates, audio tapes, role-plays, lectures). If you
are a tactile/kinesthetic person, you benefit from doing projects, working with objects, and
moving around the room (games, building models, conducting experiments).

Part 2: HOW I EXPOSE MYSELF TO LEARNING SITUATIONS

If you are extroverted, you enjoy a wide range of social, interactive learning tasks (games,
conversations, discussions, debates, role-plays, simulations). If you are introverted, you like
to do more independent work (studying or reading by yourself or learning with the computer)
or enjoy working with one other person you know well.

Part 3: HOW I APPROACH TASKS

If you like closure or to finish up or get things clear, you focus carefully on all learning tasks,
meet deadlines, plan ahead for assignments, and want explicit directions. If you are more open,
you enjoy learning by discovery (where you pick up information naturally) and prefer to relax
and enjoy your learning without concern for deadlines or rules.

Part 4: HOW I RECEIVE INFORMATION
If you are a global person, you enjoy getting the main idea, and are comfortable talking to

others even if you don't know all the words or concepts. If you are a particular person, you
focus more on details, and remember specific information about a topic well.
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